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ABSTRACT 

The need for higher education to shift from a policy 
of nondiscrimination to one of affirmative action is examined, with 
note taicen of the clear opportunity for higher education to take 
advantage of faculty positions being vacated due to retirement during 
the mid-to--late 1990s. Preparations can made now to provide 
opportunities for minority students to enter graduate school and be 
prepared for a future career in the professoriate. Necessary issues 
and actions are defined. The first four of the reports discuss the 
following topics and subtopics: (1) overview of affirmative action 
for African- American and Hispanic faculty (why it is important to 
have a diverse faculty, higher education before affirmative action, 
defining affirmative action, and the impact of affirmative action on 
higher education); (2) supply and demand for Af rican--American and 
Hispanic faculty (status of this faculty in higher education, supply 
and demand issues, quality of faculty life, tomorrow's professoriate: 
the empty pipeline, and barriers to equal access and effective 
affirmative action); (3) effective affirmative action, institutional 
approaches and barriers (including institutional leadership, search 
committees, affirmative action offices, and case study — the 
Africans-American presence at Antioch College) ; and (4) national 
responses to affirmative action issues in higher education (court 
decisions, governmental agencies, public commissions, and 
professional organizations). Conclusions an<^- recommendations are 
provided in section 5 and cover public policy # higher education 
practices, and research needs. Tables. are included. Contains 
approximately 180 references. (SK) 
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BXECUnVE SUMMARY 



Hi^s is an analysis of afSmiaiivc action theory and practice 
fcM- Afrit-an American and Hi?f>anic faculty in predominantly 
white, fcHir year inj^itutions of higher education. U cx;m)inc*H 
the hi^ory of affirmative action, suf^ly and den^nd issuer 
institutional approaches to affirmative action, factors outside 
of the ac^ademy that affect foctilty employment, and cxisc stu- 
dies of effective practices or nc-w iniiiaTives. 

Critks and aUv<x:atc^ crf^ affirmaiiw action have focuscxl 
on similar Issues in debates, Bc^li groups often assume that 
affirmative action lias led to signifiaint incteases in the num 
her of minority ftu ulty at predominantly white insiitptions, 
but this is not the cuse. IJoih grcHips also cite the threat of 
federal action as a rc^sult of affirmative action failure. Howcvx*r, 
tio cx>Uc*ge or univx?rsiiy has ever lo«t ledenil funds as a result 
of noncxmipliance or if they have, this fact lias not Ix'en 
publicize^}, 

Severn! cjuesiioas ft>r cx)nsidcnation emerge as wt» approach 
the 1990s. Is affirmative acti<m really ncvc^ssary? Wliy hasn't 
more progrt^ss Ixx'n made in hiring Afric^an Americ^an and 
Hispanic faculty? Wiat shcaild be done to increase empk^y 
ment (pp<Htunitic*s for Al'rit^an-Amcriciin and Hispanic (aculiy? 

Js Affirm^ive Actkm Really Necct«^sary? 

Any disc iissicm of affirmative actic^ mu^a rcx'all the his 
tcHical factors leading to this solution. Befc^e World War II, 
Hispanic^ and Africmi-Amcricans went? virtually invisible in 
higher ediKration. Motcxjvit, Iac4« of ^ qualified" mijiority fac 
ulty was the rtrason Uw the racial segrc^tion of facaIlt)^ 
Even by 1936, thcTV was a si;able group of African Americans 
with Ph.D.s, jx^n ent of whom taught at thfx?t* histc^-ally 
Afric^an American in'^itutii)ns (Atlanta, Fisk, and Howiird Uni 
versities). By 194 1, only two African American teniirtxi facu% 
memberii in prcxl(;minanrly while institutions can Ix? iden 
tiffed By 1947, cnit of 3,(K)0 Afric^an Americans wlio listctl **cx)l 
Ic^ teacher" as their cKcu{>a!ion, only 78 had ever taught 
at a white schtx)! many as |>an time Icxturcni. By 19"^ tht^re 
were 200 African American faculty nienilxi?* at prcnjomiiKintly 
white insiinitions, y figure that incieasc^l to 3(K) by 1961. 

By 1972" the yc-ar afiinnative action in higher cducxUion 
was initiated Afric^an Americans rcpresentcxl 2.9 percxrnt of 
all faculty (including those at histcnicaUy Afric^an American 
universities). Other minority groups (including Hisfranic^, 
but not Asians) were 2.8 pcm^nt of the it Hal faculty llictx* 
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were cKiIy 1,500 faculty who ocHild be identified as Mexican 
American or Chicano (600 of these \wre at ccHnmuniiy 
a^llegcs). 

The number of African American and Hi^^tc faculty 
incTeased until 1976, thai be^ to level off w dedine, 
B<^ween 1977 and 1^, naticxmi ^Kxilty r^Ht^etitaticsi ftx 
African Americans chx^:qped frtnn about 4,4 percent to 4,0 per 
cent, and fix Hi^ianics from 17 percent to 1.4 pcancent. Nrte 
that mo^ of the African American faculty are at hiiswiaiHy 
African-American iasUtuticMis (aJthcHigh they ctMnprise just 
60 pa"cent of the faculty at hh^c^ically African-American 
iastitutiom). 

AflSrm^ive action a^ntinues to be necej^ary because erf 
its limited succe«, and bec^i^ of the pluralistic nature of 
our vsociety. Ctrfle^—as ia^itiuic^ whoe people expect 
to challenge their pers^iectiv^ and values— can help prepare 
our natit^ to deal with diversity in many ways: by pioviding 
students with role models, by pwieparing minority yuutth to 
assume positions of leadership, and by sufpcwting mincHity" 
related scholarship. 

Why Ha^*t Mxm P^rogrem Been Maule in Hiring 
Afrkan-Amerkan aiul Hi^iank: Facn&y? 

Prt^xments of the ^'availability pool" rationale for the low 
numbeni of African-AmCTican and Hi^>anic Ikiilty can rc*adily 
point to data *o stq^pcHt their arguments: the anall and/or 
declining nunUier of African American/Higjanic Ph.D s; the 
umlerreprescf itation of minorities in particular discipline; 
such as science and engineering; the cx^t:entratic»i of Africa- 
American and HiSf^ic doctorates in the fields of ediKation, 
humanities, and social sciences; and the trend toward non 
academic employment amcwig doaoral de^pw: holders. 

^}evertheIess, the lack of affirmative xtim progress cannot 
Ix: explained solely by aiguments about the availability pcx)l. 
The i^c^xMtion of African Americans and Hi^Miic^s who hold 
fcKuIty pc^tions in precominantly w^ite institt^icHis has nevar 
come close to the percentage of African-Americans and His- 
fKinic^ who lK)id terminal <kgrees» even in fields where the 
supply Ls rektively good. Irufced, the decline erf the African 
American profc5«oriat in the late 19";^ occurred d^ite 
gniwth in the ttxal number of focuhy positions and in the 
number of African Americans with Ph.D.s, In cenain fields, 
minorities are more likeh/ than whitt^ to «atc their nsiscxi 



fc^ working time as the inahilit)' to find full-time 
employmoit 

These &cts raise i.ssues atx>ut the demand Africxin 
Amoican and Hisiwik: faailty. Wiiie it is important to 
increase the numbt^ of minmties with dcKtorates, it miL^ 
be stressed that those who are already available and qualified 
are n« being fully employed. Mosi minorities who have been 
hired have not had any *^>ecial or preferential tR*atment, 

CKher rcasoas besides stijply and detnand explain the lac k 
of progress in hiring Afrii^an Ameriean and Hispanic lac ulty: 
the lack of accurate availability data; the politic^al and philo 
scphical dominance of issues relatcxJ to merit and qi^liB 
c^icHi standards, rather than equity and fair pnxx^; the fcvus 
m regulation a)n^liancc ratha* than on adv<x:acy in affir 
mative aaion cm^rations; and an atmos?>herc of "defetrcd 
re^x>n5ibility'' within inslituiioas, vAicvc adminif^raiors, fac 
uhy, students and siafFeach hold c^her gn^ups rc^>nsible. 

What SlKmld Be Done to Increase 
Employment Opportunities for 
Afrkan-Amerkan and Hispanic Faculty? 

Institutions of hi^er education ^shcxild t*xperic*nc<? mi>re affir 
mative acticKi success if they adc^ jmKR.tivx.% n^her than reac 
tive, approaches to seeking African American and Hispanic 
^uhy. Visible and dc^ennined leadt*rship l>y the ciiief exw 
i^ive and academic officers irf the university is the nxxst 
impoitant element that sc-t.s the j^e Uw siK:cx*sjful affirmative 
^tion. StriMig lonkfrs treat affinmtive actiim as an institiuional 
pricxity for restaiaes and staffby closely monitoring detisiims 
and offering incentives. 

The n>le of the faculty is also critical for affirmative action 
in higher edut^tit>n, althougli thcw is liule cRxlible evideiu e 
of $«R)ng ftKulty commitmtml to it. Rather, many siKXT^sful 
affirmative action programs an* the outgrowth of leader. ship 
atnong members of the target groups wh(^ aa* already \xm 
erf the campus community. 

Seaah c^)mmittcx*s are the standard tcK>l for si rc^ening anti 
interviewing candidates; hence, tlieir composition and work 
suategii^ aa* im}:H)rtant, In chcxJ^ing a)mmittcx^ meml>crs, 
iiK)re flexibility in defining rank and subspeiialties, and the 
use erf minority networks or virae fxmks may also be itsc^fiil. 

Effixtive affirmative action offices reflcxt the mission and 
purpose of their institutions. TtKiy v^ork to set goals rather 
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tl^n R^i^mcl to the iimelinc\s and gcnls set by ixhers, Idealty, 
the affirmaiivc SKtion officxn' rcpcMts to ihe preskieni and 
ncn sets'c tx«K'uiTent!y as chief academk offKxnr. 

New ideas and imicn'atiw approaches are needed to 
dc"vcl«^, reciiiit, and rmin African-American and Hispai^ic 
professorsk StMne iastiuitlcms are using currittilum aniew 
as a key lo hiring (e^., Temple University). CXhers build a 
pcx)l of pc^ential professcK:s through incentin*i5 to graduate 
stiidents, including financial suipcwt and mentoring (e,g., 
>J&^ayne Jitotc University and the Florida Endowment Fund). 
Improving primary and secondary ediK^ic^al c^^jXMtunsiies 
(e.g., Ohio h^te University) is a long-term strategy. 

Condusion 

A window of ojp^^unity for axTiiiting African Amerii^an and 
HiJ4>anic fetcoilly now exists, since one thind or more of the 
nation's professorial may lie replaccxl by the end of the cx'n 
tury. Tills spc*aks to the urgency of working affirmatively at 
the early stages of schcx>ling to c*nsuR' tliat minority yoirth 
will l>e im^arcd to enter iIk! pij^eline. 
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K>REWORD 



This rep<m is not abtxit a failed vtMon. but about a visictfi 
(hat did mt tnatcrialize. V^is vision <rf achievins |>arity (iK 
minorities in the ranks of professcmt has been held by many 
higher educattc^i leaders long before the diys of Manin Uuhet 
King and the Civil Rights Movement of the llie ques 
lion is why, with a visicMi so ni^:)le and so muc h a fian of the 
httslc values of the j^Kicty, higher education, which exists 
bec^aiwe it reiwescnis what is basically gcxxl in our stKiety, 
has not been able to bring this visicMi to fruition, 

VHiile the answers to this cjut^on a)ver a variety of am 
dititMis ind reasoas, the real explanation is in the failure of 
higher ciUii:ation to set in a clear, unequivocal, operatitwial 
terms how its expeoations were to l>e achieved and then to 
aaepi no deviation from this goal T<x> often the leadership 
of higher educaticxi willingly accefrted deftrat rather than 
dcA'elc^ alternative strategies when desired results were not 
prtxIticxxL Sucxx?ss is achieml through a passionate belief 
in the wimh of a pursuit and unswerving fxrrsistenci? towards 
at hieving that goial Hits report i Icarly dcnails that higher edu 
catic^i had neither the passitm nor the pt rsistencc to achieve 
its gtxil of c^iuil minority particifXition, 

lliis report, written by Valom Washin^on of Anticxh Col 
lege and William Harvty of North Cim)iim J^^ate llnivt^rsity, 
emphasizes the necti ft)r higher educatit>n to shift from a fx>l 
icy of ncHidiscTimination to one of affirmative action. As the 
auth<xs have a)nclud<.x], there is a clear c^^pcKtunity for higher 
education to lake advantage of faculty positioas being vacated 
due to retirement during tlK* mid to late 199(K Prcpanitioas 
can be made now to pnivide i^{M)ftunities ft>r minority s^u 
dents la enter graduate st htx)l and lyc pa-pared ft>r a future 
career in tlie profcssoriat. ITie a)mmitment of higher edu 
cation to aflinnaiiw action will \w i learly evidenced by the 
mid-l990\s thn)ugh a sikx'css or continued failure to insure 
the enrollment of minority students in its gradtiate program. 
This rep<»t clt*arly defines the issues and actions to Ik t;tken 
in t^der for affimiative rhetorii* to also mean affirmative 
results 
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CtMnpIeting this manusaij^ required the help and good 
hunx^ trf many individuals. We are inikiHed to our fomilies 
ami cx)Heagues at Anticxii College and Ncmh Carolina State 
Uhiveisity fca" their supfKHt. If^>ecial tl^ks are due to the fcJ 
lowing admini^ativ^ assis^ts at AnticKh College who pro 
vided technical service^^ Lcsi Haiding, Ht^ Harkins, jt>hn 
Wilson, Sue Snwt, Jennifer Viwih, and Nancy VWlbum, Janine 
Smxher» an adminiarative assistant at Antioch OJlege, put 
foah cxjnunendsfcle efJrat in bcxh the mana^j* rcxdsions 
and in cT^ordinatir^ our long distance ct)Ilaburation, The fol 
lowing Antic K^i College faculty and adniinistratcKS also pa) 
vided useful asdsiance in data collecticm: Michael Anderson, 
Jewel Graham» Oliver Unid, Nina Mydiu and Bctt>' Pettifwd, 
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AN OVERVIEW OF AFFIRMATIVE ACTION FOR 
AFRICAN- AMERICAN AND HISPANIC FACULTY 



To observe the American atliure is lo be muck by m)t only 
its axmipUshments, but also its amtiudkiions. The growth 
and devdopmeni of the country are in scMiie ways \m^^ 
alleled in recorded history, but in oiher ^ys, example 
in situations that have a racial dimension, the natt<Hi's «aated 
values and beliefe are frequently confounded by its policies 
and pr^ices. 

The ti^ional complexities and ccmtradictions have been 
the subjea of observation by numerous scholars, bc^ Airican 
American and \^ite. Among the marc astute crf^rvers were 
Gunnar Myrdal, who chnmicled "the Americ:an dilemma"- 
the dijainctiCMi between riKioric and reality in matters related 
to race- and W, E. B. DuBois, wtio [M^cxlictcxl that the tmpt 
social pa^lem of the twentieth century would the problem 
of a>lor. 

A distinaion mast be made beim^en a general culuiral piety 
about scxial ecjuality and j^kx ific scxial policies directed 
toward ctluc^tional trmctTns. The two are not necessarily 
complementary; in the IJnittxl f^tes they are freijuently in 
conflict. 

Social polity and s(k ial beliavior in the Unitc*d fftates 
created inequities which generally resulted in whites having 
advantages and q^xntunities tkrt pcxple of a)kM^ did mx 
have. Racial prejudices, hc^ilitic*s, and even violence have 
prevented African Americans and Hu^f^ics from cxKitributing 
ftilly to the development of the society. Even until the middle 
of the twentieth ccmtury, Ic^l segrq^tion was required in 
jxms of the United Siat^, hij^hlsghting the l^lief that white* 
were superiw to peqile of c^her mx^ (see Weinberg 1977). 
Where there was no Iq^il requiremtTJt, castom- including 
residential patterns - achievcxl, and still achieves, the same 
result (Calmore 1^, Hcxlgkinson 1^5). 

In l%6 the National Advisory CommL^on cm Civil Dis 
orders wamt*ci ihat the United States was "moving toward 
two societies, one blacic and imc white, separate and 
unequal/' The country now feces *'the fK^bility of fraction- 
allying into tliree societies; c:«ie Black, cme ^ite, and one 
Hi?^)anic, siill sqwate and s^ill uncxjual" ( Harvey l%5a, 
p. 48). 

While pn^tice has changed slowly, some prc>gress 1ms been 
made in reducing rucially discjimin^ory policies in the I JnitcnJ 
States, and mtich of this pn^ress has been fairly retxrnt. 
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Fdlowing the civil ri^ts moveirotit erf the l^Qs, which 
raised social c«isdousmess and concern abcHit inherent 
un&tmess df die society to nciiwhite peqple, tlKr develop^ 
ment erf afikmative SKtion was ccmsidbned a pdicy (tm would 
lead to sigoificantly greater involvonent df ^hnic mincHities 
in the American sockil and ecmomk: n^instream. 

Measures takoi to amoKl pa^ social inju^ces ijkm draw 
criticism. Rx* example, actic»is to redrew J^ian^ Amerte^ 
imprixmed during Wcaid Wa- II and to cxjmpetu^ N^ve 
Americans fc^ Imds stolen firom ttem have bec^ dencHjnced 
by ^Mne individuals atid groiq^s. These cas^ illustrate fellow 
citizais ttet have been tn^ted unfeUrfy by the maj<Hity simply 
because of their ethnfcity. 

Affirmative acticm telngs to the sur&ce srane of the pata 
dcxxical a^)ecK erf our nmioml experiefKe. ft deals widi indi- 
vidual upward md>ility as well as anxlural and instituticml 
resiff^ce. It ccHicra^ init^ting social dian^ with maintain- 
ing the stall® quo. It ciiallenges peixzqxions of quality alcmg 
with interpretaticms erf inequ^ity. And it reflects a social rhef- 
imc that sp^ks of imJusicni and a social reality that faacticc^ 
exclasio^ (Harwy 1987). 

Why Is It Important to Have ai Diverse Faculty? 

The initkticH) erf affirmative ^^Okm was i»utly based on the 
realization tl^ college and universities occupy a unkjue 
position in soci^ l^xause of the ORpcatunities they provide 
their members to chall^^ their indivkli^ and social per- 
^^eaives and values. FmthCT, colleges serve a select ^xmp 
trf young people who ackncMedge tl^ pan of the in^tu^ 
tions' fUnctitm is to challenge their pre exfeting ideas, Hiere- 
f(xe, Acuity hirings at colleges and universities can influeiK'e 
the nation's n^din^ to l^efit bom the multicultural nmure 
of our ^xiety in many ways: 1^ fHovic^ing both minwities 
and mmminmti^ with role models; by p»e{:^uing minority 
youth to assimie l^dership loles; and b>' supposing minority- 
rehted scholarship. 

The potential fca: univrasity settings to meet the^ goals 
is undermined the continuing at^ence of minorities in 
higher educatiofi, Fw Hu^^ics, faculty repaesentation in 
the predominantly white ixi^ituti«is has increased cmly mar- 
ginally ance the introdiKiion of affirmatiw ^ion, to a rate 
of 1.8 peaTnt in 1983 iOmmide of H^ber Educatim 1986, 
p. 24). African-AnKMicaas aaimlly held a sm^ler shaie erf bsc 
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ultypt>siUoas in 1985 than in 1977 (Green 1989, p, 82), and 
repa^'scnted about 2.2 peax-ni of ihe faculty at fMiedominantly 
while cx)Ileges and universities in 1984 (Sudarkasa 1987, p. 
4; see also Amlrulis 1975; Blackwell 1983; Exum 1983; Harvey 
and Scx>it Jones 1985), 

African American and Hi<^>anic faculty members bring to 
the campus new pen^nxtives based tyn their experiences and 
backgrounds. Their presence effectively serves to discredit 
the idea that scholarship arid academic excellence are the 
sole pfovince of white faculty, Thc7 provide role models for 
miniHily .indents and tangible examples of their affabilities 
to ma^)rity students, many of whom have not encountered 
a pCTson of ix^iM in a posittcm of auihwity (Blackwell 1%1, 
1987). White students^ l&K'ulty, and admint^ors often 
assume that a aimpetent African American or Hi^rKUiic pro 
fessor or adminLstTBtfor is an **excepti(ml overachieverr but 
this a^iumption Is challenged when there are relatively many 
African American and Ilij^miic faculty in an institution and 
when tlK^ are disuibuted across several ac:adcmic areas (Har 
vey and Scx)tt-Jones 1985), 

The ttKitinutxl preva!c*nt^ of residential n*cial separaticKi 
in the llnitetl States has causc\l most white ytnuigsters to have 
only intermittent ccmiact with tlieir Afri<^n-Ami*rican His- 
panic peers as they pr<)gress thnnigh childhoixJ and adoies 
cence. Further, t<K) few white children emountiT African 
Americaas or Ilis{>anic^ in |XJsitions of ixAver or authority, 
though tliey are quite likely to see them in deferential or sub 
servieni pinions. TTiese situaticMis, along with the historioil 
and ixmtemporary »aereotyping of nonwhite jx^ojile, an> 
tribute to the development of ne^^itive peixxptions among 
\* hite students- perceptions that they are afA to take along 
with them to their choj^-n allege or university (H;uve>' 1981 ). 

It is critical for aJlt^e f^udents, befiore they move into |x>si 
ttons of leadership and influence, to enaninter and iateract 
with injmK.ti»>i who are membcM>i of various racial and ethnic 
gRHips in order to quell eflfextively the myth about the intel- 
lettual and iultura! inferiority of minority groups ( Massey 
1987). Othenvise, scKiety nms the risk of carrying ft)rw:ird 
these k>ng standing myths into yet ancMiher generatu>n < i lauvey 
10H()), 

Higher Education before Affirmative Action 

The statif^ic^ on the pnef^mcx* of Afrii-an American and His 
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panic faculty illiuftnite the impoitant role tha^ coUcgei and 
universities have pkyed in maintaining racial se^r^^tcKi 
in the United Siatea Brc^diy s^xaking, these citadels of knowt^ 
etifee and learning, with occasii^I excti^icms, haw c^ed 
to go along with— lathCT than challenge— ihe prevailing aiti 
UKJes and [Mtiaic^ that have his^wically relegated African- 
Americaas and Hii^panic^ to seccwid class dtizenship. Higher 
education inS:ituUcxis in the South did not challen^ the 
appn^ateness of the de jure segreg^i>n. Rather, they 
resisted desegr^Mng their fiKiiities even after thc^ laws 
were ruled uncon^ituticnial. Even in the NcHth, where scg 
regation was not legally required, African Americans woe 
discoura^ ftx>m «irolling in kxal cx)Ueges and imiveoiities 
until the middle df the twentieth century (see Winberg 
1977). 

Some scholars at these instituticms have, thrmighout the 
histo^ of the United States, cfewloped theoretical models 
and intellectual mtionales fr)r the academic, social, and moral 
supcriOTity of Eurtpean thoughi, then ased thc*se arguments 
to jastiiy the continutxl exploitaticMi of nonwhitc jx^ple and 
their exclii^twi fixMn the mainstream of the society (see Wein- 
berg 1977), Beginning with the depicticm erf Native Americans 
as igncxunt savages, and ccmtinuing with the chaiacteri/^on 
erf African slaves as subhumans, ^)me ^demicians have 
endorsed the aHicejSs <rf white supremsKy and Western Eun> 
pcan cultural he^mcmy as frindamental truths (Maiable 
1983). Even in t^cHitempcxaiy times, the f^ently unsci^fic 
cx>nc^)ls (rf genetic determinatiiHi e^^nised by Arthur Jensen 
( 1969)— and tiie cunrent ddrates the value of exploring 
ntm Western idciis in the uixleigraduate ctwe curriculimi— 
are examples of this Eurocentric bias (see Bkx)m 1987, Hirsch 

mi). 

Any dis^iissitm of affinitive ;^on mast recall the his- 
torical facti^ leading to this soluticm. Befc^e World ^r 11, 
"Hisfxuiics were nearly invisible in academia'' (Wilson 1^, 
p. 11 ). By 1900, Mexic^an Americans vwre permitted to att«id 
the few exif^ing "Mexican" schools, Excef^ few" a small group 
of wealthy Mtfxican Amaicaas educatitmi cjp^poitunities 
did not exi« (Weinberg 1977, p. 286). 

Beft)re 1945, Hb^>anics were rasentially enrolled in a few 
Catholic coilc^ {Bduc€Ukma{ Record p. 17). In 190O 
the University of Puato Ria> was e^ablished as a normal 
school; it began to offer college infmiction 10 yeans hiter 
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(luii4catiofU4lRiH:onil9i^ \r 17). 

A iiatkmal survey o( cxjUcge faculty in 1972 73 a*{X)itecl 
thai there vxtc .slightly over facultv' who identifKxl ihcin 
selves as Mexk^an American or Chit^ino, and abcnjt 6(H) were 
in a)minuniiy aiHegevS (Ikiyer 1972a, 1972b). 

African Amerirarks were excluded ftm\ |>anicii>aiing in 
higher educaticm from the l6(K)s to the mid IfKXK By 1865, 
fewer tlian 30 African Americans had graduatcx! from a cDllege 

uniwrsiiy in the United .*^ates, w^ich marked the end of 
the Civil War and the siil>seciuent emancipation of Afriiran 
Anierit^an slaves ( Weinbeig 1977, p. 6). Maftwr institutions, 
such as Princeton University and Brown University, rc^frised 
to accxpt Africiin Americ^i students; Harvard Medical Sc hixil 
acxx*plcd three African Americans in 1850, but expelled them 
after a y«ir at the insist encx? of wfiite siudents and the con 
cunvnce tif white factjity (Weinlxtg 1977, p. 6), 

Anti(x*h Q)lk^e and CMK*rlin 0:JIege are nc^able excqi- 
tioas to these exclusionary pnictices, BtHli cx)il'.^s acxx'j^ec! 
African American students, ami about 4 to 5 peaent i)f Olx^r 
Hn's enn)llmeni during the 1840s and 185(te v^.is African 
American (Wcinlx^rg 1977, p. 6), Even after the Civil War, 
southern 5»iaie governments reftised to amtribiUe public funds 
for African American higher cxlucation. Between 1H76 and 
1900, cwily about 13 African Amcricaas a year gmduatcxl from 
northern cx)liegc*s and universities, one third frcmi Oherlin 
altme (Weinbc^ig 1977, p. 7 ). 

Mi'mben* of acideme must nwemlxT that, until rctvntfy, 
the color bar has !xx*n rigidly applied to membership in the 
faculty ranks of predominantly wiiite tx)llegt^ and universities, 
with a handful of excqxions ft)r cltmriy disiinguishird scholaix 
William Exum ( 19H3) reptirts that in the IS^fti, Charles L 
Rtuson Wits a professor in a schixrf founded by alx)litionists 
New York Central College, llie African-American Jt*suit priest. 
Father Patrick Hc*ak7, climlxxl the ranks from ia«mKior to 
president of Georgetown University' in 1873- Thv acxlainied 
hij^orian W, E R DuIkHs was assij^ni instructor at the I Wi 
versiiy of Pennsylvania from 1H96 to 1897, Ixit was never 
oflfered a pcTnianent pa^ there or at any mher pixxiominantl>' 
white institution. William A. Hintcm Ix^n service at Harvaai 
in 1918 where he held the nmk of ia*^ruct<«' for 26 years and 
that of icxturer for 3 yt^«irs lx*fore finiilly iKnng appointed pro 
fesscH" in 19^19, cme yc*ar beftia* he rc^iaxl ( Exum 1^^3, p» 3ty> 

l^'k of qicdifkrd af^licants was not tlu* rcuson for n^in 
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taining all white faculties. In 1956, a si7^ble gix>up of African 
Americans with iHi.D.s was available fcwr employnieni, but 
fiiUy 80 pt*rcent o( them taught in thnx* African Americ^an inj^i 
tittiims: Mlanta, Fisk, and Howard i; ^ivcTsitics (Weinberg 
1977, [X 9). ' Blacks were thas subje .ted to a rigid negative 
employment quc^ of KK) to 0, which enfoaed an affirmative 
action {migram cm behalf of st^egation'' (Weinberg 1977, 
p. 9). 

In 1941, the Julias Rosenwald Fund, thnmgh a survey, was 
able to identify two tenured full time African American faculty 
in pivdominantly white institutions ( Kducutk^md Record IS^, 
p. 19), Since many of the ins3:ituticms ttiat re^xmded to the 
survey indicated that ihey c\HiId not kx^te African American 
faculty, the R(m*nwald Fund distributed the names of 2O0 
African Americans with Ph,D,s representing 26 dilFereni dis- 
ciplines, and 300 Afric^an Americans with MAs {Educational 
Record 1^J8, p, 19). Not iKie of these was hirc^. 

(^her eff(»ts by the Rc^:?nwald Fund alst) tailed, but finally 
in 1945 when the Fund offered to pay their salaries, the lini 
versity of Chit:ago hired Allisc^ l>avis in the scxiology depart 
nient, and OHvet Collc^ in Michigan hired Q>melius 
GoHghtly in the department of piiiloscphy (Educaimi^d 
Reciml p. 19). Seven years later bcTwewr, the University 
of Chicago refused to hire the eminent African American scxi- 
ologisi E. Franklin Ftazier lx"caase the wives of white pn> 
fessors would c^jcct (Weinbeiu 1977, p 11). 

Perliaps the cMily African-American pn>fessors and admin 
istratcxs at predominantly white ia^ituticHis during this era 
were Walter F. Anderson, w^o in 1946 was chair of the music 
department at Anticxh Q>Ilcge, and Madeline Cla.ke Fonniian, 
who in 1947 was chair of the bH>logy dqrartment at William 
Pc*nn Collt*ge in C>scal<x)sa, Iowa i/ifxmy 1947, p, 16). 

When the R<^*enwald Fund sent letti?rs to more than 500 
college presidents in 30 mwtliem states, 400 never rtplied, 
lliose who did typically rej*>lied, "It isn t that we discriminate 
against the Negro mtre as such, it's tliat our entire collej^* 
is while" (Elxmy 1947, p. 16), Others sugf^m*d tliat a seg 
a^ted c:ollege wlis bc*?a fm Afric";in American stinlents and 
tethers. 

So few Africctn Americans held faculty |X)sitions at predom- 
inantly white instituikms in the crarly twentieth ctmtury tl^ 
the cmcs who were in siK'h [k^s a)uld be named and de 
scTibeii individually. In 1947, /:foc//fy Mufi^zme I'stimated that 
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iHit <>f 3,000 Afrieain AmcTioias who lijaeti their tKVupation 
as "cxJlcge teacher " only 78 had ever lau^t in patlominantly 
while .schcx>lH, TlieMf 78 liekl jcA>.s at <>iie of 43 mmheni col 
leges, either as full time professon» or tempi>rary lecturers, 
MiMV than one third irf all African American iasinKicMrs at jm* 
ckminantly white cxjllejp.^ were in Nc*w Ycd<; City ( Bxmy 
1947, p. 16). 

Exum ( 1983, p. 385) further tepiyas that by 1950, only 72 
of the 1,051 white colleges and univtmsitii^ surveyed 
employed Africa American jm^fessors; ma^ of ihcxse wctv 
visiting instriKtcKS for one term ik one ycm By 1958 ihc^re 
were iMily 200 full-time African American faculty memlKTs 
at fMiedominantly while aJl^cs and uniwrsiiies, and by 1961 
that number had increasetl to 3(X). In 19^ African Americans 
comprised 3 p<Tcxmt t>f all fin uliy in the United States* and 
were heavily conct*ntratcxl in historically African Ameriam 
sch<K>ls. By 1968 69 the percentage fell to 22 percent trf the 
total. By 1972 73, Afirit^an Amcnicims a)m|>rised 2,9 percxnit 
of all college and univeniity faculty. By 1976, African 
Americans were 4.4 percent of all feculty and heavily txm 
centraled in his^iMic^lly African American in5a:ituiions. In 1979, 
Afric^an AmtTicans were still 4.4 {Hwrnt of the full-time faculty 
in the nation. Not until the late 1960s did colleger in the Uni 
ted States begin to feel even slight prciisure from the fetleml 
g<>vemment to employ nonwhite faculty, and the results wea- 
excx*t*dingly minimal (>X^einlK*i>i 1977). 

The G.l. Bill gnints following World War 11 provitkxl the 
initial imixnus to diversify the student bcKly. Hiis generation 
of educated minorities pntwided the bulk of the minority fac 
ulty and admini^^ratcKs axruiied into predominantly white 
institutions during the substaniial evening of of^atunit)' 
bt-twcen 1964 and 1974 (Wilson 1987, p. 11). 

Presumably, coHc^gc^s and universities should ruA have 
needed governmental pnxlding to hire African Americans 
and Hispanics for tlK'ir faculties. In settings where iniellecl 
Is nominally ilie most valut*d cjuality, the prejudice-s and inn 
tionalities of the less educated wtmld scan ely be expcxicxl 
to exist. Alter all, in?aitutions of higher ctlm-ation would osten 
sil^ly be more intere?^ed in the quality tif a person's mind 
than the cx>Ior of the }XTson\s skin. 'ITiis pri*sum[>tion is not 
sufqx)rted l>y the retx>rd, however, which clearly shows tli;ii 
prii«r to the initiation of afBnnattve action, then* were j^ac 
tic^lly no Afrii-an American or Hi?q>anic fiKulty nu^mlx'rs in 
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prt^dominanrly white colltrgw and universities (Wilson 1987), 
Kven though nicnibcrs of rhek* iw> unUeraTpni»iH'mecl f^oups 
had d>taineti doctiM^il degrees frequently fnm the same imi 
mions as their white cxHjnterpans, faculty posiiicms wcte na 
av-ailable to them (Mengi*.s and llxum 19HX Reed 

Although some moments in IIS. hifaoi>' arc unpleasant 
to rec^all, it is imp^mant to remcmlx*r that only a generation 
ago it was unlawful for African-Americans and whites in some 
places in th;* United States to atteml the sanie college, let 
nlone leach at the same institutiiKi, By law and by cxistom, 
disi riminatiiMi ag^iinst African Ameriran and Hispanic pc\)ple 
has been sy^emic and pt*rviisive {Weinbog 1977). 

As the mechiuiisin thnaigh wliich laigcr nombet>i of Afirican 
Anx'ricans and Hispanics were expected to jpiin access to 
the faculty rdnks of pa\jominantly white institutions, affir 
niatiu' action has been the twentieth cvntuiy c*quivalent of 
40 aaes and a mule" - a phnise referring to a)mp«i?^tion 
ihat was pn^xvsed, but not paid, fiwr newly freed AJniran 
American sLnvs for the discriminaticw and injustice th;it they 
had ex|XTienml. Before affinnativv action, cxillegcs and uni 
\xTsities were l>oih actively and fxts^in^ly supjiuning, if 
advik-ating, rac ial segrc-giition on their campuses and in the 
hugerMxicty. 

I^liniiig AffinnaUve Action 

Tnough the term affirmative action iu frtxiuently used, its 
range of dc*finiti<His k^ds to widespankl m!sintcTf^atatt<m 
and misunderstanding. Affimiative actic«i has Ixvn calkxl 

l^inUe ^^iNm4tjons ff(H>if( hcyvmiihc- wsxim^i of f(mm4 

iyn^\ affinmtu vly, uud u^resiUn*ty to nmwtH* all hiirrien, 
Inmx^tvr mfomuiJ or subtk% thai pntvut actt'ss tr\* mimnitii^ 
ami uimwu to Umr ri}fluft4l f^ws m ifh* emf>ioymvfit and 
iHiumtiimal imitutiims of tin* IWied SMi^silicmlirdiiis 
;md Fe;igin 197K, p. IK 

Af}}rrnaii"ve action lias also Ixvn retenxxi to as 
a sirU'S offHtsitiiv steps designed to iriuiKute tlh' ix'siifU's 
oflHist ami aitrent disi rimimitUm iyy ensurififi tbat indi 
vuiuaLs PiiJt tnuiitkmaUy tissiKiuted with mrious eiim a 
UuuaL siKHil andfnditii tiltustitutHms, mid fmt fmtidin 



adi^iote numbers in twitms fm^fesmnai Mtd mm 
pmfessiopial fK^tkms of endfA)ymmt, arv activety wu^Jt, 
encouna^ged, und^xm ijppc^untiies k) become tijjiliated 

fibase institutH>^is at eifefy tor^rf of emf^rymefit and 
human imntlvemmtiKtt'd 1983, p- 333)^ 

Another perjqwtiw is that affirmaUve attkHi is 

a series vj fweskteniiid execHtii^ orders, rules, andprnce- 
darts^ d^^^ted to proteu mimmties, such $*s Hlaci^ Puerto 
Ria$ns, Mexicofi Amerkam, and American Indians frxmt 
dis^min^aion i>i epnployment, lx)t4sirm and education 
(Simniiins p. vii). 

From ihtaie deriniiic)n.s, one can ccMiclude thai affinnaiive 
actiwi a a^spcMise to a hi^cMy discriminatciry aiitiudes 
ami acticms agaim^ m^whiic peqple th^ prevented them 
finam realizing cppwtunities that wwt? available lo \^^ites, 
even ^lA^ten the nonwhites had equal ck superior qiialificaticms. 

AflRrmaiive action policies he^^n on June 25, 1941 when 
PresidCTi Franklin Roc^evelt issued F-xecutive Order 8tW2 
requiring nondisaiminaticm in employment in all induOTies 
receiving defense amtracts (WiLson 1%5). The term "affir 
mative action" was first tiscd in 1961 in Executive Ordei 
10925, issued by Resident Jt^n F Kennedy, which cstaWi^iK-d 
the President's Committee on Equal Employmt^t Opportunity 
(Wilson 1985). 

President Lyn^^Mi Johnson frequently leceiws credit 
initialing affirmative actiui bct^ause he signed Executive C^der 
1 1246 in Stt^ember 1SKS5 and amended it in 1972 to -^pply 
to ediK^tional iastituiicm Tlie original order c^intatned two 
ma^>r requirements: NondisiTiminaticKi from all fedml wn 
timicHs, and afFumative aaion on the part <rf conmicic^ to 
overc^ome the elFec^s of pB^a di&cTiminaiion (Ohio S^e Mni 
versity 1985) ^ Determining underutilizati^in and planning 
means to oveat>me underutilizatiini was the majcH* effort 
(Heniy 19H5). 

Kennedy's order was of more symbolic imfxmnce, but 
^>hnson's order was more far reac hing, since he e^ablishtxl 
die Office of Federal Conmw Con^iamt? Programs (OKXJ^), 
required the develt^ment of written affirmative action plans, 
and esablished c^'ial penalties ft^ noncompliance (sc*e 
Wilson 1S»J5). Prc^iident J(^5^ signed Executive Order 
1 1375 in 1%7 whicti acjkled **sc*x'' lo the c^egtMies prohibitc*d 
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from disiTimiruttion (Wilst)n 198*5). 

J{>lins<)n had cnvisuMicd the dewU^ment itf a "Great Siki 
ciy" that would include Aliican Americans anti Hi.s|>anii-s as 
full porticii-anis, and this was an impKMtant >sep toward realiz 
ing that (CartcM- 1981 ). The significance of establishing 
was that it marked the first vSCTitnis iinplemcntaiion 
t)f an antidiscTiniinatitjn fxdity that went beyxmd passiw non- 
disiTiminaiiiMi. OFCCF re<iiiiretl any entity with 50 or mow 
cmpkjyees, or receiving $50,000 or more in federal amtiacts, 
to file an affinmaiive action plan {Wilst)n 19H5). 

"Affinnative action" was not defined until 1970 when Hres 
ideni RitHhuiid Nixon issued Order No. 4, whii h .-flated. 

An uffirmatitv action fm^m is a set of specific arid 
nsNiti^inentMi procedun'S to uHc/j a cimtrmior commits 
itseif to af)f)f}< et^fri' gmiei faith effitrt. The i)tyectitv of those 
imKeUuresjMus sud) efforts « cyuai m^)yment tfpor 
/MWfj' (Wilson 1985, pp. 18 19). 

Affirmative aitiim csiablished as a matter of public fxjlity the 
ftxleral government's intCfUion t<i ase ns {-MTwers on behalf 
of the victims of rac ial di.siTiniinatiim, so that tliey could f^in 
acxess to positioas and c^pcstuniiies previous^ unavailable 
tt» them. Klfeciive affimiative acii<m requires ciiual ctaisid 
eratitMi fttf all aj^ilit-.uits for fittnlty positions, as vw^Il as for 
tenure ;uid |x<miotion.s. Knfortx'ment activity c-an be initialed 
in three ways: ( 1) by a txmiplaint by -.m indmdual or group, 
(2) through a-quia'd coinpliancx- a-views .specified in the 
ctintraci, and (5) through periodic eompliancx* a'views (Ohio 
Slate \ iniwrsity 1985, p. 30). 

Ilie mow from the cxjmpliance appnwc h in aflimvjiiw 
action to a cultural pluralism approach is cited in Makiu}^ 
Affimmtite Actioit W<^k in Hif^ier KductUitm (Camegie 
Count il on Holi«y .Siudies in Higher Kducaiion 1975). Hie 
council .stated thai affimiaiive action should ftKus more on 
fair proLX*sses than on .sialisiic-al prt>jcHtion.v Simihtfly, in Af fir- 
matin' Action in tf.H' l^ASth, the I IS. Conimi-ssion on Civil 
Kighis i]9Hl) ck-arly idcntilieci alfmnatiw aat«Mi as a a-nxxl)' 
for past and owitinuing discrimination (.see Henry 19K5). 

Hnforcemeni any }-M)licy, liowcwr, is fac ilitated by the 
degat* of its accx-ptaik e. Public deliate on the merits of affir 
niativx- acti(Mi ctwitinues. and cjueMitJiis c-oniiniie to Ix' raisetl 
« m jiisi who sliould Ix rv juircxi to t)Vt*(Xx)nH' the effects of 



past discrimimticHi. 

Oj^pments crfaffinnative acticKi cA)ject to this af^roach 
to achievUig a greato* measure of scxrial equity several 
reasons, even though they iray be wiJluig to su{:qxKt othw 
incitements that of^x^se discrimimticm. They point out some 
exanq:)Ies of what affirm^ive acticm c^)pcmaits find irksome: 

• Afikmative action !aws have beafi m«e specific and 
acti<Hi'(ximed than other antidisointinaticxi measure. 

• Tlie official measures focuj^ on affim^ve aaicMi have 
been tMX)^ler in their scope than jxeviouF governmental 
actiiH^. 

• Affirmative 3^Qn places strong enphasis on active mm 
discrimination and on results. 

• There are a range of ismcUcais for noncompliance with 
affirmative awlicm requirements (Benokrains and Feagan 
1978), 

Inso&r as phrases can be u^ to depict a i^icular social 
climate (h* attitude, aifirmath^ acticHi can be thc»^ht as 
a corollary to another term, "benign neglecV whk:h si^gqsts 
that the gomnm«it ignctfe the f«t:A>lems by African 
Ameiican and Hi^>ank: Amerkans, pn^umif^ tbu they would 
$(HneiK>w dis2f)pear. The difl^rKe lies in the omc^ <^ 
activi^ enerj^c involvanem as contraaed with f^s^vity 
<x inacticMi. At least in theory, affirmative action imr^ies that 
the aflbted in^tuticms ch' cocpcxaticms ^Kxild translate gen- 
eral ixiiKriples into specific actiora and ^en^ to remedy 
the effects ctf pric«r discriminaiion by lively seddng out and 
offering o|^mmities to the victims, 

TTie £gulure of affirmatwe swicm progjan^ rests with a fiin 
damental queaion of vkdho "owns" the prt^lem: The ins«i- 
tuticsi or the structme thai creates and perpetu^es ineqidlity, 
Qi the affiected individual group? Goi^mment policy rec 
ogntzes thai it is the colleges, nc^ minoriti^ thai are the 
taig^ of affirmative ^ion progiams. Thus, prc^iams in insti 
tutions of higher educatkHi mu^ foe designei to discover 
the fectcws tl^ conHbute to inequality. TTicse piograms mast 
be established within an cfganizational £ramewxMii suffik:ient 
to generate aj:^ix^riate strfiUicHis- (Xherw^, universities 
&i! to embrsK-T the resources, talents, and capabilities of the 
full lar^ of CHIT mitioi:ial huimn rcscHures. 
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Tb€ Ifflfiact of AfiBnnatlve 
Action on Hi^«- Educadon 

Affirmaiiw actkni was initiacecl in higher educaiicai in 1972 
ft>llcwing che {^i&iage of ihe Fxjail Employment Q^pcxtunity 
Act. nH" re^inses to its inmKiiictHMi varied firom enthusiasiic 
acxxT^ncc to vehement rejection, Qjllc^es and univmities, 
or nnyre precisely, the offiiials were charged with the 



re^^>ns^b^l^t^as of polky fcMimtion and implemenlaiion, had 
little chokv but to follow guidelines on rtcniiting and hiring 
pHK cdures issued by the g(A^emment, The alternative was 
a ixxsftible fine, and ultimately, even the loss of federal finan 
cial supp(Ht ( Inj«itute ft)r tlie Sudy of Edurational l\)lity 
1978), 

The monitoring, rqxMting, and advt*rtising requirements 
of affimiative attics, which might be regaaied as intnisive 
in any institutional jia-na, ran Ik* of ial cxMicem lo fiiculty 
niemlxi?* lxxniu« they direaly affect the collegial traditions 
thrcHigh which faculty have beai hiaxi. One of the fKX'uliar 
iis|x\ts of higher educati<xi is Uiat, unlike most i^her aivas 
of employment, new members of the professorial gain ad 
mission by scxtiring the apr»x>val and amsent of senior 
cx>Ueaguei, ik« necessarily administmiive leaden> of the 
iastitution. 

By means of an institutional jTriK^ess known as the search 
axmmittee, faculty member are able to ajpri we or disapprove 
uf aspirants wiio wish to jt>in the ranks (Harvey J9»<a, 198Hb; 
Hiuvey and Scxm Jwies 19H5 ), Thi^s traditional hiring fMtxess 
did mn entail specific guidelines k>f piling announcements, 
advenising, interviewing, or extending offcrs, Penwmal con 
neciions, asscxiai">ns, and friendships constitute what is 
called ihe *\>ld Ixty ^ystem/' which wils the mechanism 
through \^1iich vaamt faculty positions v^re likely lo be filled. 

In addition, the relatively absolute fxwer of t lie faculty 
to hire new members of the prcrfessoriat was somewhat 
aheaxi by die involvemeni ot the campus administration, 
at kusi to requiring t^iat the \wious depanments and units 
in the in?aitution fi)ls >w affimiatiVv- irtion guicfclint^ in their 
stmii ami hiring jnxx^ses (Harvty I9mi), An overlay of 
paxvtliiR^s was devised, including a)mpleting various avail 
ability forms and advertising in a wider range of outlets tlian 
those that had bet*n tniditionally used, as a mc*ans of providing 
African American and Hispanic ratididates a ^ater cliancx* 
to Ix' named as lacult^^ members. 



Affirmative action ;uidi its implcmcTitatUHi pnx edures are 
itescTilxxl in {Executive Order 1 1246 ( 1965), Atxxwrding to 
the |>n)vijsitins of this aci, iastitiiticMis mu?^ projixt the niimlxT 
erf African Anii*riaias and Hiiqpank^ to Ixr hired over a xpec ific 
period of time and set numerical goak rather than cjiK^as 
to gauge progrcsa The bill nxjuired ?«tps to enaire that 
seaa^hes, hiring, and i:>n)moiions are cxxiducted in a nun 
discriminatory m;inncT, Inj^iiutions must ensure that African 
Americans and Hisf^iics are adecjiKUely n(^ified of vuc^ancies, 
liavc a fciir chance to ajply, rax*ive caa^fui consideration diir 
ing the search, and have a fair t^pimuniry for pronicHion if 
hired. Tliese efforts were mandated, ni^ lx?cause African 
Americans and Hispanics lackcxl the cTcdentials to \yv hinxl 
through past procedures, but bec^u*^ disc rimination had been 
an integnil part of previous hiring prcKxrdures (Fleming, Gill, 
andSwinton 1978^ 

But in the final amlysis, many institutions haw* nc^^er a-alfy 
fundamentally nKxlificxl ttieir traditional mcth<xls for selecting 
new memlxrrs, which mc^ans that the prcKx^s remains in the 
hands of the existing fac ulty and is ncK a true pautnership with 
the administration, iTie intended cx>mpliancx* with affirmative 
action that w;is announced by the administration couki ciisil)- 
be thwarted \yy the EKtilty. Hasic:ally» Earuity continue to 
chcK>se f;Kti!ty appointments, while administrators review 
and endorse^ th<>se choices. (4>negc*s and univt*rsitic!S Itavt* 
thus Ixfn able to {xmniy themsc^lws as affinnalivx^ action 
iastitutioas, but show minimal increases zero incTeasc^ or 
even tkx'Hnes in the numbcTS of Afrii:an American and His 
panic faculty that they employ, since ' giKxi faith" efforts, 
nithct than concrete results, haw Ix-en c cMxsideaxi as satis 
factory evidence of their intcTitions (Henokraitis and Feagin 
1978, Exum 19H3, Harvey 19H8a). 

Affirmative action in colleges and univei>i!tic*s dc*servcrs spe 
cial scrutiny on the actual rL*>^ults in its spcM ific ftinction lo 
bring about divx^sity in faculty ripresciitation. In 1972 73, 
African Americ^ans held 2,9 percx*ni of the total faculty^ pc^i 
tions in higlier cxlucxition, inckaling tliose who wen: on the 
fmiltic*s of the historically African Americ;m institutions. Other 
mincMity groups ( including Hispanic^, Ixii not Asians) held 
2.8 ptneent of the total facultx^ |X)Sitions { Rtxxl 1983, p. 

'Ilieie results affkxt cxMisicierable resistance to affirmative 
*Mkm that Im Ix^en manifested in some qu;iricTS of the f>re 
dominantty white institutions of higher cxluc^ation. Often. l>y 
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^xid^ii or design, issuei Imc cx>me into play that idi w dcTwn 
affirmatiw action cfRiits or negate them akc^eiher, such as 
the following: 

• Diffcrent percq>tions erf the availability of African 
Amerkran and Hi^)anic candidates. 

• Imprecise detoTninaiion of how hiring goals are set, as 
well as minimum maximum figures, 

• Undefined or unclear departmental rx>Ies in meeting inf^i- 
tutional goals. 

• Disagret^ment on a^pn)priatc advtTtisiug ouil^ and 
nxTuitmcni procedures, 

• Different criteria for evaluating nonwhite candidates, 

• Tlie conscientiousness of the ia**itutkMi in meeting its 
goals, 

• The degree of pc^tive leadership from chief academic 
officers, 

• Sufficient funding for affirmiuiw action staff (Mengcs 
and Exum 1983). 

The pace at which ralleges and univLM:5itic*s have implc 
mented affimiative action may suiprise sc^me (A>servers who 
think of a>lleges and universities as l^ions of liberal thi^q^ 
and left wing poiittcal and social tendencii^ While it may 
he true that cause> that iwnKXe social jusice and human 
rights ofttm receive supper on cx)ll€^ campus tefore they 
receive it from «her segments of society, even professcHS 
who tend to be iib^al about issues oim^de hi^^i^ educatiim 
ran be c|uite cctfv*^rvative re^iiding fMt^x»ed nKxliflicaticHis 
within their own t^liwick (Harvey and Scc^ Jone> 1985). 
Affirmative action ft>ments change It is this mcxlification of 
the existing prtxess— the threat of withheld funds if the pn> 
cess Is n<^ followed, and perhaps a de^t^ of discomfort with 
the possible t>irtcomes if the policies are successfully 
ji^plied— that engenders such foaeful c^jxisition. 

As illustmted in this section, radsm has l^n practiced in 
ia^^itutions of higher ediu^ation ja<a as it has in other segments 
of socic^. Since the higher education ai^>aratas functioned 
effectively for tliose who hekl fiaculty positicHis, they saw no 
need fw changing the standard c^rating medKxis, White 
males have bc*en t>vcrwhclmingly predominant among the 
faulty; it is ncx unreasomble to suppose that rrany of them 
regarded affirmi^ive action as an intrusion into a set of iKtiv- 
itic^ that ihey held to be their purvic-w. 
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In ihe past, lace was clearly an explicit fktcM* fw eliminating 
candidates for petitions on the &c^lties erf predominantly 
whtte cx)IIeges and universities. More suNle measures may 
cunently be used to maintain the imral aimpc^ticxi of these 
bodies as overwhelmingly white (Sudaitasa 1987). AffirmatK^ 
action officially eliminates the p«»ibility for faculty members 
c^xmly and legally to discrimin^e cxi the basis of vAivn 
selecting a candidate to fill a vacant position. Howivc^, a 
leview of the representation of African-An^ilcwis and His 
panics in j^oilty positions indicates that little dian^ has 
occurred since affirmative action came into being (Coughlin 
1986; Hill 1983; Menges and Exum 1^3; Wilson and Melen 
dez 1984, 1^5, 1986), 
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THE SUPPLY OF AND DEMAND FOR 
AFRICAN-AMERICAN AND HISPANIC FACULTY 



Although virtually alt inscituticxis pay fip service to affirm^ttiw 
acti<Mi— and exmiples of successful affinnative action {ho 
grams do exist— African Americans and Hi.^>aniai remain 
sevefely und«Tepresented cm predominant^ white cxrflegc 
and university ferultiei. Yet, becau^ affinnativ^ ^ticm policies 
have rec^ved attention in higher ediKaticxi in the pa^, 
African Americans and HiJ^xmics are c^oi a&iuned to have 
n^e ^gni5cant gains in their ^rugjle for acxess to feculty 
and administrative roles in colleges and universities. An exam- 
tnaticMi of the current Jtotas of these scholars, hovwwr, reveals 
itm the noiicKi of substantial pn^r^ is, at b^Jt, wishful think 
ing Harvey and Scon Jmes aigue that **by no reasctfiable, cxmi- 
monly understood intapietatitm of available data can it 
said th^ African-Americans ( w Hi^wiics, as groups) are suc- 
ceeding as ^-uliy members in predominantly white insai 
tutions of higher education** ( 1985, p. 68; Sudaricasa 1987). 

Issues of supply and demand further cknid the rrality o( 
the current v^itus and future expectaticms frw the inclusion 
of ncwiwhite fiaiculiy and administiatcMTS. Even wlien the num 
ber of Ph JXs awarded to African Americans incTeised (Reed 
1983), "many sem hcs ft^ new faculty still conclutkxi with 
a thcaroughly remcraefiil committee chair explaining that tte 
positicNn is n(« being offered to an Afrk:an American or His 
pank: scholar because 'we cx>uldn\ find any' " (Ilarvcy and 
Scott Jont^ 1985, p, 68). 

The purposes tiS this sectiiMi are to examine some J^^ijaic^ 
cm both the current stilus of Afrkran Americ^an and Hispanic 
scholars in predominantly white coUe^ and universities, 
to examine the issue of supply and demand few* minority fac 
uhy, and to review s<Mne policy cxinsideraticHis and pnjgnam 
f«attices whkh may affect the giwl of increasing the numbers 
of African American and Hispanic professors. 

Ho\wvcr, it must be noted t\m complete and sy^em^uic 
data are not available .yn minority faculty in the United Mates. 
William Exum points out tliut 
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Unti! tbe 197Q!i, puhlit\ ufui in stme .^mes, Invite a^'ges 
and unwer^tivs, as undl m fmj^xts Jutuied by the federal 
gfMHjmmetit, awe aO fmjMnted by staMe, ffHH.'mment reg 
uhtion, i^r Dbc indivkitiol htstiitdiion's cIhmlv, from cxMeciiftg 

atest' data (Natk^ud Resiwdb Count U 197H) What 

may hat^' begun €$s an attempt to fif^ discrimifUitkm in 
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eduaUkm hy f^vbtbiting the ideTttijkatwn ofafipk- 
canis, .^4denL% or facu^ by race, bos inst^id bepeci per- 
fKHm^e racial inecii4^ty hy tnndiring uttef^Hs to moniUw^ 

Siiu^ 1975, however, etillegcs and universittes have been 
required to cxMnpile and rt^irt survey data under 1 iile VII 
of the Civil Rights Aa as amended by the E^qual Einployment 
Opportunity Alt of 1972 (Reed 1983. p. 334). 

Educational i^tistics are available in vast quantities &x:?m 
a variety of soua^» including the Higher Education Research 
Ini^icute, the Naticmal Center fear Educatitm Statistioi (NCES), 
and the Officx^ of Civil Rights (OCR) of the U.S, Department 
of Educ^ation. Yet, all of the educatiwi statisaics that one would 
reciuire are nc^ available in usable form, Fot example, OCR 
has mx budgeted publicaticHi of its data in almtxit eight years, 
and NCES does not prtmde published informatics cm all of 
its surveys (VCllson and Melendez 19ft4). 

Status off African-Amerkan aiwl 
Hi^paaic Facuky in Higher Educatloa 

llie goal of affimmtiw action is the fair representation of erh- 
nic {px>u{« at all levels ^ademe; that is, the pn^miiHi 
of i^can-Americans and Hispanics in £au:ulty poatiCHis should 
ecjual their i^c^rtion in the national pc^ultuion (Fleming, 
Gill, and Swinton 1978) According to the VMi census, equi- 
table representatiOTi m college and university giaUties, fw 
example, ^%^ld be aj^mxrimately 1 1 7 j^rcent for African- 
AmcTicans (Harvey and ScxWjc^es 1^5, p. 68) and 12 per 
cent krc Hif^^ic^ (America Council on Educaticwi 1987, 
p. 6). Note that this definition of equity Is based on the pro 
fx;rtion of the total African America pcp^lation, nc^ c«i the 
pn^Kwrtion of African America ctjilegq graduatc^s. 

The reality, however, fells frir short of the graJ of equity 
using eitlic^r population based or graduation teised criteria 
(sc*e Table 1). Wilson (1987, p. 12) reports that the number 
of African-American ferulty incTc*ascxl until 1976, then l^egan 
to decline. Hisr^inic fi^^^ulty presence? intTcased slightly during 
iIk! same jx^riod 

Diflferent data sources tell a similar story: 

• African American fi^^ulty in V^l cx)mprised 4.2 pea^nt 
of the total higher ediKation feKoilty, down fiom 4.4 per 
ix*nt in 1979 (Sudarkasa 1^, p. 4; Exum m3, p. 385; 
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TABLE 1 

FllX-TIME FACULTY IN HIGHER EDUCATION 
BY RACE/ETBNICnrV AND SEX 
1975, 1983, AND 19«5 

fi*^ 1^ 1983 1585 





409.917 


91.7 


440.505 


907 


439.767 


90.0 


7.3 




312.293 


69.9 


326,171 


67.1 


320.969 


65.7 


2.8 


ferak- 


97,654 


21.9 


114.334 


23.5 


118,798 


243 


21.7 


Afrxai 


19.746 


4.4 


19,5^1 


4.0 


20283 


4.1 


2.7 


American 














Male 


10.894 


2,4 


10,541 


22 


11.053 


23 


1.5 


Feimle 


«,852 


2.0 


9.030 


1.9 


9i30 


1.9 


4.3 


Hispank: 


6,523 


1.4 


7.456 


1.5 


«.i«7 


1.7 


27.9 


Hale 


4.573 


1.0 


5,240 


11 


5.58.3 


12 


24.3 




1.7'iO 


0.4 


2.216 


0.5 


2,404 


0.5 


37.4 



NtKcs: Fifties inciiKk Afrn^an Amerk-an fiu uliy at hi.<a<>ricdlly Afriian 
American institutuHis. Figurt-s may aikl up i<> im ptmni tarux- %im-s 
for Asians and Native Anicrttms are mit shtTwn here. 

StMate. Amcrioin amiKil tm Edixiatkm 19H8, p. 32, Reprint«i by ix-rmiNSHOT 
Wilson 1985). 

• African-American admini.«ratCMrs comprised 6.8 peRxmt 
of all administrators in 1981, ck)wn from 7 4 peaent in 
1979 (Sudarkasa 1987. p. 4). 

• figures available frcrni the U.S. Equal Kmployment Op|x>r 
tunity Commis.sicMi shtTw that, between 1977 and 1984, 
the pertx-ntage of frill time African Amerk:an faculty at 
four-year state insiitutioas dn^^xl to 4 pcaent from 
4.3 percent {B&KkL^iesm HyieriiduiXUton 1%7, p 5). 

These statistics conceal a situation thai Is even less cna)ur 
^ng to affirmative action adrocates than the small numlw^ 
ccMivey, becauM? mt»a of the African-American faculty and 
adinini<^rat()rs are employed at traditionally African American 
institutions. In the 1970s, between two-thirds and three 
qiorters of African-American faculty were in predominantly 
Afi-fcan-American wUcges and univcrsiti«i (Exum 1S«3, p. 
385; Fleming et al. 1978). Over half of the African-American 
admlnistiatore employed in higher education are in the 
African-American insitutions, which are Uxated in 19 ."aates 
and the District of a>lumbia. Fully two thirds of the African 
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American feculty are at the predominantly African American 
a)l!egc*s and universities in thixsc jaates (Natiortt! Cknier kv: 
Educ-aticMi Stati^ti* 1985). 

In cxwtrast, whitCT cx>nstitirte nearly 39 pefvent of the fkulty 
and 16 percent of the administratiH^ at the traditionally 
African American institutions. "Many higher education officials, 
and indeed, many desegregation Rsjearcheni, amsider the 
Black institutions to be "tix) Black' while the white institutions 
are perceived as integrattxi'" (Wilson and Melentiez 1985, 
p, 18; see also Burch 1988, p, 8), 

Yet in 1984, African American faculty employed by pre 
dominantly white cx)lleges and universities ct>astituted only 
about 22 ixrrcent of the total fac ulty. African American admin 
isiratiK>> tt)astitutcd (Mily about 2.5 perx-ent of the staff in these 
institutioas. African Americans make up only 2 {>ercx*nt, and 
Hispanics less tlian one pc*amt, of faculties in the higher 
education maiasu-eam, particularly in four year and reKraich 
instituiicms (Wilson 1987, p. 12). 

h:quaUy disappointing is that duriUR the height of the peritxl 
favoring the inclusion irf minorities in the niaia^eam t>f 
higher educatitMi, the plumlity of that inclusion was in the 
marginal and peripheral pn^rams and jxisitioas mosa vul 
mTal>le to eliminatitHi (Wilson 1987). Many minmty Giculty 
were hired in African American studies. Latino studies, and 
bilingual educ^ation often as adjimct faculty and lectiuxfrs 
nuher than in professorial and tenure track positions. Similarly, 
miniM-it)' administrators were often appointed as dinxtiirs 
of programs specifically established fr^r minority and disad- 
vaniagt^ students, suc h as Upward Bound, TRIO, and affir 
mative action pa)grams. 



Supply and Demand Issues 

Fa*quently, the staiciJ reason for tlie tiny numlx^r of African 
Americ:an and Hisi-unic faculty fnemlx^rs in predominantly 
wliite c\>Ilqjes and universities is that qualificxi fK?rsons are 
in sliort supply. ITils intention is reminisctfnt, in a way, of 
the situation in the 194(^ when the Rosenwald Fund made 
lists of quaiifietl African Amc*rican academicians available to 
varioas ia*^itutioas and these |xrrsoas wea* not offered posi 
tions (see the pa-vicnis section). 



'WeCantPinaAny'* 

One irfihe biggest prevailing myths trf affirmative acti(Mi in 
higher ediKi^ion is that faculty hiring is primarily a result 
crifthe avail;^ility trf" minorities with the appropriate terminal 
degree (Harvey and Scott-Jones 1985, Wilson 1987). The 
assumption is that, with minorities holding dkxtomtes being 
in shcMT supply. th€)se with the axjuisite degrees would be 
'hot ticket' items and the larger problem wt)uld be in finding 
mtxe" (Wilson 1987, p. 12). 

Prc^ptMients of the avaibbility poo! ratitmale ft)r the low 
numbers of African- American and Hispanic faculty can readily 
find dm to support their argument. The available faculty ptx)I 
is limited by four fiutors: The small or declining number of 
African Americans and Hi^nics with Ph.D.s; the under 
rqxesaiiation of minorities in panicular disciplines and fields 
sutli as sdentx? and engineering; the cxxicentration of African 
Amaican and HLsfMuit diKtorates in the fields of edut-ation, 
humanities, and social scitnxxs; and the trend toward non 
ac^'mic empkiymtmt among Ph.D. htrfders. For example, 
c»ily about 90() dtK^ttirates are awarded lo African Americans 
annually, a sharp decline sina- the 1970s (see M'ngle 1987a; 
see also Table 2, next page ). 

African-Americans and Hispanics t"am relatively few of the 
ckxtcxnascs awarded to U.S. citizens in graduate siiMx:e arxl 
engineering pn)granis. For example, a National Science Foun 
oation Survey of doctorates awarded frtmi July 1986 to June 
1987 ksmti that while Hi«^ic-s hawe earned steadily higher 
numbers of science dotttrates sincx' 1978, the numbers 
remain kyw (160 in 1978 and 292 in 1987). On the other hand, 
while the number of African Americans earning science dtK 
lorates intTeased between 1975 and 1978, the numlx?r has 
declined sinc-e then (278 or 2.1 percent in 1978; 222 or 1.8 
percent in 1^). "Blaks are the only r&ial and ethnic group 
in which this is ocxuning," .said Susan Hill ( Washirmon Past. 
as dted in Oack Issues in //^/w Hduauion, 1988, p. 19). 

Without a doubt, there Ls serious underre[vcsentation of 
minorities in panitular dist iplines and fields, Hispantcs have 
t«iik?d to be a>ncentn«txl in educatitm and the humanities. 
In 1977, 60 percent of all Afric"dn Americaas with tkxiorates 
were in educatkin and the social sciences. In 19^«) 81. 53 per 
cent oS'j&\ Afrk-an Americans with doctorate's were in edu 
catitm and 20 penvnt were in the scxria! .stiencvs ( Exum 1983, 
p. 385). By 1985, half of all dcxtorates earned by African 
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TABLE 2 

TOTAL DOCTORATE DEGREES BY 
RACE/ETHNICITY FOR SELECTED YEARS 
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a. IX-gii^c?* iiwarcW ia this grui^i xs a |X'rt t^uigt* <}f all d<M<r»«it:?» awanicd 
ihat year, 

b. lX*grecs awartktl lu nwn in this p^aqi ^»^ ji pcnx-ni^ iif all UtuKHUies 
ywanfcd tu mni th^ ytw 

c. Dt'gat's avOTckxt wimien in this gri hi|> a'^ a pt n enugc of all ckHtimstes 
au-ardcci to utmicn tteit yt'ar. 

Niiufre: American Gmmil itfi KihK-^kn. !Wxih Annual SiMis Rqxm ( 19H7) 
i>n MInuriik's in Higher Kdmati«m. 

Anierkiins were j^H in the field of aincaium (see Tabic 3 
on next page). 

In 1985, Afiriam Americans earned 503 dtKliwraies in edu 
c:ation, 205 in the social and behaviorgil scientx^, and 75 in 
the humanities, African Americms recx*ivcd 7 doctorates in 
mathematics, 3 in computer science, 23 in chemistry, 34 in 
engineering, 18 in life iencx^ and only 4 in physics, Nrt 
one Aftican Americ-an received a ckxtcHate in siKh spc*eial 
i^ali(Hls as pharmatxriitical chc*mi«ry, thcortnic^l chemistry, 
biomedical engineering, c^xalions nirMrarch, embryology, 
j^atistics, and American .Indies. The absence of African 
Americas who earn a dcKtorate in l^sic health sciences such 
as immunology, micTiA>icdc^, anatomy, batieriology, 
embryok)gy, and rt^Iated fields is a serious impcxiiment to 
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SiHiac: Natr(>n:il Kcstimh t^miuil as ft*|)nnu\1 in HLirk Kv.h-^ in lii^hcr 

any effcm lo rcvruii aiul liire African Anicricaas (ox niediiXil 
ixjilcges and schcHiLs (sec Cartwriglit 1987, Kxuni 
National Attvisory Committee on Elai k Higher Educaii^wfi 
1980a). 

In addition to the unt^vtm distribution by field, Afrii^an 
American Ph.D. rci ipients are older when tliey bt^in their 
gHKiuate «^udies and take .significantly kmger uy attain tlu ir 
degrees than whites, fwesumably for financial rea^Mis 
(National AdviMjry Qmimittee on Blatic Higlier IxliKatioti 
19J^). African American graduate students are imnv likely 
to be ennjlled part time and to Ix" ccmcentrated in mastcn^ s 
d^ce programs (Exum 1^3). 

It is fre(|U<*ntly arK^^eil that Afrinm Amnricoi and Hi.s|ranic 
stixlents who a)mplete batxiilaureate progmnis are chcK)sing 
nonacademic c^aa-ers which offer higher .saJarie?i. For example, 
of the 137 Afric^an American senuHTs in Harvard's class of 1^^, 
txily 2 chose to enter gradtiate «"k iti the ans and m ieni es 
(Exum 1983t p 38H). In 1975. more than two thiais of the 
Africa American Ph.D. reiipienis planncxl to pursue an aca 
ifcmic career^ arnijwed with less tlKtn half in 1986. The pro 
pcMtim of whiles planning ;«H:ademk' c^areers fln^f^*d frt>m 
60 to 48 percent during that ssime {XTitxi (Bn>wn 1988). How 
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tnt?r, the larger p(x>l i)f while doctorate HoIcKts caused faculty 
shiHtages in only a few fields (Green 1989). 

Des/dietibeAimmbmty Pool issuer, 
S$tfiay Seems to Exited aemm9d 

Tile availability p(X)l of African Americans and Hispanic^ who 
hold dcKtt>nttes is definitely a pnrfilem: Ihc^re are tcx) few 
of these individuals, luid Uiey are ntx evenly diiaributed acnjss 
the range of aaidemic fields. But, e\*en w^ien the availability 
jxxil was M>mewhat larger and Faailty hiring w-as on the 
incrcuse, Afric;in American and Hispanic academicians did 
mm recx-ive fac ulty jx^itioas in predominantly white iasti 
tutiirtis in pn^xtkxi to their rei>reMmiation in the tcx;tl pcx)! 
of Ph.D.s, T<xlay, wen in fields with relatiwly lar;ge pcK)ls 
of {X)ieniial faculty members such as education and sixial 
wx)rk, few Afric-an Americms cm^ Hisj>anics have bec^n hiaxl, 
T\\v lack of affirmativx" action progrc^ss for Afric^an Americans 
and Hisixinic-s cannot Ix- explained fiilly by ;u)^unients ;ibout 
the availHbility |xk)I. If the affiniiative action umls of the past 
two dcxxKles had Ix'en conscicwiously punsued, the {xax^nt 
age of African Americ^ans and Hispanics on c olk^gc* and uni 
versii>' faculties would haw incauscxi during that picric xl of 
time. 

For example, fewer Afric^in AmcTic-.ui scholars enterc*d the 
j>n>fessorial naiks in 1979 than in 1975. 'Iliis decline cxcurred 
when the number of full lime faculty^ fxisiiions incrt*ased by- 
more th;in S,(XK) and the numlx-r of AJfric^ui Americans aveiv 
ing Ph.D.s increasc^J l>y miw than 200 ( Bo>\l 19«H, Harvx^ 
and SctHtJonc^ 19H5, KckxI 1983, Wilson 19H7» Wilson and 
Melendc/ 1983)- 

Hie sifuatjon has Ixxn somewhat simihir for Hispanic fac 
uhy. Their reprc^-niaiion as a jxrceniage a^nijiined c*sscnilially 
stable while the oveniU numlxrr of fiu ulty positions wits 
incrtusing and when affirniiitive iiction v^us official {Xilicy, 
IktwcxMi 197S and 1977. tlie ttxal number of Hispanic facult)' 
mernlxrs gR-w fhim 6,323 to 6M2. In the next iv^) yviiT\ 
howewr, the numlxT gaw by only 67, from 6,842 to 6,90^; ~ 
even though h39 Hisfxtnic s axei\x*d dixtorates in 197H 79 
alone. IX'spite the growth in the tc^al nttmber of faculty fx^i 
lions held by Hispanics Ixtween 1975 and 1979, the jiri^xtf 
tionate increase in Hisixinic repa^sentatio^l only grew fnm 
1.4 jx*avnt in 197S to I S |XTceni in I97^> (Wilson and Melen 
dezl9K7). 
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The affirmative actkKi status i>f winneti of a>l<ir is similar 
to thai of Afriitui Amt^ms and Hispanics ovmll. IX^iic 
cyveiull prt)ga*?is for women, His|>anit\ Asian» and Native Anier 
iean wtimen did nc« advance nxiuAx in adminijaiativc and fac- 
ulty pc>sitiims Ixtween 1979 and 19H1, and the niimlxT of 
African Anierii^an women in these pc^iticHTs declined during 
this time (Kix 1987). A ma^w pa*vaiHng myth in higher edu 
cation is that minority women arc "prime hires" because they 
represent two "protettetl gnnips." Re:giruld Wilson ( 1W7) 
^les that this ni)li(wi is "unfortunately false," Those at the 
bottom of tlie jw^essorial ladder in number, in rank, and 
in companible salaries, ar^- Hisjxinic and African American 
women, 

Anoilier myth identified by Wilj^on ( 1W7) is that minority 
Ph.D s in sciencx* and engtnt*t*ring are so nux* th;tt they cjn 
command top salaries and tliat many cx>lleges canned afford 
them. Again, the data do not support tfjis jtssertion, Sc ientv 
and engineering Hii). holders wlio received their dega*es 
during the s;mie pericxl as their white cxilk*agues, and wlio 
had similar wx)rk ^tivities, attained tenure at 45. 1 percent, 
significantly hwer than the 613 pen ent for whiles. Tiny al.so 
attained promc^ions at a k)wer rate (Wilson 19K7, p. 13; see 
also National Academy i>f Scicncx*s ISW7), 

Those minorities wIkj are hirtxl as 6it ul* ners terul 
to be cx>ncx-ntrated in the 1 14 prcxl{>minan. ^ Atrican Amt^ric^an 
institutkms; in the less prestigkRis colleges and imiversities; 
in publk rathcT tlian jvivaie colk•gl^s; aiul in c< Jk'gcis which 
do ni% grant ckKtoral degrees (Exum 19H3, p 5H5; Hcnning, 
Gillt and Swinton 197H). Minority faculty a{>ixntr to Ix? even 
more ^9^n^tly imderR-presented in two year cx)lk^es- a sit 
nation chat is notewtmhy on two counts: Large pn)fK«tk>ns 
of mim»ity 5«udc*nLs attend cx>mmunity colleges, and ijuali 
fk-aikms for fattilty jx^itk«is in the two year college s>m*m 
ik^ not nomrally ax{uia* terminal tiegrec^i. 

To summatriy.e issues relaic*d to the supj>ly ;uid clemjind 
of Atric^an Atnerican and Hispanic f;uailty, Kxtim ( 1983 ) points 
iHit that demand is usu;ilty related to IxHh scwity and ciesir 
ability, Wliile Alricnn Americans and Hisjranic^ are inckwi 
scarce, cjuc^ioas remain abiHi! h(W highly thc^ arc" valued 
by pretfejminantly while '.-oUeges and ttniversitk^. 



bMomofibe 
mmdfer, in 

Hi^xmicitnd 
Afrkxin- 
Amerkmt 
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It is imfKxrtunt to stress ami nfH'ui tin* pux emry* of copiskhr 
aiffy im n'€^iN}i thv uumher of minoritk^ with diK tt^att^s, 
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Btd it is ee/uaMy iniportant to stress tbat tve are not max- 
ifm&y using «&o®? t«&o are qtMoHfitxi and cujaikMe (Wilson 
1987, p. 12, emphasis in wiginal). 

With the decline d African-American panici]:^ic}n in wtiite 
instinitions /dJfo&y^ affirmative aaion laws, it is appireni 
that most African-Amerit^s have enroiled ix btxn hired with- 
tHit any special or fMcJerential treatmoit The usial laws of 
supply and demand have not applied to African Americans 
and Hij^mics in higher education. 

Quality of Faculiy Life 

Thou^ «atistics depic. the scriousn^ of atfirmative actitm 
feilures numerically, they only hint at the gravity of the issue 
on qualit^ive a^>ects trf the cducatitmal envircmment 

When there are a very small numba- t>f African-American 
w Hifpmic faculty members in a given iastitution, the 
burdens of institutional and individual ratism weig^ heavily. 
The psycholc^cal safety ass(x:iaied with numbers is nc« avail 
able to persons who work in these isolated situaUons. 
Demands (mi African-American and Hispanic faculty time and 
prc*«nce escalate. In the absence of a supptwt group tolerating 
under the same ciitumsancesi, fruaratitwis undei«andably 
mount (Sudarkasa 1987). 

The qiality of the weak life for African-American and His- 
panic professors is characterized by differences in cqi^Mtun- 
ities kv sjxmscKship and mratcMS, pencepiir)as about schol- 
arship dealing with ethnicity, and a variety of wher wixk 
inequities. 

Sponsorship and Mentars 

One dbst^le facing African American and HiJ^panic faculty 
is the lack of effectin- sponsatship. TTie usual {wtKective net- 
mjrk symF«thetic senior faculty often does n« exist. 
Research has shown th^ achievement for Afiicin-American 
graduate and professional school students is be« predicted 
by the perceprtion t)f of^nunities to find a mentw (Hall 
and Allen 1982). Tlic most successfril academiciaas arc those 
who attended the "best" graduate schtx)ls in their fields, had 
finam-ial asslstarre, and were the proteges of well-eslabiished 
researchers (Camen>n and Blackburn 1981, Mcrriam 1^3). 
Yet African American and Hispanic graduate students and 
junita^ faculty members are shtMt on role models, mentors, 
and support neiworics. 
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Scboimni^onmmicity 

Many mincMity fyoxlty ako beliew that their work h under 
valued if they dKx«e research tqpics related to ethnic groups 
(Vabenle 1980). For example, Hispanic fiicuky are often type 
cast'' as specialists in ethnic nuateiis rathCT than as "qualified" 
in a particular discipline. This percef^ion lias devek^wl partly 
firom the researdi intere^ erf His¥:Kintc Eiculty. The 1%7 
National Latino Faculty Survey fixmd ihsu two out <rf evciy 
three Hi^^ic h^lty in the social sciences, ediKation or 
the humanities wrote (kxtCHal dissettaiicms dealing with their 
own ethnic group, Latin American, minorities, other related 
topics (Garza 1988). 

Similaiiy, a 1986 affirmative action stvKly found i\m a !«ag 
gering pwcenta^ of Chicano feculty were heavily cxmccn 
tnated in Chicano Studies, and related dq^rtments and sub 
^^edalties, such as Spanish. The «udy indicated that *dx?ut 
41 percent of the Hi^^anic Acuity tlK)ught to be in the social 
sdtaKes and hunwiiries were actiiedly emploj^ by these 
ethnic ^udies pn)grams (Garza l^d, p. 124), 

Mweover, Hiv^panic participation in uniwrsity committc*es 
Is often related to ethnic fectors. A riurvcy of 149 Chicano fac 
ulty found that 43 percent trf them are invoh^ in affirmative 
a^ion or ethi^ic ccmimunity related committees tm campus; 
57 percent were on amimiuecs dealing with the reouitmcxir 
and retenticMi of Oiicano indents (Garza 1988, p, 124). Sim 
llariy, 58 percent of the rc^?^nd*^nts in the 1987 Naticmal 
l^ino RKTulty Survey imiicated that the administnuive pcxsi 
tions they have held were direawshij^ chairs and axmdi 
naiors of prc^rams cxKicemed exclusiwly with cxjuity issuers 
such as affirmative action or language (Garza 1^). 

The American Council on Education's Third Annual Status 
Repm on Minvrities in Hi^ber Nducatimi (Wilson and Melen 
dez 1^) states that ft^r all ckxtoratcs earned between l%0 
and 1978, nunoriry dcxttK^ate recipients are l^s hkely to he 
hired on the tenure track to t^in i«iure in bc^h the j^ien 
ces and th^ humanitiai The minority toiure rate exixHxied 
^tes only in the coliort of I960 1969 degree recipients 
WMking in the science. In all (Xher ca«e]^)ries, minorities 
cAtoin relatively fewer tenured petitions. 

Vk rqion further illustiat^ that the incidence of tenure 
cannot be explained by different duties assigned to minority 
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facility; academically emplqj^ minorities held different types 
of positions with the same relative firequency as whites, 

A recently published study by Shiriey Vining Brown 
( 1^^) alst> rqxMts that mincaiiy faculty are less likely to hold 
tenure tlian whites. Sixty-two pCTcent of the African American 
faculty in four year a)ll€g^ and 66 percent of the litspanic 
faculty wm? tenured, cxMnpared with 71 percent of rll faculty. 
However, Brown found tliat minority faculty were more likely 
than whites to Ixr in tenure track pcxsitions. 

Work Ineqi^tes 

In addition, African Americ^an and Hi^>anic faculty ccKnmonly 
face prcfclems of inequity, audits report that they are subject 
to kwer pay, heavier woridoids ck^ ciher deterrents to 
advancement. Tliey are cliksiered in lower ranks, pan-time 
and rKMitenurcd ptsiticKis, and 5^\:ial programs for minority 
5«udents— incxjuities that stand even \dien the receiju date 
,)f the Wi.D. and entry into teaching are cxMitroUed (Exum 
1983, p. 386). Many experience some fwm of harassment 
and frustration with inadetiuate grievance ap^x^als 
prtxrdures, 

lliese diflercnccs in the wwk life of minority and wliite 
faculty are not new. In October 1947, /:ftr>wv noted that "prvs 
tige lather than mtmcy is attracting mast colcMed teachers 
into white rollegc^s. One professor , . . is drawing a paltry 
$1,^^ a year, less tlian Chicago street clc*aners get" (Ebony 
1947, p. 16). EbcKiy also ootctl thai at Wayne University in 
IXHroit, Cliai le5 Woiey Bu^ carried the heaviest te^hing 
load in the Sc hool of Medicine. He tai^ht 546 hours, c^c^eed- 
ing the maximum allowable teaching kxid of 4(K) hoc'^i 
{h'iM)nym7, p. 18). 

The Afric-an Americ^an and Hi5^>anic pnofessoriat has often 
cxpresscxl its professional frustration, demcMalization and 
lack of hope {lUack Issues in Higher EduaUk>n 19H8, Burc:h 
1988, l^fnnis and Silver 1988, Fnmklin 1988, O Brien 1987 ), 
HL*^)ic and Afriv^n Amerimn faculty mem^xins are subpxied 
to the ag^avating a^pixts of the a:adcwic milieu without 
cnjtjying some of its cx>mpeasating baiefitsr cxmtempbtion, 
independcTit-e, and ?«xial and intellectual .simulation 6xm 
a)llc*agues sh;iring the .^ne interests and outl(X>k (Benok 
riitisand Fcigin 1978; Exum 1983; Sa)tt l^^la, 1981b), 

OiKC axmited, African American ;ind HLspanir faculty facx? 
disiimtive and largely imacknowicxlgctJ problems in pursuing 
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their careers, which lead to difficulties in reienticwi and pro 
motion. Many ctf them suffer from unusial service and »dvis 
ing burdeas; they are for marQ likely than their white male 
peas to be assigned high w<MWc^/low-reward activities, 
such as laige undef]^dime classes atxl exieasive cximmittee 
work (Homig 1979, McxKe and Waj^iaff 1974), Such m>rk- 
loads can diminish btMh research jmxiiKtivity and ]vh sat 
Is&ction; often the pnL>hlem goes unacknowledged because* 
there is insufficient two-way communicaticMi between unte 
nured fec^iiy and their dq:)artmcnt chairs and college deaas, 
(S^ Airinit^ I'^S, Menges and &ciim 1983, and Valvinxle 
1980. For a cxmtrary view, sex Elmore and Blackburn 1^3 ) 

The siresse* associated with the competing i^iig^tions 
erf being role mcxlels and institutional servants are ofttni 
unrecognized banicrs to tlie achievement and mobility of 
African American and Hispanic faculty (Black 1981, Esa>lxxk> 
1980, Menges and Exum 1983, Valverde i980). Ironically, 
these service buitieas are often critic^ lo the sutxess of the 
minority prc^nce on white c:ampuscs. Indeed, "a)Hegc*s and 
universities ncxxi mincHity faculty . . , pivciiK^y bcx-aase of 
the servk^ roles tliey fiir' in temis of being "buffers, mcxlia 
toffs and inteiprcters'* of niinoriiy conirnis (Exum 1^3, p. 
395), Yc*t the individual rarec-rs of minority faculty can be 
cto^ed in the pn k^s <rf negotiating tht^ dilemmas. 

What CoBejges Can Do 

Dcpaitmeni chairs and deaas can bc^in to adcfress these 
issues by reix)gniyjng th;U excessive c^immittcx: worfc and 
sttident advising for African -/^>eri<an and Hisfranic faculty 
is a fact of academic life -and will remain so until faculty 
representation mim)rs student representation. It is totally 
unrealistic, for example, to advise African American or His 
pank: faculty to "just say no'' to students from tlieir grouf>s 
seeking infrMmal and undtx unu nted advice or suj^m iii 
overcoming tlu? same olxstaclc^ and frustratkHis they ihem- 
sclvt^ had to face as jaudents and profoisiofials, 'Itjc^ dif 
ficiiltit^ are comjX)unded wlrai thetic same fecotlty are asked 
to "represent" their ethnic gn)ups, sometimes as mea- win- 
dow diesfung, on a myriad of college w university commit 
tco>. la^^e^id, chairs and deans can angularly pawide releii*^' 
time for a^seaa h ti> compenjsite African American and His 
panic faculty fr)r excx^ve cx)mm!ttee and advising wt^kloads, 
aral thus panide ^hese faculty mcmlx^rs with genuinely equal 
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c^i^xwrtuniiies to jModuce the research necessary fd: retentiai 
and promc«ion. Whore af^rqpriate, .^?rvice activities in sup 
fH>it of affirmative action goals shcnild be rewarded in pro 
moticMi and tenure ccmsideraticKis (Ohio State University 
1985). 

Chairs and dcais also sh<xild assL^ in a^^ting suppcMt and 
menUK^ n<^wcx1ks fix new &culty fam tat]B^ed grcHips^ who 
can often feel isolated and uninformed Chairs and deans 
should axitinely advise alJ untenurcd Eiculty of the actual, 
ncx (feasible, fMxxxrdurc^ and saandards kyr tenure and pro- 
motion, and specifically inkmn them how to fxt^^re dossiers 
apprcq^ate to these j*indards and pncx^ures (Ohio Slate 
University 1985). 

As a matter of course, sincere CTimmitment by a wlle^ 
or university to recmit African Amarican and Hispanic focuky 
alw entails a commitment lo gtimeis in ?aipp<xting those 
fecuky once they have been hired. The institutiwK must 
notice and rej^ind to the .•^^ial s« of cxmditions in which 
African American and Hi^>anic Acuity find themselves, and 
mx simpJy pretend that their situatioas are identical to that 
of their white cx)unterpart*i 'Revolving dew" retenti<m 
recc»ds should be subject to the same budgetary and per- 
scxinel sancticHis ^ low level recruitment efForts, and dis^ 
linguished retenticm records 5^>uld be rewarded through 
means that might include additional ficulty skas (Ohio State 
University 1985). 

Affinitive miim ^ivitic^ aimed promcxing and retain^ 
ing Africa American and Hi^>anic faculty should devise ways 
of prc)m<iiing faculty from taigded pi^nilmtons who ddspro 
portiOTiately begin their careers in adjunct, part-time, full 
time temp(?niry, ocHUenure ttack pc^tions (Abel 1^1); 
ensure truly fxofessional review and rccxjgnition of exa?llence 
in nontradidonal schcJarship, e.g., African-American studies; 
msure that saJaiy equity exi^ and tl^ multiple coiiributtions 
of Eiculry from targeted pc^iations to service, teachin]^ sc4ial- 
arship, mentcning, advising, and retTuitmcut liave b^n fiilly 
rewarded; cOTduct regular exit interviews and jt*> satisfetticMi 
surveys attaining affirmadtive miin^ c^ue^ions; and develcp 
and publici'/.e a strong policy agaiast racial harassment (Ohio 
5tote Univei^ity 1985). 

ToiiMimiw^s Vn^^sorhxL The Empty Pipeline 

The current ?aatas irf African American and Hispanic faculty 
is mt likely to be remedied solely thrtnigh traditional means, 
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as diown by the statistics (Hi mincHitiej in tiie pipeline leading 
tov^wl gr^uate and prt^cissicmal degrees and thc^rdiy enable 
them to compete ks tobs in hi^er education. In 1969t 2,280 
Afriean-Americans with Wi D^s were identified in a mvwy, 
le« than 1 pOTcent of the total iVaad Foundatiim 1969)- 
Altlu>ugh Hu5paniiS» espec^ly Ht^)antc wtwmjn, have made 
in^Mresr've grains in th^ number of doctc»:atc^ earned since 
1975, they continue to he one of the mem unden-qjresented 
pcpulaticxis in higher educ^alitxi. African Americans are the 
anfy mincxity ffxnsp to aaually experiaice declines in the 
number of degrees awaided ^ neariy all levels between 1975- 
76 and 1984-85; Afirican Ameiican men $uL«^ined the greateja 
loss (see Tables 1 and 2, Blackwell 1987, Sudarkasa 1987), 
The pipeline issue can be examined by reviewing issuer 
in secctfidaiy and undoj^aduate ediKration, the gradu^e 
school admissicms p^ocess^ trends in graduate sdiot)! enaill 
ment, and dcxtc^al degree candidates and recipienLs, 

Secandmy and Um^frgm^m^ EAica^lan 

The "pipeline issue" suggests that cme barrier to the increased 
participaticm irf African Airoarican and Hi^ixinic scholars as 
£^lty members is the l^k of preparation provided to many 
mincxiiies throughom the ediK^attonal jroce^ lliis is^e 
has been substantiated by research which shows that minority 
^udents have faced, and cxjntinue to fece, trmiaidoas cxlds 
throughout their years of schooIif>g (see W5ashingtcMi and 
LaPoint 1^, Weinbeig 1977). Refcttively few minwity ^u- 
dems l^ve attended imdeigr^uate educati<Kial institutiiMXs 
in the past, and even fewea* wait to graduate schix>l (PreCT 
1981, Staples 1986). 

Althoi^ the educ^icmal level of Americas has incTeased 
significantly over the past 20 years, African Americans and 
Hispanics are far less likely than whites to enter and cT)mplete 
college. In 1985 23 percent of the white adults aged 25 to 
29 liad completed four or mcMre years of college, comjwed 
to 11 percent kir each of the two minority ^ups (Censas 
Btireau 1^). Hi^^ic^ are att the fyeat^ risk; the eligible 
pool vS college-^ Hi^r>!^ic youth continues to decline 
because they do lu^t comp\&Q high sch(x>l (Mingle 1987), 
African-Americaas, 13 peaent of cdlc^e-age yoiah, i^resent 
cmly 9 5 jxjrcent of all undefgnidu*«es and only 4.8 percent 
of all graduate students (Min^e W7a). 

Rec^t data indicate that the average SWlT scores of all 
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minmty s^udcnte, excq^ Hispanios twve risen since 1985. 
SAT scfxcs for Mexic<in American and Puato Rican students 
fell in this pericxi; the sam^s of wiiitoi alMi drc^peci vSlightiy 
( Cfonmkk* ofH^^sber Education 1987, p. 1 ). 

GfwimUe Si^baolAdMlss^m Process 

These declines in the nunilKTs <)f African ArncTioin graduate 
students cannot be explained adequately by examining dem<^ 
graphic factcM?i in by reviewing trends in African AmCTiran 
undergraduate enrollmc^nt. Indexed, no similar declines 
other minorities have txrurred (Blake 1^W7). In feet, wi>mcn 
and other minoritioi ctxntinucxl to incTease their ;^ins. No 
demc^aphic realms lie lx*hind this decline. The absolute 
numbers of Afric^an Americans aged 18 to 24 increascxl The 
nro{X)rtion of African Amtnlc^n high ,sch<x)l graduatc*s 
int reased, as did their absolute numlx?rs. Ne\wtheless, from 
a higli point in iK around 1979 l^W, there Ifias lx*en a steady 
dcxiine of African Amcn'jcan college attend;uice in almost all 
categories: enrollments of recent high schcxil graduates, full- 
time attendee's, and enrollment in four year a^llq^cs. There 
may Ire cjuc^ioas alxjut the accucucy of •^nne of the data, 
but the trend for African American a)lk^* trnrollmcnt in the 
\9Sih is di>wn, no imtttT wiiich data base is used (Arix'iter 
1987). 

One explanation for the fiiilure of affirmative action \o 
incause significantly the numlx^rs of minority graduate stu 
denLs may lie with the graduate schtxJ admisstiMis pnxx^ss. 
'iTiere an* few African Americ^an or Hi»^>aiiic fkulty to serve 
as role mtKleLs ;ind mentors in the avniitment pnKX'ss (Kxum 
1983). Eugene Cota R<Wes, Vice Preiident f<K^ Academic 
Affairs at the University of California, argiK?s tliiU ''admissions 
to gmduate J^uily are driven l>y faculty interc\^s ;is cpposed 
to ia»^itutional ors<x1cnal inivvi'^^' {Ojrorikii* of Hif^r /^^^^ 
caiion 19H8,p.A17). 

In this vie^, w+iat is necdtrd are pn)gnims which ena/ uage 
faculty memlxrrs tt> work with minority students, including 
incRused .*a^ite supjxm for graduate felIowshi{"^ (Tlie next 
strction lias a moa* detaiic*d discussion of sjxxial rw ruitment 
pn^ranis and atlivities for graduate .•^udcuLs). 

Trends in Graduate Scbmd Enrot^f$ent 

IJoth the absolute numliers and f^aentaj^^ of Atricm 
AmcTttran scIkkjI graduate cTiroUment an* declining In 1978, 



S3 




the 61,923 African Ameriam graduate students rq>r^mted 
6-2 percent of the tctal grgduate enrallment; in 1^ btxh 
the at^lute numbCT and pea enta^ of African American grad^ 
uate enrollment had dr(^^)ed to 60>138 and 5.5 parcent, 
reqixxtively. Hie downward slide continued in 1^ when 
the 54^7 African American ^aduate saud^ts comprised 
5 percent of the total graduate etirollment (see Table 4), 

The full time enrollment of African Amerioms in profes 
stoial schools also declined from 4.8 percent to 4.6 percxmt. 
African American enrollment in medical schools peaked at 
63 percent in 1V75; by 1985 it was d<Avn to 5 9 percent. The 
percentage of maker's degrees awardcxl to African Americans 
between 1976 and 1981 declined by 16 pertx^t, a figua* four 
times greater than the decline kn non African Americans, 

VJliile gradi^te school oiajllment is declining for whites, 
the decline frx^ African Americans is much sharper Between 
1976 and 1S«5, the number oS African American graduate !^u 
dents fell by 19 perccmt, amipared to 5.4 percent for white 
students between 1976 and 1^. The number of Hispanic 
j^mlents rose by 20 percent but iy j^ill quite small in absolute 
numbers. Proportionate to represenution in the larger scxicty, 
Hiii^ianics remain the least reprcsentcxi in higher etiui:ation 
(see Table 4; Carnegie Foundbition ftir the Adx^ancenKnn of 
Teaching 1987; (iutwright 1987), 



TABLE 4 
KlINORm£S AND WOMEN 
IN GRADUATE SOKK>L 





197^1977 




Change 


Afritan An lerk ans 




52,H5i 


19.2 




20,2^-4 


24,^02 


ZU.~i 


Asians 


1H,'»K7 


2S,5»5 




Women 




505.S2S 


7,H 



Figiifr^ imludr I IS. l in/xas iti\\y 

SCM IRCh. Ccnicr f<)r SialiMk-N, I I U Ivthu aiii ni, as i Ht\l in Itk' iJmm 



Doctorai Degree Candidates and Recqt^nts 

TraditicmallyAfiricaii American colleges and universities dearly 
a^ntribute to the supply of African-American faculty. About 
55 percent of the 6320 African Americans who received doc- 
torates between 1975 and 1980 received their undeigraduaie 
de^ees from 87 traditionally African-American institutions. 
The other 45 percent receh'ed their baccalaureate degrees 
frtMB 633 fMedominantly while ins«iiuticHis (see Higho- Edu- 
cation Faa ^eet 1982; National Advisoiy Committee on Black 
Higha: Education and Black Qjlleges and Universiries 1980a. 
1980b; Sudarkasa 1987, p. 6; Wilson and Melendez 1985). 

Note that between 1975 and 1985 (see Table 2), the aggre- 
f^e number and percentage (rf white males earning doc- 
uycates hawe diminished The i^-entage of ctecrease is 
roughly equivalent to the percentage of decrease experienced 
by Aftican-Amerkan wales during that same lime period. 
However, current faculty hiring patterns indicate that a 
decreased pool of white males may not lead to increased hir 
ing of African Americans and Hi^ianics. The overriding reality 
is that white males and lemalcs together hold a^^voximately 
nine out of ev^iy 10 faculty positions in hi^er ediKzation 
including over one-third of the faculty positions at histtKically 
African-American instUirticxis (Wilstm and Melemfez 1985, 
p. 18). Therefore, the loss in positions among white nudes 
can be jKxxJunted (or mostly by gains made tor vAute females. 

Whites aill .seem to earn moa docttwaes. The National 
Research Qjuncil reptsted that in 1!^ among ckx:tc»ate 
recipients who wane OA dtbsens, 91.1 percent were white, 
36 percent were African American. 2.5 percent were Hispanic, 
2.3 pereent were Asian and 0.4 percent were American Indian. 
Ttias, all minorities earned about H.6 percent of the ckxncnates 
in 1986, cxjmpared to 6.9 percent in 1976. In 1986, the number 
of African Americans with doctorate decreased by 25 percent 
sincx' 1976, while the number of Hispanics ina^sed by 64 
percent (see Hig^ Education and Nattomd Affairs 1988, 
p. 3). This rale of stJdaJ cliange does not pose a threat to the 
status of whiles in higher eduction. 

In .some in^ances, the decline in the pool potential 
African-American feruliy is oa-uning de*^te federal mamiwcs 
and the jwesencx* of Sate ftinds for doctoral .^udy. Vor exam- 
ple, Trent and Copeland ( 1987) found that the number of 
African American ikx-ttaal students has declined in five south 
em states despite a federal mandate to increase the number 
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of Afilcan-Americaas with Wi D.s. Hie stales— Aricaasas, Flor 
iifa, Gei^igia, Oklahcnna, and Viiginia— awaaled 78 ikxtirates 
lo Afiican Ameifcan students in 84, six Jewer than in 
1975-1976, beft)re the mandate tcx>k dfea. Alih(xi^ those 
states had 24 percent of the nation's Afrfcan American under 
gnsKimtes, they imi only 7 percent of the African American 
g^^^liMe students. These southern states were amcmg 10 in 
a 1973 U.S. Distria Court ruling requiring the Dq^artment 
of Health, Education and Welfare's Office for Qvil Ri^ts to 
ensure that the public sy^ems of higher educaticHi wotc de^ 
s^re^ed and that the number of African Amerk:an g^duaie 
Audents enrolled increased. Yet the numbw of firra time grad- 
uate students enn)lled fell to 757 in 1984, ftom a high of 1,218 
In 1978 The study also reported th^ sisLtcs with limited re 
scHjrcs tended to focas cwi retTuitment rather ihm m r<nen 
tion of Afrkan American grauu^e students, rt^iliing in '*a 
revolving dcK>r'' at the graduate level (Trent and Copeland 
1987). 



Barrieffi to Equal Acce^ 

and Effective Affirmative Actkm 

Wilson (1987) argues that dt^ite the ;q>pearancT of sub 
stantial cimge and diversity in the academy, this tHiange had 
been to a great exi€?nt peripheral and mtxe api>arent tlwi 
real, Nkjreover, the change that has oaairred has txren in the 
outer jxecirkts of the higher educaticm cnterjMl^ r^her ihm 
within its heartland to any great dc^ee. When decline ocrurs, 
it is most shsuply evident in the most vulnerable ^mi of higher 
educaticm where num mincjrities reside. 

The Camc^e R>undatic«i excluded that it is important 
that a search fiir trends in [^icif^tion at different levels of 
higher education by various grouf^ not lose sight of equity 
concerns. With the notable excxptioJi of Asiaas the proportion 
of minorities in higher education does ntA reach the level 
of their presence in the population. TTie dtjq>arity is likely 
to tncTease sincx- peculation projections indicate that the 
numbers of minorities in the U.S. population will amtinue 
to grow. 

Several Ixirriers to equal acct?^ and effectiw affirmative 
SKSion can be identific^d, including the lack of a\'uitit>iHty data, 
reduced fccferal suppon, philosc^ueal de^xitei, and inade 
qu^e financial aid. 
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Lack ofAim&^ity Data 

It is argued that impk^menting affirmatiw action in iinivcr- 
cities is impeded fxxause higher cducaticHi tkxfs ran have 
acx»5S to cbia apfw^risrte fi^ e^^abllshir^ util^iion ^lah 
at a)Uegcs ;md universities. Tt) e^blish these goals, admin 
istiatcMTS need availability data on the numlx^ of African 
Amerit-ans and Hi:^>anics available for faculty posititias, but 
availability diia kx higher education is source and difficult 
to apply. However, it niusi be explicitly rccc;^izcd that the 
availability of African Americans and HiJ^Kinics Ls difierent 
from their rcataiiability (Higgerson and Hinchchff Pias 1982), 

Recx)gniticm of the nec^ (or availability data must be quickly 
followed by the realisation that the issue is mc^e tlun cme 
of juJ^ numbers or degrees, because a degree docs not mean 
a job (Mengcs and Exum 1^3) Whoi qualified potential 
African America and Hispanic faculty members aie availal>Ie, 
but still retxrive no pi>sitions in predominantly white a)lk^ges 
and univen>itic*s, questicHis of fairness and ecjuitability seem 
to Ik* in (tfder. Wien this situaticm cxxurs dc^ite the pres- 
enc c of affirmaiivt* action polides, the ef^txtiveness of these 
measiures and the sim erity of the institutions that suh^cribe 
!o them also seem to Ix* open to question, 

Retbfced i^dkrat S$tfpart 

Miiny olxscTvers pt)int to reduced suppon finom federal level 
dtxision makers as a key role in the lack of alFinnative action 
sucxx^H, For example, following the presidential electiwi in 
1980, Senator Orrin Hatch irf Utah announced that he would 
ativxxxae a cx)nstitutional amendment io ban affinnaiive action 
pn)grams that give preference to rninoriiic^s and wi>mcn in 
employment and ediK:alion (Rc*ed 1^3, p. 345). Critics chaige 
that the Reafjan administration made a fXirtly successful, 
broad Irased attempt to axiuce the government's gathf*ring 
and use of information on the p^uticifKitfon of African 
Americans in t*tiucaiii«i ( Bkick Issnvs in HigfHr Etiutativn 

Many (^servt»rs believe that the beginning:, of the Rc*agan 
presidency' coimides with limittxl enf(Hxx*men! ot tsixW rights 
laws such as aflirmative a<tion. During the Rc^agan era, the 
numbc*r of employees in the I IS. Dqwtment of Education's 
OfBce of Civil Rights dec lined from 1,025 in 19H1 to 809 in 
1 W7. Travx*! bud^ts for investi^ors in 10 regional officx*s 
dcvlint^d from $1,7 million in 19H1 to imder $675.00 in 1987 



(BtucatiwtaHieamiimi. p. 17), 



Pi^m^Mcml Debates 

Hie momentum irf affimiative aaion at+iieved from ihc 19(HXs 
until the mid 1970s has been halted, Blake ( 1987) ar}?ues 
that the mid 1970s to the mid I^iOs are years of k>si c^»r 
timities. In rrtrojqxxt, Blake identifies two feelers which 
undemiined the mcwnentum, Fim of all, the rckkI news of 
the previcHis detrade- 1965 to 197S -was ccwisidered so ^ukI 
and so inrevefsible that the bad news was undercstimaieil. 
Dramatic and fundamental changes had been made, ainl it 
was believed that attempts to include African Americans and 
Hispanic^ in the higher ediR^tim system wt^re being mack? 
CM! a Imml b«sis. llie l>ad news was that a national delxiie 
flared over the application of affirmative dciUm to fat uliy hir 
ing and scm e plaixrs in professioa*! sc hools, Affimiative 
action, prefcTential treatment, and rc-verse discrimination \vi*re 
airayed on one side -merit, standards, and qiudifratiitMis on 
the otht*r. Those committed to the nit*thods of the 1960s and 
early 197(^ for getting fair treatment for Afrit:an Americxuis 
and Hispanics wea* foaed to defend themselves agaiast 
cliarges that thc7 were the enemies of merit ;tnd historit-al 
jtondards of qiraUfic^ion. With the Alan liakke luse in 1979, 
affirmative action policies that wea* the basis fcwr African 
Americmi and His{>anic progre.*^ Vi'vw ixist in douhrt, 

imuieqna^ Financiai Aid 

As a seixmd factor, Blake citc^s the federal lc*gislatic^ in 197H 
that put mickile iiKome students under the ttmt of fcdend 
finaiKial aid To this day, this policy shift haunts the debate 
on how much montf>* is enougli to finance net?d>' studcnis. 

Limits tm the tctol aid availability have signific-ontly in 
cTeased unmet netxi and sliiftcnJ more and more aid frc)ni 
f^mis to kxms for even the lowest inccmie f^udents. Hiis 
pn^lem is ;H:ceierated l)y the shift from gnmts to loans. For 
many low income students, **a kun is tantiimount to no 
money at all*' (Tc^ndaji (Janges, ! J|w;uxJ Ikumd quottxl in 
Neumnffk on Campus, Ft^^mary 1%7, p. 16) 

Tile imponance of financial aid can also be illustraicni by 
nc^ing that the first significant vc'jvc of i^pus diversity 
otrurred with the GJ. Bill grants oj^|M«tunities following 
World War 11 (Wilson \r 1 1 ), Therefore, many academics 
and federal offKrials jxiint to declining fedtnal saudeni aitl 
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grants as amtribnUng to the decline in the number of African 
AnKTioin graduates (f<jr example, see NSFs stud>^ of sc ience 
dfKlcH^tes emied hy minorities) (BluLk /ss^es in Hi^^iidH^ 
cation 1988, p. 19). 

Emj^ Benjamin, the general secretary of the AAUF, points 
to rising education exists as a m^M nr^m for these dccUnos 
along uith the financial aid tR'nd of awarding mc^* ioaas 
than grants (Buah 1988, p, 8). Man W. Osiar, President of 
the Amerioin Asstxiation of fiate Oilleges and Universities, 
{>oints to sewnil barriers keeping minority ?audents injt of 
gnidiiate schools, such as the niw lax law that dc*signatc*s 
sc holarship or work «audy funds as ncx tuition taxable. 

African American students are two to five times more likely 
than white students to rely on varikxis federal aid programs 
to finance thc*ir undetf^duate educatitm (Exum 1%3, p. 386). 
liurclentxl with dcbi from their undeigraduate educaticm, 
mincHity graduate students are more likely to enroll part time, 
uike longer to finijJi their giaduate w<xk, and enroll in masters 
rather than dotted pr()grams (Exum 198? 

Exum { 1983) outlines the difficulties which African 
Americ^an graduate students have feared in (draining financial 
suppon for their c*ducation. Aftu^an Americans are mcxe 
dcpendm thm whites ftMvign ^udents cmi their cwn earn 
ings, federal loans, and/c^* c«her tt)mmmiat looas to pay 
for their j^aduate education. Of those African Americans 
rei eiving dtxtorates in 1978. only 2 received a Naticmal Sci- 
ence Foumtoion trainee^ip out of 422 awardbd theil year, 
and Afric^an Amerk^ans received 16 of the 725 fellowships 
awards (Exum 1983, p. 388). Moreover, the distribution of 
both fedoal and iastituticKial financial siii^irt has tended 
to reflect and reinfiuce the unewn dit^ibuticm of African 
Amerit-an dtxttwates by field (Bcum 1S^3). F<h* example, 
nearly half of the National Defense Ediic^ati<m Act R*llowships 
awarded to African America dcxltmite recipients in 1978 
were in education, cx>mfKired to 15.1 pment fw whites 
(Kxum 1983, p. 388). 

The fact that African Amerk^n j^udent enu>llment doidilt\l 
bc^een I960 and l^--with mtjja erf that growth occurring 
in predominantly white in*aitutu)ns— can also be trac^ to 
federal financial aid and the treation (Especial prt^ams such 
as TRIO and IJpw-ard Bound (Wilson 1987, p. 11). These pro 
^ams also created many jc^ fr^ mintaiiy l^^ulty and admin- 
i^aratiMTi. Sime then, however, ftinding few" many of theie fed- 



eral programs have been ait. 

Reginald Wilsim ( 1^7 ) repKms i\m between 1 W() and 
1%4, the availability erf student aid grants as a portion of tc^ il 
finaiKial aid declined from 55 peirent to 41 perc^t. Beirnvn 
im) and 1984, avaibhle financial aid declined 21 peiiTnt 
in coni^ant dollars, v^tle college ti ition ixxse 11, 8 pc^x?nt 
(Wilson 1987, p. 12), A study by thf College Board found 
that federal aid to postscxxnidary 5^ dents dnpped (nym $222 
billion to $207 billion since 1980 NeumK'ek on Cantpus 
1987» p. 16). Afirican Americans and Hkspanics are m<Ke likely 
to require financial aid sifKTc they are about twice as likely 
as whites to be poor (Children's IX*fimse Fund 1^), 

Campus based student aid progrums have becxune increas 
ingly impiMtani in addressing the needs of students. Fi>r exam 
pie, the amtount of insaituiional aid to needy undeiKraduates 
increased 149 peixx^ant since 1979. Since 1979* the numlx?r of 
net V undergraduate students incTeased bom 2.8 million to 
3.8 millic^i {fH^ber Edt^Mtkm and Naikmal j^fairs 1987, p, 3) 

Exj^essing a contrary view, William J. Ikmncnt, then Sex* 
rctaiy erf Education, asserted that federal aid "lias ntH dritxl 
up" and tliat African Ameriiim students have equal access 
to higher education. Rather, Bennen aigucxl that among stu 
dents with similar achit*vcment levels /Jhcan Americans aa» 
just as likely to attend college as v^itt^ Tht^efore, the prob 
lem is **there are too n^my low perR>rming Black stutk^nts" 
with inadc*quate preparaikwi at the elementary and stxxMidary 
level. Furtlit?r, Bennett ?^ted that alleges' retentkm crfsiu 
cfcnis is "not amenable to federal solutiai'' (H^t Ikiucatum 
und National Ajfmn 1988. p. 5), 

Conduslon 

"Anticlimax'' may be the be?^ vi^ird to desc rilx.* the status of 
the now 17 year oki elft^n to desc^t^gate the faculties of pre 
ckjminantly white cxiUc^es and universities. To many 
trf^^rv^ affirmative aaum issues are s(> complex ami i\m\ 
I^omLsed tlrat R3iignati(m rather tlian hope ftJlows, Tlie 
results clearly do ncH match the exptxiatk)ns ( Cbanf^^ VMI). 

The C^imegie Qnmcil on PiAky Studit^s in Higlier Educatk>n 
tcx>k the position in a 19"^*> a-port that affirmative actum 
wtmld take more lime to be effettive in higher educnti<)n 
than the five years tlial was originally suggestcxl by the federal 
j2^wemmeni. Unfortunately, after three times Imger tlian thit 
reamimended time, the imf^a of affirmative action in terms 
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of increasctl African Ameriain and Hispar»ic feculty at r»re 
dominantly white colleges and universities) is siili minimal 
With an actual decline in the numbers of African-American 
faculty, and miniKrule increases in the numbers of Hispanic 
fiicully, the pro^jects for diversity lot* extremely dismal 
unless the institutions find ways to make affirmative action 
a reality and ncA just a rfietorical exercise. 

Smbrkasa quickly points out that the maprity of African 
Amesicans and Hispanics haw been hired, and who 
enroll in school, have dcMie so without any s^jccial <x pref 
erential n:eatment. In &ct, the c^posite is true: they dt) so 
in ipite o/ barriers that they confront at almost n^iy turn 
(Sudarkasa 1987). 

Sudaricasa also menticHis that, as a matter of rccxirU, the 
prt^gress of white female faculty as a result of affirmative 
Oitioa has for cwtstripped that <rf African Americans and His- 
fwnics. She eqjlaias that this fact is important, not to drive 
a wedge between mintwities and the while wtMnen who have 
iK'nefitted from afTimrative acticMi, but to point out that these 
women are usually the targets of charges of incompetence 
or of bwsuits charging reverse distTimination. Rather, the 
relatively smaller number of African-Americans and Hispanics 
who have benefited frx>m affirmative aixkm are resented 
btxaase of bK^liefs that they received preference without being 
prepared, and that they iMX)fhed fitom "quotas" wiihtjut being 
({ualified. 

N(«e tliai the term "qu{«as" is often viewed as a pejorative 
la!x:l used to dismiss all numerical g«ds. Since the Bakke 
case prohibited qu(«as, while allowing rac^ to be cx)nsidered, 
ase of that term is thtjught to be an indicate of antagonism 
toward affirmative action (see later sectitm). 

The higher education community has been running very 
liard with their affirmative action activities over the fast 20 
years, yet has jaayed in the same place. Now, in a climate 
much less sympatlietic to social inclusion, Wilson ( 1987) 
argues that the motivatitm to promtae diversity in hi^cr edu- 
cation must come from a higher sense of national ntvessity 
that supcRftxles the narrow self interest of faculties and makes 
a more reali«ic assessment of the resi^nce to tiiangc. 

Given trends in the supply and demand ctf African American 
faculty, what Is the likelihtxxi of substantially mcfKising the 
le\'el of African American and HiJ^anic jiartkif^tion as faculty 
and administrators in highw*r ediKation.' To Sudarkaia ( l%7). 



the aaswer is dear: In the shcHt run for the axintry as a whole, 
the chances arc minimal to ncMie. Ttie chances erf significantly 
decrcLsing the level of that paiticHpalicMi is very great if atfir 
mattve action policy is abandoned. 

On the other handi, Wilson ( 1987) says that this would, 
at first glance, seem to be a pr<:^itious time fcff inj^ituticms 
to move toward racial and ethnic parity. The dem<)8raphioi 
are all favomble. Minorities of colle^ going age anf intTcasing 
while the post World War 11 baby b<K>m generation is aging 
Of those in the pri)fL^scMriat, over ^ pcTiTnt are e.^imaied 
to be replaced by the end of the century. 

Demand ft>r Afric^an American and Hispiinic faculty might 
increase as a result of the clianging compc^iti<m erf the tni 
ditional cx)ll^ age populatitm. T^ie ma)orit>^ of public schix)! 
studaits In our major cities are mincHities, and thc7 will Ix* 
ovenvhelmingly so by the yirar 2000. Hie birth rates erf African 
Amcricaas and Hispanic^ are the highest among ethnic groups 
in the United Slates. Indeed, Ix^tv^'en 19H2 and 1987, the 
nation\s Hispanic {xjj^ulation inae;Lscd 22 pcTcx'nt (//i^^tr 
Fditcation a^id NaiUmal Affairs p, 3)^ Also, 42 percent 
of immi^ants to the United States are I h^nic, By the yt^ar 
2010» one ihial erf the AmcTican poj^ulation and the workforce 
will Ixr mincM-ities, Afrii-an AmcMicanswin make up 14 {xra eni, 
Htspanies ne<irly 15 percx^nt^ and Asians about 5 pt^aem 
iBkicfc hsues in Hiijber Education 19H7, p. 1 ). By the year 
2025, minorities axe ocpcxied to make up ncwty 40 iK*ax-nt 
of all 18 to 24 year olds (Mingle 19H7a), 

aill one c^anni^ help biu recx)gniy.e that the piescnce erf 
African Americaas and Hi*f)anics in higher education in \^M) 
fells woefully short of where men i:nd women of giKxl will 
hoped and tnix^ed it could be { Cbanfte 1987). The higher 
ediR^ation ammunity mu« heed the w-^iming signals -the 
iaatistic^ on supply and denrand, the mcial incidents on cmv 
puses acToss the counuy, and the evidemx- of growing mis 
trast lietwLn.*n cx)mm unities. 
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EFFECTIVE AmRMAtlVE ACTION: 
Institntioiial ^ipfoaches and Barriers 



A critical barrier to afiinnative aaic^ fwtigress is tlie tendency 
toward "deferred respOTsibility," that is, each con^ituency 
holding anoher reqpcMisible lb" &ilures of initbttive « imple 
mematicm, Admini^iatcffs are perceived by their critics as 
committed to slow, hteiarchical prc)gress; faculty as tr^ition 
bcxind and ideolpgically r^istant; ^udents as di^mcted or 
unrealistic. AH of the5«? pcrcq<ic»is msy be acaiiaie, but 
tc^eihCT they seem to wraken the collective ^irit and p^aia- 
lyze the collective eflFcMt necessary successful affirmative 
acticm (Ohio State University 1^5). 

In this chapter, the ft^lowing institutional appam hes and 
fifiaiegies that ovtacome the barrier erf deferred rt^m 
sibility are examined: 

• Institutional leadership. 

• The faculty, 

• African American and His^ianic membc^rs of the academic 
aKnmunity. 

• Search aimmiuees. 

• Affirmative action offices. 

• J^?ec^ recmitment prt^^nuns and aaiviiics. 
Examples of effective affirmative action pnutitx?s within U.S. 
colleges and universities are prt*sented A more extensive 
ca^ study is presented on the African American presencx* 
at Antioch 0>llege. 
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liMitittiaiial Leadership 

Hi^ vfeibiliiy and detemfiined leadership by the chid^ exec 
ufive and academic officers cif the colle^ ch* uniwrsity are 
the HKm imix)rtant elements that ^*ts the saage for successful 
affirmative action. Dimensicms of the leadership variable are 
values and prioritic's, lc*adership siyle, behavior and stability. 
Stnxig leaders are pa"cxived as fK^rsonally committed to affir 
mative action; to treat affirmative action as an important insti 
tutional pricuity with resource and siaflf; to clwely monitor 
dccisiOTS and to hold decisitMi makers acamntable; to pu) 
vide effective rwo way communic^ion; and to offer intxmtivcs 
tor affirmative iKtion efftn^ and rtsiults ( I Iyer 1%5, Ohio 
State Univenjity 1985). 

One iTiterion in selciting or reappointing vitx' pa-sidents, 
cteans, and chairs should be the level of effi^t and results 
demonsuatcxl in affirmative actitni. Hic^ leaders should be 
alert to c^^Htunities to hire candidates from target groups. 
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Hie adminiiiirator mu^ be pfiqxired tm occasion to upset 
ixx^fc whwe affirmative miction advocacy Is cmcemed. 

TliCTC are many ways in whidi diief academic officer can 
show their stif^wt kw affirmative action. They can: 

• Highlight the in^tutitHi\s affirmative iKtic^i efFc^s and 
siKxesses in public 5^^eches and in meetings with foculiy 
and staff on campus. 

• Becx)me aware df dq>artments in which minority Caculty 
are underutilized, and quc^icxi hirings and iHXMnotions 
in those departments. 

♦ Take advantage of c^^)itunities to appoint or nominate 
African Americans and Hispanic^ to committees or fcir 
Ic^deniiiip |x>sitions. 

» Meet with community leaders and krfibying gR>ui:^ to 
eng3ge their assi:«ance in axniiiing applicants ft)r 
employment. 

♦ Su{7pi>rt parfietsiional develc^ment programs on campus 
designc*d co heighten sensitivity to affirmative ;Kticm and 
to improve administrative and supervivSory skills (see Van^ 
cieiWaerdt 1982), 

Faculty Res^xmses to AfiOnn^ive Action 

Administrative l^dership is cnicial but it can be coastiaincii 
by the norms of acaufcrnic institutions, partkrularly depart 
mental aut<^>my and ac^mic frc*cdom. Academic admin 
ij^rators can exercise kradership based cm their positi'jns in 
the hieraahy, but they should try to maintain ci^sensiis and 
a)llegfcil relations within their instkutic^s. These JK2idemu: 
norms cxmtrast with the ncMms in other insiitutkms— fw 
eximiple» with military iastituticjns where the tradition i>f hier- 
;iR'!iy made the entry of women into military academies easier 
to accomplish despite cq^xjsitum from military officials (see 
l^xum 1983). 

PrkK to the enactment of the Civil Rights Act of 1964, 
amended in 1972 to apply to c*duc^tional institutions, cx>llege 
anci tmiversity leatiers scH-mcxi to Mipport the fight against 
dlstTimination and voicx\i little opposition to the fxkssage 
of the amendment (VandcrWaerdi 1982). Subsequently, how 
c*vcT, many institutions and academicians resisted changes 
in their pnxxxlures and practice*?* thai would Iravv actively 
encxHiragctJ Afriran Amcriams and HisfKinics to he considered 
fiw faculty and administrative {>ositions. 

Tlie c*ariy 1970s bmuglit numenms articles tkvrying the 



amenifancnt a» a threat to academic stondmls, and predirting 
th^ numbers of unqimlilicd women and minorities would 
have to be hired to comply with govemmm regulations 
(refer to Laftus 1977). Another perspective is thkt discrim 
inatii^ causes less qualified pei^Ie to be hired because sig- 
nificant groups of qualificxl pcx4)le are not cxmsidered for 
positions. MiM"ei>ver, the feet is that hiring less qimlified can 
didatcs b^-ause of race ch" sex is a violation of the law 
(VandeiWaerdt 1982). 

ThCTe is little CTCxlible evidence of j^rong fciculty commit 
mem uiwaal aSimiative action in Eiailty hiring, manifef^ed 
behaviorally in vigorous recruitmOTt. Rather, scmie feiciilty 
have advanced an intellectual, idec^ogic^ argument thai affir 
mative action adults in reverse discrimination, lowered 5aand 
ards, unfair qucaas, and disincentives for excellence, A collc*ge 
ix university cxmmiitttxi to excellence, some s^ill say, can cmly 
affcund to commit itself to nc^idiscriminaticHi, as di^nct fmm 
affirmative action, in factilty recmitment and r^ention. 

The persistent notion that affirmative action threatens aca 
dkrmtc quality has been widely ackircjsed. Fin^ and foremoja, 
vigorcHts affirmative action has t^?en shown refHratedly to 
«ihance ratlic*r than thrc*aten rescnm:h excx'llemx.* by enlarging 
the range and sharpening the ri^^ of inquiry. In such dis 
cipiines as history, poHti^ science, and literary theory, 
African-American and Hispanic scholars liave advanced the 
frontier of knowledge by explcMlng new art^ and, in skhtic 
ncHable instances, by producing metluxlok)gic:al innovatioas 
that reshape the discipline. Yet, many minority sc^iolars per 
celve that it is a pn)fe?ssional ride fit^ them to stmly ethnic 
issues, and that the work of minority scholars in thc^^ aitnts 
is noL recognized (Valverde 19*W), In some instances, it is 
possible to question whether psissive resistance? to affi^rativ^* 
action is not also a resLstanct? to variety, innovation, and pn^ 
g^ess in tlie discipline— as when African Americ:an and His 
panic scholars are told that their expertise is not ac^ademically 
respectable and thus in itself is a thantr m rescnm h excx^lkiKx* 
(Ohio State University 1985), 

Reslslanct^ to affirmative action based on meritocratic \^lucs 
ajpears to be neutral, o}>}ective, a)mpttiti\^, and fair. A men 
t(Xincy is a>nsideied appnjpriate Ixxiiuse of the view tliat 
any remaining discriminatfon in hiring or mobility is a rem 
nant of the paK and ckx^ nc* reflect actual, ongoing oper 
ations (Oliver and Glick JS)H2), Yet the reality is tliat neiurality 
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and objectivity are oken absent fttnii hiring deliberaticMis, 
and thus, db not protect mincMlties again^ discriminaiicxi. 
In pTKtice, a '*patrcxiage mc^t system" exists in higher edu- 
cation ^idi valu« both acHhievem«ii and poformance as 
well as pascmal style, confcwming behavior, and mentors 
and jpcKisors. This sy^m is to many African Americans 
and Hisf^ics becaase of differences in racial, cultural, 
research, tyr social cbss backf^imds, 

^^Iherence to the prraumed meritocracy serves to disuse 
the chiractCT and imperfectic^s of the merit system while 
legitimizing the exdusicMi erf African American and Hi^ianic 
faculty (Exum 1983)- This view can al55o SCTve to burdOT tH" 
victimize individual African-Am€*k:an and Hi^:)anic fe^rulty 
vA\ox presence may be shnxuled by arguments that pit aca- 
demic excellence against afifirmative aaion. 

Tlie litmture ccm^xxates the per»>ral experiences of 
the author whic4i suggest th^ mincxity scholars and their 
white colleague simply ^ the SKademic csivircmmmt dif- 
fierently. A tremendcnis in perceptions often exists 
betwwn these groups because of the inability of white ^ulty 
to htar the voices of the African American and Hisf»nic srfio- 
lars. For example, in studies of African American and white 
faculty, white 6Knlty were of the qpiniiKi that "Blacks woe 
doing better than ever" while African Amerkan faculty per- 
c^ved tremendous ob^:^^ in gaining tenure ami imimoticm 
(Staples and J(Hie^ 1984). Ant^her study found that African 
Amcriom faculty felt that their researcii in^itution was "racist'' 
while simultanemisly ^Jmcwled^ng that a pc^iilve i^dal 
climate existed at the defi^itmental level and that the criteria 

tenure and prom«ion wCTe univer^ly applied without 
regard to race (Elmore and Blackburn 1^3). 

The important underlying point in Elmore and Blackburn 
is that these African American faculty members were favorably 
disposed toward their dq>aitmeni5, but 1^ favorably dis 
posed toward the university at laige. The m<^ virulent Ku:ism 
in these institutioas may very well be kx^ted in the depKUt 
ments where there aiv no African Americ^an w Hispanic f<&:ulty 
memlK^rs. 

Again, a distinctitw must be made between the articulation 
of the i^^neral cultural value of scx iai equality and the nealiry 
df specific situations. Staples and jone^ (l*^) c^s^rve that 
Ixxniiuse HKial identity and racial inequality tx>exiia with 
r^icml values of eifi^lity and a cx>lw blind socit^, main 
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taining the social cntler depends on the pcrccFrticHis of men 
tooacy and internal locm of amtiol. Thus, whereas mimnity 
fctculty peireive baniers to the meritocracy based on their 
personal and group experiences, niKembers of the mafo^ty 
gftHip res* a>mftxtsd)ly assured that the meritocimy is effec 
th^ q^rational. 

Advocacy by A&ican-Americaa and 

il^miic Membars of die Academic Coramimity 

Advocacy by members of the tarjjct groups is second cmly 
to strcHig institutiCMial leadership in affirmative micm (Hycir 
1985). Many successful affirmative actic»i piogiams are the 
oi%rowth o{ advtKacy and Icada^ip by campus advocates. 
Activity by African-Americans and His^^nics already on campus 
can provide crucial su]^^ to locating and attracting candi 
cbtes. Thus, attenticm must be giwn to i^ining and prom 
«ing African Americans and His^^ic^ already in the univer 
sity ctMnmunity. ITiis auention has other boiefics as vi^ell; the 
Istck of role models for s^udoits has been frequently cited 
as a lactc^ in the difficulty of recTutting and retaining minority 
stixients (see previous secticMi). 

Coalftion activity by African Americans, Hij^^ics, and 
whites on campus c*an be effective when theie advocates tar- 
get centra! administrative leaders, have twi) to three senior 
minority faculty playing leadership roles, and piovide su[port 
by locating candidates. Clearly there must be simuhanc*cHis 
cxxpeiative effi>rt among various c^ampus c^^5«itucncies, but 
an important leadership <unitii>n can Ix^ played by these 

Seait:li Committees 

SiiKe the search tx>mmittee is a •tondard ttxjl for scixxming 
and intcwiewing c^didaies, it can facilitate or stTve as a bar 
riCT to affirmatiw aaion effectiveness (xt: Gcxxkvin 197S). 
Thus, the compositiiHi, work acli\'ities, and attitudes of seaix h 
committer? are important. Search a)mminec^ should cx>asist 
of pec^le whose personal a>mniitment to affirmative action 
gives them the time, cnc*rgy, and inclination to explore minor 
ity nctworijs wht*n panicular vacancies tKcur, and to intnxluce 
candidates to tlieir largtt group ix-ers on the occasion of the 
campas interviews. 

In many ways, emplofynumt practices affecting faculty havx^ 
not substantially changed from the "old lK>y" netv.ork before 
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the Civil Rights Aa of 1964, Rn: example, ahhixjgh th&e has 
been a suN^lial incrrase in ads placed in Tlbe cyjrvnkk* 
oj Hi^^ FMucitiwn since the 1972 H^^Kducatton Gu^^ 
Unes JwAfJimm^w Action, and three<|uarters of institutions 
do advertise nationalty, there has been little suh^antiul change 
in the sex ot rdux of new hires. Indeed, about erne third of 
the positii^is were filled internally. The fedeial regulati(mi> 
i>f 1972 hmve not resulted in substantial increa«s in new hires 
i)f diflfiirent etiinic groups, but have resulted in increased cofte 
(Dingerson, Rodnian, and Wade 1982; ScKolow 1978; Wisen 
hunt 1980). 

The effective affirmative action ^wch prtxess .should have 
the following features: 

• Hexibility in defining sitepecialty and academic rank 
of new c^nings if jaxii redefinition increases 

to a laiger pool of afplicants, 

• Seaah committee members who have a persoail txnn 
mitment to affirmative action and who are willing to take 
the extra time to recruit more af^sressively, i,c., mew 
phone cralK Icnters, etc. 

• A pei:MMiali/.ed touch in which c^andidates are mHified 
of search pR3gress, applicatkias are acknc^wiedged, per 
sona! folkw ups cxx^r, and seasitivity to c^andidates ^cs 

pc»turt*s are incx^^atc^J, 

• Timely offers to candidales sincx* some candidate's finom 
laigtled peculations in some disciplines may he highly 
sought after, 

• Inclifijion of uasolicitcxi af^lications or inquiries, 

• ReliaiKe on prtn alent profbisuHial files, registries, and 
data hanks to identify candidates from taiis^ed popu 
latioas who have rec^ivtxi signtfic*ant gnmts or 
axt^itKMi. 

• Tlie use of a)ntacls in organizaiioas a.sscx iations, and 
agencies that cx>ndutt job si^ia hes to tap into the per 
sonal networks among members of targeted ^x^ulations 
in af^n^priate fields (Ohio State University IiW5). 

Aggressive affirr^ rive iution st*arch technkjues can include 
the following: 

• BnxRi ;idvcrtising covering a range of jcjumaLs and jot) 
rcgistrit^s .specifically gt*artxl to taig^.H }xqiulation.s. 

• The use of all available professional cKX^asions (cxinfer 
encx*s, coasultatioas, eit .) to actimlly solicit airricula vitae 
fn>m jxt^mising ratulidaies in targctcxl pt^ulaii'^s. 
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• The creaiicm and txHitini^ly updating of dqxuTmenial 
files a[ talent hanks pricH- to a paiticular foculty v^^anty. 

• Tlie soltcitackm of advk-e and cxninsd bxm continuing 
&cuky who are members of targeted pqiulaticms, 

• The use of alumni from taiKetcd pc^Iatioas. 

• Ccmtacts with Acuity at predominant!)' African Amaic^i 
or Hu^>ank: colleges f<x refenals, 

• Q^u^ts with the profe^tcml and scholarly scxrieties 
of target groups as well as memlx-rs of tai^eted popu 
lations holding fxofessicHial petitions in indq^endent 
research instinuirsis, indu^ory, government, cHc, (Murray 
1984, Ohio Slate University 1985), 

Vitae Ixinks are frequently being devek^ped -as a means 
to identify available minwity candidates. Tlie actual succx*ss 
of vit^ banks, however, is mixed. This resource c^i be used 
cynically as a means to a>llect names to throw into an affir 
mative action pcx)l without ait^titni to the quality of tlie cne 
daiiials. The success of vitae Ixuiks **is only as gcKxl as tiK* 
sincerity and cx^mmitment of the iastituticms using them" 
(Wilson 1987, p. 14). 

Ac^ademic departments should Ix* encouraged by a vurict>' 
ctf rewards and sanctions to incTeast* their representation of 
tai]^*tcd ga>ups. Units tliat have Ix^en identiiicxl as rtxjuiring 
spec^ attentkxi in feailty recniiimer« «dKHiki collalxirate 
with the affirmative action officer in ftHmulating realistic ^>al.s 
and plans. Sometimes the problem may be a small availability 
pcx>l, in which case tlie affirmative acli^wi officer may be al)le 
t(^ assist the office in dcvelc^ing mcM^ a^essivt.^ seaaii com 
mittee tethniques, in scxuring additkinal butl^?!ary flt*xibility. 
or in f^^ulitfing plans to increase the pcK>l tlmnigh exp;tn 
sion of graduate or {x>stgraduate tmining t^p<»t unities. Some 
times a pankular unit may exhibit a low Ic^vel of effort in atTir 
mative action rcc^ruitmem in which c^asc* the atfimrative aciion 
officxrr might be abk* to suggest !^vific and often simple 
strategies fc^ intensifying the efkm, inrliKling rewards fi>r 
sucrcTSsful efRnt in the fomi of additional autiK)rizc\i jx^itiuas 
or other budgetary incentives (Ohio J^te I iniversity l^-«5 ). 

!n no cuse should itiadc*c|uate seardi aiKi rcvniitmt at proce 
dures be allowed to persist. The affirmative action offkvr 
should regularly rmMiitor search pnKvdiires in dc*partments 
with a prior hisioty of wcmk effort. In casein where inadcxjuaic 
proctxlurc^s remain urtcxmxtcnJ, the affimrative action oHker 
should rmOTimend to the dc*an and pnwofu: the same tyi>es 
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<>f jeincticHis now uxii fw inadequate performanLX? in icich 
ing, research, and servicx' (Ohio State University 1985). 

TSw) final observsttions: Firrt, the i»>ue of tokenism musl 
be addressed and fSieps taken to f^ewnt it. Research indicates 
that there is now an increasing trend toward giving out a small 
pri^mion of positicMis reserved for tar{;^!ted pi^latitHis and 
then abanckming the pursuit erf such candidates for future 
x^^ancies, regardless of the number of firture v^K^arKi^ (Fin- 
kelstein 1983) 

In this way, white wcKnen and Africa American or Hi^^mic 
c:andidates are sometimc*s placed in a pcxsiticMi to compete 
with each rther ft)r the iome affirmative action jxxsition— 
effectively limiting the t<xal number of minoritic^s who are 
eventually hirerj. Caution tmy be advisable to avoid using 
affinraaive acti(Mi as an exclasiw, rather than inclusive, vehicle 
liwr faculty hiring, 

Fitially, when African Americ-an or ffii^anic candidates are 
inviicxl to c. t^pas for an interview, they mast he treated with 
the rt*specl accorded to c^her candidates. A commonly stated 
jX?rcqTi!;Mi among mintwity academics is that they arc invited 
to interviews as a type of *Vindow dressing/' but their p<^i 
tu>n as a viable candidate Ls nt^ taken serioi^Iy. In this way, 
sciiri h cxjmmittce^i extend interviews as a means of demon- 
stnuing that the ptx)l of c^andidaie^ has bcx-n inclasive. Indeed, 
the mixed t^r ambiguous signals lYm mitxjrities may percei>^ 
while on c^ipus visits may lead st^me of them to reftise \ob 
offers wen if they are made (see Kxum 19K3). 

Affirmative Actltm CM^ces 

Affirmative action advcK'acy mu.^ reflea the mission and pur 
pimis of the ini^itution in order to be effeaive, 'Hiis definitiiw 
of effcttivent*i»i, hcjwever, is mii normative praclice. With 
some exceptions, affirmative action offices fiixrus on com 
pliancx' and on rt*sixmding to g(xtls and timei:ibles est;iblished 
by txhers instc-ad of generating goals based on institutional 
aiiuniilinenLs. Tluis, if institution wide advanKx^sarc made, 
thc7 are primarily passiw responses to imp(J^icxl federal 
guidelines. 

()ver the past 17 years, universities have shcAvn a clear lack 
of signiiicant pn^ess in affimiative action, but ilie universities 
kive ccmsistently l>een found to Ix* in a>mpliance with federal 
guidelinc*s. Any pride which universities take in lx*ing mtxlels 
of compliance i:an mr Umgcr td^^ure the perfcmtiance gap 



betweai meeting federal guideline aiid achieving genuine 
eqiKil c^)p(»tuntty within the academic community (Ohio 
StMe Univmiiy 

Yet, an advocacy role is ncit without risk. Court decisii^s 
have i^tdked the right of employers to talce discipiirairy action 
against the affirmative actitni dXk& who takes the advocate 
fCH«e and fll€» suit m behalf of employees (Fortut^ta 1^5). 

Eflfective affirmative actiCHi mMxjKy will require that the 
af!irmati\^ ^icHi offic^ers are recx)gnizc"d as kt7 administrative 
letters rather than peripheral moiitcKs of complianc-e activ 
Wes. Affirmative xtian officx^ must be in a pc^tion to influ 
ence pdicies btrfcKe they are made, nm simply to review them 
after the feet (Stetson 1984), 

All university ;Kimintstrat(K>i stiould Ik- held direaly 
^xountabte to the affinrative xtitm officcT ^xei^able 
efStHt—and eventual sucress— throu^i the same budgetary 
and pensonnel rewards and sancticwns by whkrh they are now 
heW acxx>uniaWe fcr discliarging their other rcj^xxisibilities. 

The affimiative action t>fficer should repot directly to the 
chief executive or academic iMixr of the college iw university 
and should be the pa*sidcnt's Jtoff asscxiate on key university 
bodies, siK^h as the board of trustees, the deaas admissions 
and the university senate, A direct ncpiming line niH only 
allows the affinitive acti<^ oSica: to (^^enae from a pc^utiim 
oi strength, but is also k^cal, as affirmative ^ticxi issues ciu 
acioss organizational lc*vels and mu« be percvivtxi as a high- 
level iastitutk>na] ctimmitmc^nt (Ohio Slate University I"W5). 

Affirmative actkMi advtxr^y requires tl^ the offict? pc^omi 
sevCTal functioas (see Ohki Stale University Vandcr 
merdt 1982). Hn^se offices must: 

• Conduct syj^emaiic arJvcxmy and a)lIabonitive gc^tl set 
ting through regular advice and counsel with individual 
administrative units and |xjlscy cxxmrninees. 

• Advise and wunsel j^rtpriate administrators on the 
rewarcU for accej*ibie levels of effort in meeting ;igreed 
upon goals and on sanctions for unacx'qHable lewis ol 
effcm. 

• Qmtinually rc*view ail cx^llege and university policies for 
their imp^t on equity fin faculty fnm) tarj^ed groups. 
No nc*w pcMicy or standard should }>e instituttxl without 
prior cx)nsu!tation with the affirmative action c^itr, 

• Plan educational pn)gramming tliat includc*s regular 
seminais, wc^kshi^ and tmining sessions on affirmative 
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action issues kw all university a^nsiituencies, 
» Publish and clLsiribute a l>rief and readable intonal annual 
rtpcHt. IntCTfwtHatiwis c>f 5Wti?^ic^ chi rciTuiimait, reien 
tion, and haiassnK^nt mthc^ than cm the mere cataloguing 
of data ruKHild be emf^sized, 

• Create and n^tntain the necessary data parfiles and sta- 
ti^aics im stuvients, 5«aff, and fiKulty who are members 
of the various discriminated groups to identify prt^lems 
and nxmitw prpgjress. 

• I>?vek^ and ccxHdiiiate bc^h formal and infcmnal affir 
nmive actitMi a^aied grievance paKedures that earn the 
trust and respect of iaaff", ^^udenis, faculty, and 
administrators. 

Hie moja succx:ssful programs cxxur when affimMive acticMi 
oftuxTs are clear about their role* and make cXMiscious deci- 
sions on the divisicm of a'^^xxisibiUtit^ and issuers of rqne 
sentaium. Some affirmative actum offKX?r?$ are not able to with 
stand the j>ressure of their peer groups; some atx? over/ealoas 
and coumerpixxluaivc. Some have conflitts with the per 
sonnel offit^r due to differences in ap^oaches to pnrf)lem' 
solving. If the chief academic officxT scarves as the afTirmative 
aciuMi oflitxT— wliich is not an uncommon ammgement- 
a coiiflici of Intercast may iKxair if that {x^n^on is wrongly 
amimitied to the vigiHxnis pursuit of c*quality. \X/hatever 
iUTungement is used, it is im|7enitive that the affirmative action 
officer has a clear vision of realisu'c gcmls, timttab!t*s, and 
results, and c^n scnx* as an adv(x:ate to mt*et these ol^}c*ctiv«s. 

A candid view of a jm\sident\s perspective of aflirmative 
att jt)n ofTicxTs was given by Kenneth E. Wright, president tif 
Passiat County Cximmunity CoIlc*ge, to a mcining of the New 
jcTsty AssiK'iation of Affirmative Action in Higho* Education. 
Wright told the affinnative action officxTs tb:u **if you really 
want It) Ik' effective, txmie to lis with sohukms ;md not pXiA> 
\vms . . , .We really gtt tired of the Iml news and all of the 
probkMiis. Well be much more resixwisive whc*n we aie 
a{>pr(iaclied fu)ni a positiw viewjMnnl*' ( Biatk issui'> m Hii^!H*r 
hducatkm X'm, p. 9). 

^lecial Recniitmeiit Program$ and Activ^es 

lliis disc itvsioa of the availability {xk>1, the limited demand 
ft>r African American and Hispank' faculty, andgradiKtie schcKd 
ennillnicTits make it clear that increasing the prc^)rtion of 
African American iuid Hispanic faculty will require more than 



simply increasing the number of Wi.D.s. The current jtoiiis 
of African American and Hij^ianic faculty is mn likely to be 
remcditxl through tradtticml mc^s such as the regulation 
ccMnpIiantx* approaches which dominate affirmative action 
policy in higher educittion. 

New ideas and innovative a|proaches are necessary to 
cfevelt^, recruit, and retain Afhian American and Hispanit^ 
jMtrfc^scxs, These ap^rocKlies can include airriailum review, 
incentives to mincwity graduate i^udents, and support for ele 
menmiy and second .7 jaudents, 

Curr^i^m Review 

Ctirriciilum review can be critical to the hiring proce?^s, Thcrv 
may be a need for careful evaltution of the curriculum and 
a deliberate asseseimcnit of future emplc;ymc*nt needs. Con 
sidoation i^oukl be given to ways of -arengithening the cur 
riculum to attiuct more African America and Hij^>anic sch<^ 
lars (StetscHi 1984). For example, the Temple University Ikwd 
crfTruSees af^A^ed a 10 )^ar academic plan to triple African 
American fa^ilty partly by strengthniing African Americ:an 
studies and establishing a cx^nter for Afric^an American culture 
and histoty (fUack Ismes in Hi^m^ Hdwation V)S(A 

Kean College of Union, New Jersey is also seeking to mcxt 
the challenge of diversity thrtnigh curriculum refcOTi, In the 
197(^ Kean initiatc?d a fx^c^am in which students cxnild enn>ll 
in the first two years of their curriculum in finish cxMicur 
rently with their in English as a secc^d langua^* courses, 
Kean employed 23 Hi5^>anic faulty menibcirs in 19H7, mo?^ 
of whom tauglu ccnirses <xher than Spanish. Tl\e core cur 
ricnilum courses also incliided fcKiis on diversity (lilavk Issfms 
in ;/i^*r EduaUion 1987, pp. 15). 

IncenHves to Grudimte SH^^lents 

One response to the dwindling pix)! of potenual African 
Ameucaii amd Hisfxuiic pn)fessors is for instiiuiions u? gn>w ' 
their own. Some institutions have had moderate succx*ss in 
identifying disciplines in which minorities are uncJerrepa* 
smed, by recruiting diKtcMui c^andichies into those areas, 
and hiring tliem as juniijr faculty when thc7 amiplete their 
?audies, Washinpon University^ in Si. Louis and Wayne J^te 
University have used this ;qiproach. Ohio Jtote I University leads 
the natk»i in pniducing minority Phi>.s ( Wilscm 1%7, p. 144 ). 



Other cxilleges and uniwrsiiics have cx)me logcthtT witti 
irnius^ to kmn cfMistKtia lo pnjmole aaxrss in higher edu 
CAiion. Sewral aM\siirtia--ilu: Nailtmal OniiKjrtium for Edu- 
diiimal Atxxrss in Atheas, Georgta; the National Coasratiiim 
fcHT Gniduaic Degrees in Engineering (GEM) ni Notre Dame, 
Indiana; and the Consortium far Graduate Study in Manaj^ 
ment in St, Louis MisscHiri- provide financial sup|X)it ftx 
«udy at n^icKially known ^adu^tfe and parfessional fm^^rams 
;is well as the K*> training and employment cppiMtunittes, 
Sincx? 1976, GEM has accumulated 4(X) alumni; in 1986, 85 
students received doctorates ( Black l^ues in H^^r Edu 
catiim 1987), 

In another K>int effort, CMxfriin, Williams, Mount Holyoke, 
and CarlettHi Qillej^ began a rei^OTch scholar prc^^am to 
encourage minority students to coasider careers in cx>llegp 
iJT university te-^^hing. Funded by a gnira: fix)m the Ford Foun- 
dation, i^ h of the four alleges sdixis fcnir to six muknts 
each year to participate in the prog^i. F^^ student receives 
finjincial sujport and coUabwates on research projects with 
designated faculty menttwns (Burch 19W<, p« 6). 

Also receiving high pmise is the Black IXxtcral Fellowship 
Program of the Hwida Endowment Fund for Higher Edu 
cation, r«reviousIy known as the McKnight Black Doctoral Fel- 
k>wship Fa)gnims, This fHt^am {mwides $15,{XX) in annual 
siq^xnt to e^h of 25 African America stuknis attending 
doctorate granting insaitutiims in Florida, The ptxigram 
emphasizes J^udy in the arts and sciences, business, and 
enginc*ering. 

The succxjss of the prtj^pam, which bc*gan in 1984, has bec^ 
immt^diate, airording to its executive direttv^, Israel Tribble, 
By fell 1%7, the Florida ftxig^am liad i^joasorcd 92 fellows, 
many of whom would have lKn?n {xi5»t*d over by c^her gmd- 
uaie pn^ams becaust* their GRE scwes range from 640 to 
1450 and average 940, ra^ the 1,000 typically requircnJ. Yet 
the students are excelling in ccmpcnitive programs, 

Tu numy vA>servers, the sikvc*ss of these pn)grams indicates 
that the ixrfential of African Amerkran f^udents caimm be pre 
dktcxl hi test taking skills. Indexed, wliile Fk^rida s puhlu: insti- 
tutions have pnxlificed iHie African American engintM[*ring 
Ph.D. in the la*a five years, the McKnight program is now spim 
sewing 1 1 sluik?nts in engineering prc^ams. Tlie seven fellows 
in iX)mputer science doctorate programs exceeds the loial 
numlxnr (rf d<xtoraies awardol to African Ameriraas thnmgh 



oui the United Jtaies in tl^i field in IW? ( I^k issui^ in 
Hifffer Hducation 1987, p 8). 

In other initiatives, several 5^tc legislatures, for example 
in CcMinealcut, Michigan , and New Jersey, have made money 
avaiyble ft)r new graduate fellowships. New Jersey's Minmty 
Academic Career program is i«?en as a model because it ftir^ 
gives students tKie quarter their lams (or each year they 
teach in the state after receiving their dejpx^e. In tihis way, they 
encxHir^e and support professorial career choice {Cbnmick 
of H^ier Mumtion 1987, p, 24). 

Similarly in 1%7 the California fiatc University Syslem 
began a program to help women and minorities get their doc 
tcxates and incTease the numbc*r of women and minority fac 
ulty members on sy^em campuses. The program provider 
up to I30,(KX) fw dcxtoral study which is "fcHgiven'' if the 
redpioits work within the university syj^em Ibr at Icaj^ five 
years {Black /sswey in Hi^r Education 1988, p. 8). 

The Ford Foundation and the Natii>nal Rejcarch Omndl 
sp(TCK?r pn)grams to assif« mincaity scholars at bcxh die pred 
oaomi and postdcxtoral st^es, Tliese pr<)grams join such 
well et^bllsh<!d efforts as the Depanment of Education's 
Graduate Professional Opixjrttmities l^ogram and thcjse sixm 
scmxl hy the National Science Ftxindaticm (NSF) in such fields 
as environmental hv ^ ^'^ and engineering. 

began its Minc^.i^- Yaduate Fellowship Program in 
1978 to inaeasc the \> '>f minority scientijas, mathem 
aticians, ?x\d wiginetM . • jn 1978 and 1988, NJ^' rtxeived 
4,486 applkations anu 548 awuafe (Nati<wial Science 
FcHMKteion 1S»W). 

The5^ special financial aid and recruiting activiUe; have 
been instituted to ensure the Intxidest and most dix'erse pcx)l 
qS jwc^fcssorial candi<iates p(^sible. Thc^* q[^x>rtunities offer 
African American and Hif^xmic st ht)Iani imjx)rtant mentor 
fela!icHi$hi[xs and "grtx^ms" them to achiew excellence. 

In thdr hKx>k, American I^ofessxm: A Saiicmal Resoi4rce 
Imperikdy Howard K Bowen and Jade H. Schuster (1986 X 
call fcM" a wide ranging national fellowship program tc identify 
and supfx^ minority ^^udents interred in academic c^areen*. 
"Unless this is dtMie," they write, ''affirmatiw action jxjlicies, 
evoi if carried cnit in gtxxl Eiiih by campuses, will Ix' inade 
quote to jMevent sericHJS en^ion in the numbers and quality 
of minorities in the academic profcssicm.'* Yrt no such pro 
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gram has been cnrated and afFirmative acticwi t)fficeni widely 
bemc Kin the lack of naticml leadersliip im the matter, 

S^^jporefw BlemKntary and 
Secondary Scboal SitMitiiemis 

Halted HodgkinKHis's (1985) tcpon, AB One Sys^m, emiJia- 
sized that ediK:aticMiaJ c^portunitics at all levels frinn kinder 
gaiten through graduate sch(x>l should aMisidcTed as '*all 
one sy^em." Implied in thivS pen^xtive is that si^ifit^t 
increases in the jkkA ctf pei^pettive Afncan American and 
Hijqxinic faculry members will cmly (xx ur by supporting lau 
dents in the prinwy and secondary schcxds. 

Indeed, a sumnmry rqx)n of 33 5tott^' programs to retTuit 
and retrain mimMitics in hi^er educatitm shews that states 
have put ga-at emphasis on coIlabcMative w>rk with the 
sc hoolvS to imprcwe academic prqp^iottion (Mingle 1987a, 
1W7I>). For example, deficiencies in elemcmtary and set^ 
(Hidary prc>grams in Chicago are said to have contributed to 
kxral students' pcxjr tx)He^^ performance {H^yer Education 
and Natioftfd Affairs p. 5). Howc^ner, states use a wide 
variety of appixxiches to minority paitlcipaticMi in higher edu- 
cation; critics chai^* that the lack of consistency acrtxss states 
works to the detriment of minorities {Bkick Isst4es in Hi^r 
EdHcaiion 1986, p. 6), 

In I9K7, Ohtt> Stiite University (OSII) picqxxstxl a cx)mpre 
hensive affirmative action plan roasisient with lUxlgkinson's 
ideas. To create a laigqr ynxA of colleger-eligible African 
American students, Ohio State University plans to create The 
Young Scholars prf)gram, which will target sixth greets from 
urt>an Ohio areas who would nm ordinarily have the of^r 
lunity, aspirations, support to attend college, f^udents 
acceptcnJ into the pa^m will Ixr admitttxl to che university 
aiid |MX>vidcxi financial aid if they a>mpki:e a a)lle^ pre 
j>anUory airriculum, participate in summer pn^rams at OSU, 
and maintain ^Kitisf^Ktcwy academic pn)gix:ss. Wlien fully 
implemented, 400 sixth graders will be initiated each spring 
( lUatk Issues in Education 1W7, pp, 1,6). 

In a similar ef$[>n, the University of the Di*^ri<t of Columbia 
initiate^,! precx)lit^e pnjgrams in IS^ with its Saturday Acad- 
emy for eighth grade students and teachcTS. A spcn:ial St iwiw 
and Enginc*ering ftx)gram, fundtxl by the National Aeronautics 
and vSpace Adminijmtion, providtxi training in matheniiuics, 
amiputer sc4encx% and electrical engincx'ring skills to more 
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than 300 studer^is and 40 teachers in 1986 { IMack Issues m 
H^berluiticatkm 1987, p. 9X 

In a 10 year plan to increase the numbor of Afiican 
American enj^neering students at Florida A & M University, 
ihe univmity has est^lished a precoUc^gc recruitment plan 
tsuri^ed for African American ftHuth-grado^. Tlic plan 
includes a Saturday Ac:adcmy fcx* elementary school studeius 
in 10 cities, an engineering training p-oject fw seventh 
through ninth gratlers, and summer programs for high schcx)! 
AiKlents (Black /sst4& m Hi^xr Educatkm l%i7, p 9). 

Similarly, in 1^7 Bryn Mawr Collq^ receivcxl a grant from 
the GTE FoundaticMi fw a two year pilot program designc*d 
to eiKouiage 30 st ientifically giftcxi Africa-American and 
Hisjwiic young womc^ frx)m Wiiladelphia high schools to 
pursue careers in the scicncx\s, Menttxship with successful 
minOTity women scientists is a high priority of tl^ prc^am 
i^ack Issues in Higher EdioMikm 1987, p. 10). 

In 1987, Xavier University became the first private univer?>ity 
in the cxnintry to adc^ a sixth ^prade public schcx)! class and 
gimantee them tuition assistana\ The school in which the 
class was adi^cxi had a minority peculation of % peax?nt. 
The Q>llege Ot:^)rtunity Program l>eing offered to su|:^:>rr 
the students' success included mentoring, tutoring, and aca 
demic enrichment {Black Issues in Hif^r iiducation 1987, 
P-17). 

Examples crf'Efifecth^ AfiiniisU^ Action Practices 

To iLSsist cxiUegcs and universities in imjMx>ving their afflr 
mative jetton practkx*s, the Ameriiran Qnincil on Fxlucation 
recently published a lrandlxH>k proposing strategics to rediK e 
the trend of dcxltning minority participation in higher etiu 
c^iCHi. The fin^ of its kind, the hancflxx)k covers feculty, xStu 
dkrnts, administrators, c^mpas climate, tc-aching and learning, 
and the curriculum, Tlie handbook aljR> profiles three insti 
tutkins — Tlie University of Massachuj^'tts at Ik)Ston, Miami- 
Dade Community College, and Mount 5k, Mary's (X)llege in 
CalificMTua — tliat have made sustaincxj efforts to iniTeasc the 
role of minorities on their c^ampiust*s (Green 

Several a)!leges and universities have had sutxx^sful faculty 
recTuitment plans, A tretjuently dtcxi example is Miiuni I Ini 
versity of Ohio. Gary Huntc*r, the affimiative action officer, 
^es that the suivessful ax niitment ;md empk)yment stratc 
gies liave as their cxjmerstone the una>mpromising leadership 
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of the university prt^idcnt Alst) important is the active in 
volwment of the acadtmic leadmhip such as deans and 
chairs, including the imposition of ocxasicMial sanctions. 
Hunter explaim the affirmative aaion philosc^hy as expecting 
a d^xmment to hire minwity faculty and graduate minority 
studms. "If a department is not hiring cr ^duating minor- 
ities, they're in ux^uble" .^tcd Hunter {Hkick Issues in 
Kducatiim 1988, p. 9). 

Anc^her institution, the University of Massachusetts at Bos- 
ton, also aggpncssively recruits Afriam American feiculty. Eight 
percrent of their faculty is African America, ctf which 5 5 per 
cent have tenure (Garza 1988, p. 119). 

There an? cHher examples of effective affimiative action 
ideas: 

• Virginia Tech University's Committee w Equal OppcK 
tunity and Affirmative Action Im given affirmative action 
awirds fur four y^rs to individuals v^o have shown 
excq:«ional commiunent {lUmk Is^des in H^/bcr Edu 
caiion 1987, p. 8), 

• In 1^ the University of Wiscx^nsin Madist^n launched 
a mincxicy recTiiitment and retaiticMi plan expeaed to 
double the numbt*r of entering minority jaudents in the 
next five years and add more thm 2(K) new mincxii^' fac 
ulty and J^aff in the next three years. Hic plan incluc^es 
several a>mponents: student wiematiui and cxHjnscling; 
outreath to local scihKX)Ls; scrholarships ft>r undergradiKite 
and graduate students; faculty and staff min*:idty recruit 
ment; an cnhnic studies credit requiraiK-nt for all tmder- 
graduate students; the creation erf a muhicultiual center; 
and stKHig written jxMicies, pn)^:ams, and pnx^ures 

to deal with disc rimination or l^assment by students 
and employees. Tlie plan guarantees that no student will 
incur a debt of more than $f«X) a year w need to borrow 
at all in the first year {H^ber Education and National 
Affairs imi^p A). 

• Tile Bucknell University aj^roved a three part affimiative 
action plan in 1^ to increase the number of minority 
and women faculty. Tlie plan will aeate extra faculty posi 
titms Pur minorities in two ways: hy linking the hiring 

of women and minorities to a designated number erf per 
manent tenure track positions and by allowing mcne time 
for faculty searches. Two "fl'^ting*' faculty positions will 
be created to allow departments in the science and 



engineering dqwtments lo begin searches three years 
b^M^ faculty members retire iH^^>er EduaUim and 
National Affairs 1988, p. 4). 

• At the Nbssadiavetts In^itute of Technok)gy, each depart 
mm chair keeps an updated lija of mintMiiy graduate 
studoits in a discipline and kec^ in tiXKh with them. 
Each c+mir maintaias an active net^>rii wiih faculty at 
(^her institutions, with graduate students, and with [Xist 
doctoral fellows (Green 1989)* 

• The University of Kansas has a Langston Hughes Visiting 
Profess<w^ip that brin^ a siKxession of exemplary pro 
fessixs to the campus (Green 1989)- 

• The Fkvida Endowment Fund i^ers a junior factilty deveJ 
cement fellowship program to provide teaching and 
research assistance to wcmien and minorities who work 

in d«K*iplines in which they are underrepresented Twenty 
$15,000 feik>W5diips are awarcfcd annually; 72 fellowships 
have been awarded sincx? l%4 (Green ISW), 

• In 1984 ihe University of California established the pa^ 
idcnt's felkiwship program, li^tiich offers po^dtKtcKal 
fellowships to mincMity and womcm jaudcnrts for academic 
appointments for major reseanrh institutions (Ga-en 
1989X 

• Five or more full time rc"sc*arch ar^)intments are offered 
by the Carolina MirxM'ity Postdcxtoral Scholars Prx>gram 
at the University of N(Mth Om)lina at Chapel Hill (Grc*en 
1989). 

• To increase underrc*prcsentcti mincMity fatoilty im the 
campus of the Univereity of Illinois at IJrtiana-Clmipaign, 
pt^dcxtoral feHowshifxs ar * offered one academic 
year (Green 1989). 

• Williams Cx)llege ena)urages minority Ph,D, amdidates 

to piu^ue careers in a)llq;e teaching through a fell(>w?iliip 
prt^am that sup{X)rts the a)mpletion of their disser 
tatioas and pnwdes the opportunity to tt^ch one course 
(Green 1989). 

• In 19W5 the Ford Foundation and the National Research 
Council announcx*d a $9 milHon fellowyliip pn)giHm to 
support 120 minority dcKtoral jaudents over a five year 
pericxj ( Giwwicfe of Hi^/ier Edticatkm l9fJ6, p. 24). 

Most t>f these initiatives invt>lve crucial K^mpt^ncnts of sue 
cess: financial support, and opfxjrttmiries to be menu ^ cci 
to pursue research intere^ Tlnc^se variables spcx^^fically 
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addrejjs the harriers cxmimonly identified k)r AfricdJi American 
aiid Hispanic faculty (see pa^vioas i^tJim). 

Advcx^y j^egies fw fatuity reaniimeni also include 
such measures as providing funds to hire nationally estab 
lishcxl scholars from taigeted peculations at seniw levels 
endowing scn^ral chairs across the university reseiwd for 
cnnineni scholars \^ose re^arch ftx^Tii^ cm the taigc^ pc^- 
ulaticMis (The Ohio State Univmity 1985). 

Case Stvdyt The ACrkan-Amerkan 
Presence at Antioch College 

AccMnparison of the status of African American .^udents and 
faculty at AntitKh College and in die United States reveals 
Ix^ extraordinary excq:tfic>ns and parallels in affirmative 
action history, Anticxrh College is a nati<Hial liberal arts cx^ege 
with several dii^inctiw traditions: the intcgraticMi of work and 
study, community government, and a fix us on the individual's 
dwelcpment of nis/her per^mal valuer and life phik^^hy. 

Based in Yellow I^rings, Ohio, Anticxh has played an 
important role in higlier ediu-ation since its founding in 1852. 
Its fin^ president, Horace Mann, was the architect erf public 
schooling in the IJnitcti Slates and a leader in supporting 
higher educaticHi for women. Anticxh one of the 
nonstxtarian colleges in the txHintry. 

In the Anttixh c*diK:atimal mtxlcl, ^udenis arc expected 
to rc-ach beytmd cx>nvOTticmal learning, pmly thrwigh alter- 
nating wcffk and study cxperientm An Antioch ediK^tion 
is exptxted to enable students to take risks in oak?r to test 
values and their career choicxfs, Antioch's long uadition df 
wmmunity go\^iancx* enaxirages active problem solving, 
conflkt resolution, a^flection, amd collaboration. 

AnticK h Collt^' was a nc^ble excx^ion to the racial exclu- 
sionary pnicticx*s which charactCTized higher educaticm 
IxHvwen 1876 and 1*»0. Antioc h was yd founded in 1823 
when tlH" fintf African American wllege graduate, Ale}Ginder 
Uicius, completed his studies at Middlebury College. How 
c^er, after its ItHJnding in 1852, Antitx h was still one crf^the 
first colleges in the United States to admit Afric^an Americans. 
'ITie first Afrk^an American Antitxh graduate, Alfied Hamptoafi, 
ciMiipleted his studies in 188a 
Fn)m 1970 to 1977, Africa American enrollment in higher 



education ncariy doubled, but was 25 lo 30 peaent below 
parity. AftCT 1977, African American enrollment increaws lev 
eled c^; in the l^Os enrollment b^an to decline. 

The pattern of African-Amaican enrollment at Anticx h Qil 
lege since 1976 his miixwed the national j^em. It is impor 
tant to point out, however, that betvs^:^ 1%0 and 1^, 
Africa AmCTican enrollment at Antioch Ear exceeded the aver 
agp African-American enrollment ax Kher four year inj^itu 
tivm. Still, African American enrollment at Anti<x4i in 1988 
has declined to its 1976 level, and it remains well below tiK" 
propcHtion of African-American high sch(x>l graduates in the 
nation (see Table 5). On a national level, the majcHr dec lint s 
kx Africa-American indents are cxxouring in fouryear a)l 
leges (like Antiixrh) and ftwr first time, full time freshmen in 
both iwo year and four year a>lk?ges. 

TABLES 

PERCENTAGE ENROLLMENT OF AFRICAN-AMERICAN 
STUDENTS IN FOUR-YEAR 
INOTRrnONS OF HIGHER EDUCATION 
IN THE USA AND AT ANTIOCH COLLEGE 

1976 1978 1980 1982 1984 1986 1988 

USA 

FtHir Year 

lastitutitMris* H.S h.S aS a3 K() 7,9 NcH 

Avuiliiblv 

Antioch HA H2 11.0 i^ll 1U.6 H.H H.S 
Stnmx': 7th Annum! Suitus Kq>< »rt on Min< critics in \{i^\wT Kihh atkj«. Rfprinu-d 

*Cak^iatK)ns \jy Cetiha Otiingcr <jl AO!. 

African-American Faculty 

Professor Walter Anderson Ixxiime Anti<Kh\s first Africin 
Amerk^an fiiculty member when he jt >ined the music depart 
ment in 1946. At that time, oui of 3,{KX) Alriuiii Amc-rk ans 
who ib^cd college teacher as their cKcupatkm, only 78 hat! 

taught at a predominsmtly white sch<K>l (some of them 
were not full time fac ulty). 

African American fecult>' hiring at Antioch since the 194{)s 
hasgenemlly excx^eded natkmal averages for all insiiiiitiofis 
and for predominantly wJiite cx)Uegc*s (see Table 6). Tlie pro 
poftuxi of Afhtan American faculty in the United J^es sincxr 
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1975 has Ixtm less than 5 ixrrcx'm ovciall iind Ic^sh ihan 2 5 
pcaxmt at predominantly white in«^tutioas. 

Tlic African American faculty prej^ence at Antkxh in thus 
period has langed bom about 2 percent to its current level 
of 12 |x?ax*nt. However, ilie general pstttem of African 
American faculty hiring at Aniioch College h^s been uneven 

TABLE 6 

TIMELINE OF AFRICAN-AMERICAN FACULTY 
PRESENCE IN THE USA AND AT ANTIOCH COLLEGE 

YEAR ANTH)CH(») USA 

N % N % DGSCRIPnON 

1776 to Virtually no Afriiran American (*0 
19-^ faculty at white iastitutums 



1941 


{) 


0 


2 


Tcniuxrd in while insii 
rutif)as(') 


I'M 


1 




7H 


WIk) liad c^^cn* taught 
in a ^iiv institution, 
c*ven pan time (^) 


I9SH 


3 


3.5 


200 


In w+iite ia^^itutioas ) 


1961 


3 


27 


300 


In white in«itutions (^0 


VX)H 


3 


2,0 




2.2 In all ia*«ituti<His (^^ ) 


1972 


IS 


9-4 




2.9 In all iastilutions (^«^) 


1975 


6 


1.3 




4.4 In all institutions (^) 


1976 


7 


7.7 




4,4 In all lastfti^tsis (^) 


\W7 




5.1 




4.4 In all institutioas O^^) 
4.3 In all fcHir year slate 
insiitutitnis i^) 


VP9 


2 


33 




4 A In all institutions C*^) 


19H1 


3 


52 




4.2 In all in^tuiicms (0 


19H3 


1 


1.9 




4.0 In all inslituticHis iO 


19«S 


3 


5.1 




4.1 In all ia«aitutioas ( 0 


i«;h7 


■i 


5.0 




i:hita not av'^dlable 


19KH 




123 




Dau mn avsiilable 



u l^ita tirawii from tin* Anittjc^ Oilk-gc* pcrwninfl file's. All lu^njIxTs nrflctt 

full tinu: ftuiihy. 
\x Weinht'fK 1977. p. 9. 
i\ iihtrtiy lS^7,p. lb, 
d ijcum im p. 3«5. 

"Air* iixiudcs both pa\j<Mniiiatel>' IJlikk aru.! hisu>r!k;ili>' whilt* mstitulii«>s. 

Afrkan Amvricnn fuailty al while InstitulKifvs arc. ul nuisi. lialf ot iht* UAal. 
f. Green 19«9. p. HI 82; ACK im f% M 

Fninkltn I9H7,|). S. 
h Rtrcd 1983, \x 335. 
i Sudarkasa p. 4. 
j Gar/a lf^,p 19 



and reflects the national patiem of dei:line». Mwtxjvcr, six 
the seven African American 6k ulty at AntitK^i have tx^en 
hired sincx? 1987, and there is cause for ccKicem alxHit rrten 
ti(Mi; only one African Amaican fe^oilcy member has tenure, 
and four are im mxitenure tracHk aj^nntmenis. Of the seven 
African Ameicwi Cacuity memh^ts, five are assistant professors, 
one is an associate profi^ssOT, anci c^ie is a full pR>fessor. They 
teadi in a variety of disciplines including chemistry, phiUxs 
ophy, edtKraiicMi, fK*yi'hology, scxial woiVIaw, and co^^rative 
educaticKi, unlike the national cxMicvntnition in education, 

Ft99^ng$ ami Condmians 

At specific points in time, Anticx.4i Collt^* approached numer 
ic:al parity in boih AfriGin Americ^an jtfudent etirollment and 
African Ameritim foculiy hiring— aoxMnpli^ments that the 
natic^Hi as a whcrfe has not yt^ attained. Recent affirmative 
^Kticm sucTesses at AnticK h c*an be attribiaed to many factcn?*. 
Administrative leadta^ihip c\>mmined to aflfirmittive action 
gcxUs was a kt^ variable in Slk asing attention cm the »s5ue, 
A strong and vigorous multiracial group of campas advocates 
(both students and faculty) wc^kcd with search c^nnmittecs 
to network with professional oiganizations, and to Icxiate and 
give personal attentioffi to mintwity c'andidates, Amicxh\s tra 
diticm of excellence an^^ its histt^cul legacy of equity al5K) 
invt^ed an impcKtant sense of missicHi, as vMl as a seasc 
of the importafKe of diversity. 

Most experts in higher education paxiict many fac ulty 
vacancies in the 199^; i^titxrh College also anticipates the 
aeation of about 20 new Acuity positit^s in the next fiour 
yeans; r tie college is chalk*ngt*d to strengthen and maintiin 
iLS recent progrt*ss toward racial diversity. Ikxh the tiaticm 
and Antioch College have demonstrated that rapid incraises 
can be achieved with commitmt^nt and jx*rseveranir. It tias 
been tkme befiDre - it cm Ix* done again in the l^.^)s. 
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NATIONAL RESPONSES TO AFHRMATTVE 
ACTION ISSUES IN mGHER EDUCATION 



ASkmative acticHi nrti^aim in a>llefp?s and universiiit^ oin 
be affected by sttuaiums and ciicum?aancx^ t\m (xnir cnitside 
of the particular campus. Cxnm decisl^s, gtwcmmait agen 
cies, pul>ltc commis5i<Mis» and profovsiwial asscKiatioas have 
all had vaiying de^'es of impact on affutnative action. 
Becxiase affimfiaiive action in higher education is an is?aie 
thstt generates sij^^ificani emotion and heated responses by 
suf^iters and c^jponents alike, it is ncH simply an isolated 
inisituiicmal phc*nomemHi. Rather, ii is ck^My waichc^d, and 
bc^ supporters and (^>ponc^ts have Ixxrn active in trying 
to bring external influencx'S t(^ hew that the outcome of 
the pragmm is in line with their own dc*sia*s and exjxxtatioas, 

Couft Decisions 

A significant source of extcniiil prt^ssure kn ctjlleges and uni 
versities has been the federal coun system. In a 1971 case, 
Griff^ IK Duke Potior Cofnjpany, tJie federal a)urts made it 
iUe:g^l to discriminate by using hiring seltxtion mtihtxls 
which systematic^aUy dis;4dv^ntage minorities, Hie courts anv 
si5«c*ntly upheld aflfirmative action in 1979 and 19^^) ( Weber 
V, Kaiser Mumifium mki PulUhm* v Khutzfikk) (set* Hxum 
1983, p. 389X 

Specific challenges to aflTirmative action plans in fck:u!ty 
hiring have been ht*;ird by the coun. In Vtsmiime ik Smiti? 
( 1981 \ the U S. CA)un of ^^:^'als held that a pretkmninantly 
white state institution's decision to hire an Afri^-un Ameriran, 
rather than a white caniiidaie, in <H"der to meet affimiaiive 
action gtials was cxmstitutional (Reed l%3, p. 345). 

Many vA^ii^ males have c^^>sed affirmative action Ixxause 
they fwl it discriminates against them. Tlie fin^ signifittmt 
court case that was heard on the lm>iH that aifirmative action 
is actually reverse dif^rimination against white malc^ was 
ITeFtdnisv, the Vnivendiy of WasiHn}^Qn{0'^i:\\ 1975). M:iax> 
I>Funis liad ajiplieti for admissicm to the university's law 
schcx)l and was turned dt>wn. In 1971, a court ruled in favor 
of FteFunis and granted him admission bcx-aaw tlur law 
sc4icx)l Jiad a pR'ferenti:fl admissiiKis pn^ram at the time 
vAixch wnsidcnxxl the minority status of tho.w appHciints, Hut, 
when the WavShingjon J^:itc Supreme ('ourt reverscxi the trial 
judge's decision in 1973> which in effect tipheld affirmative 
action, it pointcnlly ni^t*d that *1f minoritic\s aix* to live within 
the nile of law, thc^ must enH)y ec|ual representation within 
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our legal system" (O'Ncil 1975, p. 15). The case was 
ajipealcd w tin? U.S. Supreme Coun, which refused to hear 
it becuise by that time DcFunis liad gn«iuated from law 
St htK)l, St) the issue was mix*. Even though this castv has no 
relatiiMi to facility hiring, it did establish the point tliat race 
could be taken into acxxKini in a selection process. 

A similar case is that of Akm Bakke v. the ::igents of the 
Unuvrsity ofCaliJomia Alan Bakke, also a white male, had 
apfilied to the medical sch(X)l at the University of California 
at I )avis and had been turned dtnvn in 1973 ;md 1974. hi 
the years that Bakke sought admi.ssion, 2,600 and 3,7()0 appli 
CAikyos were retx-ived for the 1(X) places in each class, 16 of 
which had been set aside for disadvantaged students, mof« 
of whom were nonwhite, and some of wixim had lower 
grades and test scx>res than Bakke. Alleging that he had been 
scTeentxl out btxause of his race, Bakke sued, and both the 
trial ajurt and California Supreme Court agreed with him, 
ruling tliat the admission pn)gram was imprc^. Ujxm review 
of the rase in 1978, the U.S. Supreme Coun ruled that while 
Bakke s admission was appixpriate, race could indetxl be 
taken into account as one fktor in the overall admissions 
{mKx\ss. Hcxwever, the court outbwtx! prtjgrams that set aside 
a .«^xiric number of places for minorities 

Iliis "half a IcKif ■ deci.sion had something in it for the sup- 
poners and the t^ments erf affirmative mkm, and thus is 
viewtxJ as ashering in a decade of ambiguity. It allowed affir- 
mative action prcTgrams to c tintinue, but hardly gaw them 
a ringing entkwsement (Simmons 1982). The opinion written 
by lustice Lewis F. Powell. Jr. believed to have established 
the ganind rules mo« cx)llege affirmative atticm pix)grams 
for students ever since -said that educators .should decide 
how much weight to give to nice in admissions dtxision ( The 
Chrohitie o/ffigbLr HduccUHiti 1988, p. A14). The Bakke dcxri 
sion did not dircxtly a<ldress the pankrular issue of fectilty 
rtx ruitment, nor it did tt)ntain any statements that would pro- 
hibit the predominantly white iasiitutions fri>m recniiting 
Afric-iin American t«r Hispanic faculty in a specific, purpixseful 
lash i< Ml. 

Another more cate}^)rk-al suit had been fikxl in 1970 by 
the National As.socijttion for the Advancx'ment of QikMxxi Ptx> 
pie s (NAACP) U'gal IX-fease Fund against the Office of Civil 
Rights (OCR) in the U.S. Dejxmment of Health, Education 
and Welfare (HEW) for failing to take actit>n agaia«« sates 



that were piiiportctlly i)peraiing dual, segregated systems of 
higher educa^iiMi. Mc^, but nt)t all, of ihese ;^ies were in 
the southeastern part of the ccnintry where raci;il segregation 
was the law until the 196iK The suit» wliich has coma to he 
known as the Adams case because it was filcxl on Ixrhalf of 
Kenneth .^iains, attended that the cx^llqgei built few Afrit^n 
Americans in the aflfctteci states were lx*ing use exclasiwly 
by them, while white students were enrolling in the tradi 
ttonally white institutions, and that a panillei situation held 
true rcgu*iding employment for African-American and white 
feculty, thus effeitively maintaining radal segregation. 

In 1973 Judge Jolin Pratt ordered OCR to prtxxvdings 
to cut off funds to JWtes that &il to devekp acceptable plans 
for desegregation of their higher education sterns. In effect, 
Judge Pratt required HEW to develtf) ^^ific affirmative 
action guidelines, including pn^>sals for feailtj^ dc^^re 
gatic^. Eighteen J^ates are now involved in the suit, which 
is still in varying degret*s of resolution. The Dejianment of 
Fxluc^icm released a rep^wt, under threat of sulpetma, on 
10 of the Slates in April of 1*^, but faik*d to include an ival 
uation of the efltxts the 5aates have made in: to say wiiich 
states have sucxxxxled in desegregating their a>llq?es or niak 
ing a gtxxJ faith effon to tb so. 

In October 1^, the IJ.S. Coun of Ap|x*als held that the 
Justice Department had fatlcxi to prove that publit^ colleges 
and universiiic*s in Alabama, which is one <^ tlK* ?^aies 
involved in the Adams cast*, were* segregated because the 
depaitmt*nt had arguc*d that the entire state system was sc>; 
regateii, instead of offering evidemx* tliat sptx ific prognuiis 
receiving fixicral monty haid violated die anii bias bwsv Tliis 
ruling was lx?lievc\l to ti;iw advcH>»e implicatioiis f< the cHhcr 
Slates as well» even though the faculties at the insiirutions 
invt>lved, as in other 5^tes across the fi;ttion, rtnmin almost 
entirely white. 

judge PiaU's dismiss^tl of the Adams case in late 1987 
appc^ to terminate the inv()K^*ment of tlie fcxieral govern 
mem -at le;ist in the states affmtxl by the anirt dtrision 
as a significant player in efforts to bring alx>ut inctiused rep 
resentation of Afriain Americaas and Hisp;inics on the fac 
ulties of prtxiominamly white institiitiiwis, iTie rtuson given 
for di?^i}5^ng the case was ih;it the organizations that had 
initiated the suit no longer liad any legil standing to a)ntinue 
it, Pratt acknowledgi^l that the plaintiffs in the case liad suf 
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fareti discrim^natkm, bui added thai the discrimiiiackrfi mutSL 
be fairly tiutx^ble to gowniment acticKi or inaakin, and tfial 
the alleged wrong could be addressed by the suit. As a result 
the case was dismissed, and with it the threat that colleges 
and universities wtHild have federal fimds axluced iw elim 
inated unless ihc7 diversified their a>mmuniiies. 

An af^*al has been filed by the NAACP Legal Cfcfense Fund, 
so the sitimtion is nm ccmcludcxl at this point. Affirmative 
acticKi proponents are ccMicenied that without cwn ihe iha-at 
of ixonomic sarKtiw, institutions will even more ret^al- 
c iirant than Ix-fcHxr in hiring African America and Hispanic 
faculty. 

One reixTit axirt case that may bcxle well fcM* affirmative 
action efi5c>rts was J(^>wxm v, Trari^nHlainm Agmcy, Santa 
Clam Couniy, Cddijwnfa A 6 to 3 Supreme Q)un: decisicai 
in April 19H7 rejected a revenje disoimination claim, explkiily 
upheld afTimiativc action ftw wcmien for the first time, and 
aj^rovcxJ the kind of voluntary plans that many coUe^ and 
universities have, bascxl on hiring g< als and availability p(X>Ls. 
Hie court mlcxi that plaas aimed at lemedying "manifest 
imlxilant es'' in the number trf women and minority {jraups 
employed in iraditkMially segregated jol> ciitcT[?ories are valid, 
and that afTirmativc ivakya may Ix^ ju5^ific\i by j^tw^k^al iM 
dence tliat fewcT minorilk^s are employed than are available, 
rather than rix|uif ing an empkiyer fin^ to admit past disiiim 
ination (see CJmmick of Higher Edutation 1987, p. 1). In 
a manner of speaking, this mling af^*ars similar to the dtri 
sion in the liakke case, birt applies to empk)ynK'm rather than 
ro adtnissitms criteria. 'iTiis tuse also seems to be consistent 
with the AAI IP i^jsition t^pptxsing quc;K;is but supporting the 
affirmative consideration <if sc^ <ir race in hiring deciskwis. 

A coiitn)vc*rsial example of anirt actum dealing with affjr 
niative attkni is the Conritmt lX*crc*e Ix'tween the University 
of Nonh Carolina (UNO Sy?«em and the U S. Department 
of Kdueaticm. llie Coasent IXxree, a a)mpr(imise agreement 
between the panies involved, ended an 1 l ^'ear dispme 
Ix tween the UNC system and the Of?ice of Qvil Rights of 
the lis. Depiutmeni of Hducation ct>nceniing the cic.iegix! 
gation of the higher tx,iuc^tk>n syjuem in ihttt state. As one 
of the (niginal ;^«c*s in the Adams cuse, Nonh Otilina was 
<irdert\l by Judge Pmtt to undertake specific actions to 
incTease the numlK'rs of Afric^an Amerkran fat uity at the pre 
dominantiy white piiblk injaitutkms in the i^itc. Ncmh Cara 



lina sued the Dq>aitmeiit ii( Healtli, bXlucatiiH) and Wclfiuv 
(from wlikh the tXpanmifnt of EdiK-atiiwi e\x>lvcd) in 1979; 
as a result, ihe a^isent decree was deveic^-d, effectiw 
thnnij^ December 31, l9Si Because of the suit, the university 
system repeats its faxigre^ on affirmative acticwi to the U S. 
District CcHiit the Eastern Dij^rkt of North C^)lina in 
Raleigh, rather than to the OCM officials in Washington, To 
date, niHie of the predominantly while campasc-s in the uni 
versity syrtem has met its pmject<:d goals for incTtused 
numbers of African America faculty. 

A retx*nt blow to aflTimiative action t<K)k placx* just days 
before President Ronald Rc*a^ left officx', llie Supreme 
0)urt, by a 6 to 3 vote, .^ruck down an l«•d^^lanlx* in Rich 
miHid, Virginia which guaranteed minwities a grc^oter share 
of the city's cxmstructicm cxntmcts. Justice Sandra Day O'Con 
nor, writing ft)r the ma^mty, argued tliat the t ity hid nc^ *^ic 
cifically proven a lc\^*l of past discrimination ihat would justify 
its 30 percx^nt sc"t aside nile. The txHirt, ft>r the ftr« time in 
its mling on affimiativt* actitwi cusc*s, j^cxJ that it will ini[>ose 
a "stria scrutiny*' standard on these types of prcigrams ( Hhtk 
fssides in //^Cffeer Educaiion 19H9, p. 84; Time 1989, p, 60), 

While iliat mling does t\i% spcxifically uddrc*ss higher etlu 
cation, it is consistent with findings that the legal appeals of 
individual Afrits Ammc^an and Hispanic faculty menilx^rs 
are not likety to Result in affirmative action sutxx^ss. Analysis 
of the c^inions of ftxlcnal txHirts in litigation over faculty 
empk>yment matters indicm*s that judicial defereixx* to iht 
academic and pn)fessk>nal judgments of fiicxilty and admin 
i^iors is still the norm (lee 1985). 

Funher, Afrii^n Ameri^.-ans may Ix^ even less suctx\sstul than 
iKher groups: under Title Vll of the 1964 Civil Rights Act, 11 
Afric^an Ameriran fat ulty membtTs have* sited for pnsblenis 
relatixl to allegcxl tenure discrimimtion; ni>ne lias lx*en sui 
cessftU, Yet, (.ftlw 34 women wlu) Ime sucxl for tenure pnrfr 
lems, 18 Iravx* won (Buah ^?88, p. 7). 

Governmental Agencies* 

Neither advcx'ates nor i^i{XHK*nfs of afTiniiative ;Ktion wx-a* 
cncx)uniged atx>ui the imiiaci of the fcxjeml govemnx^u dur 
ing the Keiigan pres'dency. Advix^atcs absented the admin 
t^tic»i's initial pittiture rej^iing Bc^Jc^es University, 
wherein it was argutx! thc*a* Wtis no legid ground f(^ denying 
the university a tax exemption de^ite its ban on interraciaJ 



dating and marriage. On the other hand, coaservatives, such 
as Teny Eaaland, formerly with tlx* Justice IXpartmem, wmc 
disiajH^Mnted because 

the Administrcaion not only had the qpportunity to reconcUe 
ffMKmnwnt im^arm with theprincide ofnomiiscrim 
inatiim, but al^ bad the chance to ^ beyond kgal discm- 
sons and to cncourc^' cotistrttctu/e ddme on how to 
achietv eqidalof^rtunityiChnmicle of Higher Education 

Within the federal govamment, the Office of Civil Rights 
(OCR) is the federal J^cncy moa: directly involved with affir 
mativc aaicMi enfi»eemcnt in higher ed.Kati(Mi. Amrajg its 
rc^jnsibilitits arc c«Klucting cximplianct? reviews, neg<> 
tiating a>rrettive acti<ms, investigating individual complaints 
of dLscTimination, and prqwing It^l sanrticns when nec 
essary. The Higher EdiK:^i>n Division within the OCR oper- 
ates regional Ixanches which initiate and follow up cm cxkii- 
pliance reviews, condiKt complaint investigatitms, seek 
voluntary cxsmpliance ihrou^ n<^«iations, provide in^i- 
tutions of higher education with technical issistaiK-e in all 
areas related to their equal c^pcHtunity pMXjgrams, and main- 
tain liaiscMi with ccmcemed civil rights groups and ofgani- 
zation- {Educathm 1975, f^. 209-10). 

In jyarticularly diffiailt c« pixHracted affirmative action dis 
putes, the Ju^ice Depanment may also become involved as 
a mcsiitor. For example, in stttes th^ have been amised of 
oj^rating dual systems of higher ediKation, the Department 
of Education Ls currently evaluating dese^i^gatian plans that 
have expired in Arkansas, C^aware, Florida, Gcoigia, Ken 
tucky, Missouri (involving three universities), Noith Carolina 
(involving tmly the community colleges), Oklahoma, South 
Carolina, Viiginia, and We« Viiginia (involving CMie univer 
sity). The ^es irf Maryland, Penasyivania, and Totas haw 
had desegregation pkns approved by the E^partraem of Edu- 
cation whfcn have vkA yti exiMred The Jusaice Department 
\m taken crver the moniUMing <^ d^iq^r^tion efforts in Ala- 
hana, Louisiana, Mississippi, and 0\\k\ 

Other agendes also might be involved in affirmative action 
Issues, depending on the nature of the complaint. In addition 
to OCR, the Equal Employment C^i{x»tunity OrunmissicNi, 
subunits of the Department of Labor, and the State Fair 



Empkiyment Prattic^i Comnuf ^km may participate in the 
investigation and pi^ssible rcsolutiim of an affirmative action 
txHUpIainL 

Public Commib^iaas 

Unikml^edly the num signific:ant j^ement on affirmative 
acticHi bom a commissicMi or body of amcemed citizens was 
the repcHt issued by the Carnegie QHincil on Policy Studies 
in Hi^er EdiKraUon in 1975 titled, Maki^zg AffUmaiwe Acikm 
Wwk in Ediicatiofh Recxignizing the impomnce of 
affirmative action, tiie CcHiixil memtes—induding collc^ 
presidents and F«x:rffesscKS along with officials of education 
ageiKies— issued a bocA: lei^h document that cfcaLs witli 
affirmative artion fixnn theixetical, {wactical, and legal per 
spectives. VWiile acJcnowledging a clear and urgent need for 
affirmative action, the council also decried govCTiimenial inter 
fef^nc^ into the ciaily ojxjratkm of cx^leg«» and universitic*s, 
C^imbaically, the cXHmdl 5«iw higher educaticwti as beii^ 
in **a traasititm period betwwn actual pas: deficiencies of 
ma^ prtpoitkms aral future achievement of true equality 
of c^^irtunity.*' Its refx^ was intended to cx>ver jx^licics and 
pmctices during the tnmsition — expected to la^ five years— 
until 1980. 

On the whole, the repcxt cm\ be seen as a useful drxtiment. 
Kit example it: 

• Offers specific infomiaUon regarding cxmj^ruction of an 
afBrn^ive act»(Hi plan, t*ven identifying the elements 
oS a gtxxi plan. 

• Explains ini^itutional res|:x)asibilities regarding affinniUive 
action. 

• Details the role of affirmative action committer's, 

• Identifies effective recruiting appnxiches, 

• Illustrates salary analyses, 

• Clarifies selection piiKXxlures and promcxion policies 
fr< mi an affirmative aiti^in standpoint, 

A seric*s of rea)mmendations are provided throughout the 
text that, if implemented, wixild assb« any inj^tuticm in 
incTeasing its numbers of African American and Hispanic fac 
ulty, TTiese steps axe sui^lementcnl by ?^^ific examples taken 
by Vtirious instituticms to imtt^se the effectivttiCTS of their 
affirmative aaion efforts. 

In July 1^7, a task ftmre of the !ftate Higher EdiK^ation 
Executive Ofliicers (SHEEO) issmxi a reFK>rt on the under 



reprcsieniation t>f iiiinwrity persons in the |>rcdominantly white 
colleges and universities, TTie ta.sk ft>ax* examined ways to 
inaease the rtiention and graduation of African Amaic-an 
jrtudents. One way to help achiew this end is by in^ituting 
bKKid based pro-ams to promote racial and ethnic diversity 
among higher education's professional ranks (Hdlander 
1987). This report is important because it was written by a 
cxjlleciion of the chief adminl«n«t)rs of higher ediKiation pol- 
icy in various aates; it is significant that these men and 
women recc^ixe that at the state level, vigmnis invt)Iwment. 
stronger intx*ntives, and more penalties are neetted to pro 
nmxe successful affirmati\« action. 

ITie prtM^Kxt t)f a federal cutoff dF iiinds fbr laxity in aflir 
mative action is a psychcJpgical deterrent to an inaitutioa 
Htjwcver, the realizaiicMi that no cx)llege w university has ever 
been penalized in this dramatic fashion encourages institu- 
tions that evade affirroative acticm. Public colleges and uni 
versitit^ in panicular are extremely dependent on state funds, 
{:)erhaps more so than on federal nuMiies. As a result, pro- 
nouncements from the individuals who coordirme tiie state 
mcxhanisms for funding these colle^ and imiversitics are 
likely lo be lisiencxi to with great seritxisncss. 

The SHFEO rqxMt i^lls out the irapcMtance of recruitment 
and hiring guidelines, and calls kn the mtMiiUidng t)f results 
at the .«*ite, as well as the federal, level. letting this guideline 
into practice tx)uld have a beneficial effect upon affirmative 
actitm, because it puts the cwersight at a ckn^ level and 
opens the possibility for staring infiirmation and coordinat«j 
enftjrcement strategies Ixtw^^en stale and federal agencies. 
The commi&sion calls ftjr all state higher education officers 
to join in this task, which a)uld lead ttj a fai more compre 
hensive system to promise and facilitate greater Afriiaun 
American and His^Kinic faculty rq>r(^"nfcttit>n. 

A maK)r new cxwnmission was re«?ntly a) .^)nsored by 
the F.tlu(-dti(»i Commission of the States and the American 
Ct^iincil on Education, the nation's larger organizatitin of 
txjilcges and uniw?rsities. In IS^ the new Commission tm 
Minority I^icifration in Education and American life Issued 
a rcjx>n cntitkxl C}ne Third of a Natktn. The commi.ssion, 
composed primarily of major business and political figures, 
seeks to alcit the nation tt) the serious problem of dcxlining 
Afriv-an Amerkiin and Hispanic j^icipation in all asfwcts 
of Amerk-an life, int:^lud'ng higher education. lJntKnibt<*dly, 



the inability of affirmative action to significantly inaease the 
numbers of African American and Hispanic faculty in pre 
dominantly white ia««ituticms will he examined by this new 
commission, and perhaps 5ittategies for adding to th(^' 
numhen» will be provided. 

Professlcmal Otn^anlzaliom 

In ^idition to the new commission tliat it recently formed, 
ACE already has a CommissicMi on Minorities in Higher Edti 
cation cxanposed of coUc^ presidcTits from a vsu-ieiy of pre- 
dcHranantly African American and predominantly w^hite higher 
education institutions and frt>m majctf^ education assoc!ati<Kis, 
That ffovp rqgularly reviews and asseses issues reiatcni to 
the prej^c^ of mmwhite peq?lc in the nation's cx>Ueges and 
universities. With the suj^wt of diis commission, ACE ii^ues 
an annual status rqxMt txi minority presence in cxliKraticHi 
through its Office of Minwity Ccmccms, These rqx>rts fre 
quently jmivide updates (tf government Jtotij^ics that are niH 
publicly di^buted, showing the tatc*s crf^ employment (at 
African American and Hispanic fearulty in highcn- educ^ation. 

The AmcTican AsscxiaticMi for I Jni versiiy Profes5^)cs (AAlJlO 
has ako issued s^tcments suf^wting the implementation 
of affimiatiN^e SKtiiMi practices, AAUP has chaiHen* that rep- 
resent £s(culty interests and ccMicx^ras at a number of a>!lt*ge 
and university rampuscs throughout the n^ion. In its dficial 
publication, Aaukme, the ass(x:iation rt^Iarly publLslies 
figures tluit iUu^*•at'r the jxopiMtional rstfe erf employment 
of feculty by and geruler. 

Various professi(/n?d asstxnatiixis tlial represent variijus 
academic disciplines, sucli as the American Scxiolpgical Asso 
elation, the Amc*rican ft»ycholagic:al AsscxiatiiHi, and the Amcr 
!can Hisorical Associa^kxi hrxW endorsed the ntxxl for affir 
mative action lo incTease racial divc:sity among the faculty 
tanks. Despite the statements of support from thc*se and c Kher 
avenues, the actual effcxt r)f affirmative actiim, in lemis of 
increased numbers of African American and Hisp:uiic^ faculty, 
has been negligible. 
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CONCLUSIONS AND RECOMMENDATIONS 



Access to higher ediuiaiitm Is fHtmarily a "sodal process" 
deeply embedded in the society's cultural rattems and value 
sySems (TTiresher 1^). Thus, the relatkmship between the 
Icon's a)ileges and the Ixxxiu^.'r society musi be kepi in 
mind as this monogtaph is read (see Thomas 1^). 

Thoe arc fcw issues in high« eduction ih^ are as am 
traversial as affirmative actitm, QiJJeges and universities in 
the United States have reflected the same social valuer that 
exist in the larger scxiety; as a result, th^ in^tuti<Kis haw 
been racially segre^ted for the grei^a" fwt of the nation's 
histocy. Affirmative acticxii--^>edfic efFiHts to increase the 
representation of grouf^ that had been excluded firom 
the mainstream of socirty— was manchted by the federal gov 
cmmOTt as a m^ms of cOTrecting the eflfects of prior discrimi- 
naticm. Yet, these programs, by and lar]^, have been artra 
CHxiinarity ineflfective in incTcasing the rejK^ntation of 
African-Amarican and Hispanic Acuity at predcHiiinantly "^ite 
colleges and universities, >Wiite women, however, have made 
some gains in the &culcy ran!^ as a result of affirmative activm. 

This mcHK^ph denxm^rates that a combination of indi- 
vidual, institutional, and societal racism enplaias the absence 
of African American and Hu^xmic fiicnilcy in prctkHnLr^tly 
white colleges and univeisities. The authors have reviewed 
many fiictc^ which cxmtribute to this siti^icm: cihan^ in 
educsdicHial policy, declines in the pool of African-AmCTican 
and Hii^^anic graduate iSudents Eiculty search tradititms, and 
institutional ambiguity in the cxmimitment to affirmative 
action. 

Mirmative dctim prt^ams have fundamentally fciiled due 
to the lack of leaderdiip and commitnKmt by iastitutii>nal 
heads, feailty resi^ance in the name of standards or quality, 
and becauf^ tb jy have ix?en designed with little no phila 
sc^hical anic q>tual Ixisis in retoitm to the ovmiding pur 
pose and mif^on erf ediK,atic»^ ii^itmioas. 

The siKxess, or &ilure, of affirmative action efforts has also 
been attributed to the 1^'k of a well-designed plan, weak avail 
ability pools, the strength of the affimiaf ive actkxi officx*r, 
and the cwerall commitment of the [^uticular in^ituticMi. 

All erf these &ctCHS arc impotant to a degree in the hiring 
of nt»iacademk* perscnnel, bm in terms of hiring faculty, 
€^>ecially Afrkran Americans and Hi^wiics, the key variable 
is the attitudes and perspectives trf those fetciilty members 
w1k> akieady hold positic^ in the ckpanment (x prc^^am 
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where the vacancy exists. We are a^nizont of Niara Sutlar 
ka:xi's warning ihat "it ^ill be imfx^sible to sigiuficanily 
inoease the reprtsientaiion of African Americans, c^her minor 
iiies, and wtmien in higher education unless we decrea.*ie 
the oventpresentation of white males. And, there's the rub*' 
(Sudarkasa 1987, 5). 

In tlie final analysis, the judgment of a policy is whether 
the desired results have beiMi achieved. Judging affimiativc 
action m the basis of the effi:)rts made by a cx)l!f^ <m" uni 
vcTsity is tantamount to judging a jaudent's paper or project 
on the dc^ee of effort that went into prcxlucing it, rather than 
on the acti^l quility of the finished prtxluct, 

>Xliite males ciominate the faculty ranks in the nation's ixA 
Ic^es and uniwrsities; it is they whi> determine vAk) will Ik* 
allowed to join their ranks, I>c^pite affirmative action, the 
numbers of African Americaas holding fkctilty positioas at 
pretk)minantly white institutit^s is actually smaller than it 
was at the l>eginning of the 198(K and the numl>er of His- 
panics holding such petitions has incTcasiHj only mai^inally. 
In .^liie of refK'ated legal attacks, affimutive aciicjn has bam 
upheld in the courts as a It^al and viable mc^ans of re^xxid 
ing to a history of segregation and unequal importunity. 
IX'spite the judicial validation, aJftrmative action in higher 
cdiK-aticm irmains elusive and un^lfilled, 

Tlie funttion (rf a)lleges and universities goes beyond pay 
viding students with the necx^sf^ c<)gnitive skills to allow 
them to puisiH? their chosen i:areer. Itie aietia of higher cxlu- 
cdiUm provides an impt^tant st:^ on which the perspectives 
of many of the next gaieration of leaders are shaj^d and 
dcn^lopc*d. It is unwise to allow while students to pcTpcnuate 
tlK' myth of nonwhite racial inferiority, wiien this ^^t^tiptype 
could be effectively nc*gaic*d through cxintait with African 
American or Hisjianic instnictc^ m the classnx)m. Hie scxial 
taiefit of affirmativx* action is nm simply for Afrii:an 
Americans and Hispanics; it is for the whole nation, for the 
pn.'sem and for the future as well 

A tnily divt^rse faculty further the mission of the university 
by producing ncnv knowlc*dgt* that regularly chalktigc*s and 
enriches l>oth tniditit>nal reseaa h and tniditional curricula. 
Such a faailty has the ciqm ity to make unique ctmlributioas 
;is well as to pRKjutv new role mcKiels and mentors for slu 
dents, new stimulation in the chssnK)m, and a niiHc* nurturing 
aaidemit atmosphere. 



This mcwniogpq>h points to the need for stronger advtx-acy 
a{^>axK:hes to affinnative action. Aclvocacy diffen> from com- 
pl«tfice in that it is proactive and gcial genmting rather tlian 
reactive and suKservient to externally impc^*d federal guide- 
lin«. AdviKacy replaces a jxiswe nondiscrimination phi 
losc^hy with aggressive rcxniitment and sujtoined support 
of fiaculty once thc7 are hired. Affirmative action adv<K:acy 
requires a written and detailed statement of affirmative action 
policy going well beyond the statemcmt that the unix^ersiiy 
is an **AVEE0 employer^ this |x>licy must be tied to the mis 
sion irf the academic cximmunity^ disseminated widely and 
cxmtinucHisly, and emphasized pul>Iicly on apprt^riate occd 
sions by the president and othcT spokespersons. The goal 
of advocacy is not a pseudo attempt to improve numerical 
representation but a wideq>rcad change in attitude (see Ohio 
State University 1985). 

An effective advocacy fwrogram also requires full partici 
pati<m by the entire university aimmunity. Visible and cx>m 
mitted sufport by c^ampus leaders Is eisential- so is active* 
paiticnpation by administrative units suc:h as the htxinl of trus 
tee* and the deaas, ik^ulty units such as the university senate 
aiKl the departments, student units such as admissions and 
student af&irs. and staff oiganizations. 

A window of c^rKMtunity noun'xit^ through whi<'h afiir- 
mative action can be implemented. One third at more of the 
pa^essoriat will probably Ix? replace by the end of tlie i c n 
tury. In tlie process of liiring their successors, many cx)llege 
and university (rfficiaLs would like to remcxiy the present 
dearth of minority gnnip members. 

Yet, without <a:fonger adviK:acy, the new generatiofi of pu) 
fi^sors that will overseer the natic^'s aJIc^e classr<K)ms lay 
the year 2000 amid bi? as racially homogeneous as previoiLS 
generations, t*ven though in some states, the nu^)rity oj &iti 
dents tiny tmch mU come fnnn minmity gn^ups. 

An advcK'acy pri^iam kyr faculty should aim deliU*rately 
at cultivating this diversity' in all of the imiversity^s academic 
pa)grams. All acmfemic units should be asked to colkibonue 
with the affirmative action officer in fcwmulating realistic affir 
niaiive •Ktion < AjK'^tives, aUmg with strategies lor ac hieving 
these (rf>^vtives in the a\TUitment, retentitwi, and promcHion 
t>f s^^icmitij^s, schohars, and teachers friMn all the targcitxi 
groups Units should then be held responsible for achiev ing 
these (^jeitivei. 
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A subjaantial increase in ihc number of mimmty |w>fes 
sicMiaLs is essential to achieve equity Rm- African-Americans 
and Hi^nit:s in higher educaticin and in the society at large. 
Tlie rate of change in the racial composition of doctcMul redp^ 
ients is so slow as to be socially insigniHt^L Racial parity 
t:ann(X be achieved even within 100 years, assuming the rate 
of dixrttMUtt^ awarded to African-Anicricans and Hi^tiic-s 
remains the same. 

The African American f«X)icssoriat rctxigni^des a void in the 
representation erf African-AmcTic^w faculty concerns. About 
175 Afrit^an American faculty attended the inaugural amfer 
cnce of the National Congress df Black Faculty chi Oit<*>er 
23 25, 1987, which fociLsed on several areas of ctxicem to 
African American faculty including hiring, promoticm and ten- 
ure, research fimding and publicatitMi, and government rela 
tions. The importance of mentoring relatitmships for African 
American audenLs was also stressed (Black ksues in //igsf&er 
FMuccOkm 1987, pp. 1, 11, 13; Hig^Eduoition and Motioned 
A/fain 1987, p. 2). 

'Hie menttMing of African American graduate students has 
been actx)mplished moja .sua-essfully, but mK exclusively, 
by African Amerit:an feculty (Blackwel! 1987). This finding 
is not suiprising, given tl^t African American laculty members 
have both a direct knowledge of the laiocesjKs and procedures 
that mujs be addressed in cwder to move successfully dirough 
graduiue schtx)i, as well as a sensitivity to cultural nuances 
t\m nray be manifeaed by African American students. One 
wtHikl imagine that the same situation exias with Huqxmic 
•graduate students and Hi.^anic faculty members. Sill, the 
rcaiiiuititjn that the overwlielming majority of faculty arc white 
makes it necrssary that chey are also willing and prepared 
to menttw minority graduate jstutlents, just as they ntw mentor 
white students. ASirmative action would be best served by 
simultaneously increasing the numbers of African-American 
JUKI Hispanic fac-ulty and by having more willing white faculty 
increase their mentoring *niviiic^ with minority .students. 

'Ihis mont^ifph c<mcllld^^s by offering action .'^lategies 
and recxjmmenclations in three areas: public polk*y, higher 
education practia*. ami rescaah needs. 

Publk: Policy 

If affirmative attiou in higher txiucttiw is to rc"sult in 
incTcascd rep.t_'sentation of AJtrican Americans and Hi.»^ank« 



in predominantly white aillegcs and universities, the Bash 
admini^titm mui* instriKt the CMfice of Civil Rights to with 
hold federal iunds from iastituticws that have most conj^ic 
uously foiled to hire fiicailty from these underrq:^esented 
gtx>iifx». Only hy taking this action, which in fea upholds the 
law of the land, cx)lleges and universities move toward 
actually implementing aflSnnation action. 

Similar sanctions should be put into place at the .•^e level 
fix all in^itutions of higlier cdiK.-aticxi that retxrive state sup 
poit. Based m the represoitation of ncxiwhite peiple within 
the state, cxdlege» and universities should be required to show 
increased hiring of persoas from the underrepresented groups 
cm their fificulties^ or suffer reductions in the level of frmding 
that they receive from the treasuiy. As at the federal level, 
the d^CTminant of success mvsi be basc*d on results n(X 
simply effcMt 

Federal and state policy t^n also have a decisive impact 
on the supply of African American and Hispanic faculty 
members. Both the ftxierul and smc governments should 
play a miwe aggressive role in the financial support of African 
American and Hispanic scholars in IxHh doctoral and imdiT 
graduate study, 

Hi^^ Echicattkm Pira^tlces 

An incentive piX)gram to reward affinnaiive acticKi would be 
mere effective tlian added regulaticms. At a time when restnir 
ces fcH" hi|^r eduction have becx>me unpleasantly scarce, 
moimiy inc^tives would probably have a signified efftxt. 
Further, an incentive sy^em would reward volumaiy c4ianj^% 
rather than impose externally regulated change; for this reason 
an incentive system is likely to meet with less resistance 
(Loeb, Ferber, and I-owry 1978). 

For many ins^itutioas the eflfiort to entice departments or 
programs o hire more African American and Hispanic faculty 
1^ been biased on an appeal to ct)mnion detxmcy or im the 
prispcct of a reward, sut h as an additional fkrulry positi(m 
fcM" the unit involved. Along with this cmc^, administf;itiw 
officials also need to use a slidi: the reduction or remcA'al 
of departmental a^souax's from thost* units that refrise to 
implement affirmative acticMi, As an example of a penalty, 
tiavel or secretarial sufqxin to unax>penitive dqiartnienLs 
ccxild he reduced to convey the importance iif affirmative 
mxkm as an tastituttonal pricmty, Cx>ntinuc*d intraasigeniv 
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.should lead to loss of a faculty petition. 

With affinnaiive anion advocacy, results rather than pnjtc 
dua\s should be cmpliasizeii, and incx^niives sliould l>e f^o 
vided by the federal and state govemmenus, as well as by 
academic a)mmunities, for demcHiJ^raied impnnemcnit in 
affimiaiiw aaion hiring and jtoff treatment, Prcxedural com 
pliancx- clearly ckx^s gusirantee results. Thtts, it seems rea 
sonable to rcxksign affirrruitive action prxjgrams in txder to 
build incentives geared dirc*ctly to\'v^d the results desired: 
cxjuity in hiring, |>ay, and rank. 

Institutioas of higher cxliKration imm aisH) krok bey(Hid 
their imn>c*dtate hiring ncc^s in efforts to contribute to the 
development of the pcx>l of pi^ential Afrii:an American and 
Hispanic faculty. In the repcwt. Target Dale J(HK)AIX (mjoIs 
Jor Acbietmg Higher Educalu/n Equity for /Hack Americans, 
the Natitinal Advisory 0>mminee on Black Higher Educ-ation 
and Black Q)llcgei and Universities ( 198(»i) urge cx)llcgc*s 
to improve in five areas. TTie list includes incTeasing the num- 
l^r of minority faculty and administrators; the pool of minor 
ities prepared to enrol! in highw" cduc^tiiMi; the number of 
minorities enrolled in highc^r education, e?f>eciaUy in degree 
prc^rams and scientific and tt*chnical fields; the <^portiinities 
for mimnitiei to enioll in gradiute and [W)fc?isional sc+iools; 
and the retenticwi and graduation rate ctf minorities at all levels 
of education. This monc^aph illa*antfes many t^xamples of 
cx)Ilegc*s and universities that are providing leadership in these 
are:ts. 

Colleger and universities can alst) address mirK)rity faculty 
nc^eds by stacking canditbtes for faculty positions outside the 
traditional vmks of nw Ph.D.s. Cc>qx>rations the military, 
indiistty, and government are a {xHentialK rich source? of 
minority fatoilty. Also, iAhcr innovative <ipproaches siah as 
faculty exchanges with African American institutions or visiting 
apixnntments should be expanded. Hiring Afriain Ammcan 
or His{>anic instnKtc^s who have not quite finished their tiis- 
.wrtations if tht7 aire provided appn^riate support givi^ 
them a hxii in the dcx)r (Grec*n I^>H9). 

Research Needs 

Additional aisim h is needed on the dynanm^i of faculty 
.^m:h aimmitttx^, sincv ihc*st* ;iie the initial avt^nues thnnjgh 
which African Americ^ias and Hispanit^ either gain iff :ire 
denied faculty positicMis. B>' the s:m)e Uiken, stiKiies of teniux* 



gianting iximmittees slumiti Ix' mxleitaken lo fvuther deter 
mine when and hem suc+i IxxJies review n<MiwhiievS differenily 
from white candidates. 

Since the pftf)oiti()n of African Ameriams and Hijq>anio4 
who hold faculty fK)suions in predominantly white cdleges 
and universities doc« not equal the number of persons from 
these groups who receive dcxtorates, it is idso imponant to 
find where these pcKc*ntial faaihy memlK*rs drv, and to deter 
mine what it would take to entice them into academe, 

CXher re>ieaa h ncHxls are the f^^udy of the comparative 
wc^ldng a>nditionvS and career dcvcU^ment of African 
Americin, Hispanic, and v^tiite fek ulty; the v^xxific J^atus and 
needs of African AmcTican and Hij^>anic wcmien; and factcvs 
contributing to the ?rkx essfiil retention and prom(Xion of 
African-America and His^nic fatuity. 

Flmd Conunents 

Afjirmatiw Rfoeti^c, Nef^titK' Action characterizes the impact 
frf affirmative acticKi on African Americ:an and lli^nk: fticaUty 
at ix«lcwminandy while, ft)ur year cxjUeges and universities 
in the Unitai States ttxiay. Tliis mcMii^yraph illustrates that 
a **siKxession c:^ exclusions" (Smelsher and Omtent 
p. 26), inherent in all decisicMis about the hiring and pro 
mrtlon of African-American and Hispanic faculty, w>tte 
against minorities at every stage of the procois. 

Racial inequality in acTideme is likely to persist as k^g as 
a regulatory cx>mpliance approach Ls considered sufficient 
evidence ctf affirmative ;»Ltion cx)mmitment, Proaciive advtK^tcy 
is needed to redreis immediately the discTiminatory hiring 
pnstic^ and to address the amipeting interc*sts, value cx)n 
flicts, and organizational dilemmas that characterize affirmiitivc 
acticm in higher txiuc^tion. Jinmger, ntcv^ conscious gi>vc*m 
ment and iastitutional action Ls needt^ if our natk)nal com 
mitmcmt to equal c^mratkHial opportunity is tt> honoR'd. 

As Harvard President Derek Bok c^bsc*ived, cx)lleges an^l 
imiversitic*s **did niK provide adcxjuate opportunities for 
women and minorities iinti! (they wctc) rec|uired to do so" 
and "will nc^ neces.wily mc^n their obligatitwns to s<k iety 
if tht^ I'rc* k*ft cnilirely to their own ckr\iix*s" (lie Jc 1975. p. 4 ). 
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{>erva<iiveness, 7, H 

pnK>fof past, 69 

rcverM.% 45, 65, 68 
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prcispects fw, 40 
state fevd mckn^iemcni, 72 
^udkmt body, 7 
IXKTc«:»«rs (sec abc> Ph.D. pool) 
awank-d. 21 22, 38 39 
candkiates/retipict^s, 54-3^ 
TM izl parity, 78 
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Eastland, Terry, 70 

0miy A^iffuztne, 7, 2H 

EdiKatkMi OMnmis?u<Hi of the 5^tc.s, 72 

EducatKmal f^^ammiriK* 51 

Ekmeiwary schcx J snidentis 56 57 

Empkiymem pntftkt?s, 47- 48 

Entollmcnt 

<fcdinc, 32 

ta-nds, 33 34,60 61 
Equal Enployment C^^^portunity Att, 12. IH 
Equal Enipluyment Oj^munity QminiLssion, 19, 70 
Equity issue responsibility, 27 
Ethnic studies 

cTtrdit recjuireiTieiU, 58 

currk ulum review, 53 

fiicuhy pl^-ement in, 2X) 

risk, 45 

K^iolarship, 27, 31 
EuixKxmtric bias, 4 
Exct^tive Oixk*r 8802, 9 
Exeirutive (Xder 10925, 9 
Execmive Older 11246. 9, 13 
ExecuUve Onkrr 1 1375, 9 10 

F 

Fa.tilty 

ava!lal>ilit>» data, 36 
devek^ment, 59 
exctenges, HO 
hiring aulinjrity, 12 
mintKity pipeline, 31 35 
need for divei^ijy, 2 3, 76 
ptx>l, 80 

quality c>f life, 26-31 
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recTuiim«it procediucs, 49^ %), 57 60, 66, TO 
repnfsent^im, IS 20.40.61-63,67-73 
re?5XMise to affiimaive actk;ii, 44 47 
suf^ and Ueimnd. 24- 26. 41 

Federal gt>vernmcm 

fund 72 

pcitkiOH 9-10 

{xic^gram cuts. 39 

regulaitons, 48 

sq:^pcMt, 36 37 
FeUiJWships 

di*^ril>uii<>ii. 3H, 39, 

examples, 54. 55. 59 

national program. 55 

stale support ftx, 33 
Financial aid 

conscMtia. 54 

crucial compcment, 59 

debt ceilii^. 58 

federal, 37- 40, 67. 72,79 

kxm fixgivene5>fs 55 

|xivatt% 54 
Fisk University^ 6 
Fk^ida 

desqf;regaiicm plan, 70 
federal mandate, 35 
Fkn-idi A & M Mnirarsity. 57 

Florida Endtwment Fiuid ftj^r Higher Educatk>'., 54, 59 

Foi>J Fimndaik)n. 54. 55, 59 

F<;Mefnan, Madeline Clarke, 6 

Frazier, E. Franklin, 6 

FuSUujfe IK KbutzHick, 65 

Funding 

ft*deral, 72 

f>Ute.72 

G 

G.l. Hill. 7, 38 

GEM (^>et^ National Consortium for (iradiwte IX^yce?* in 

Engineering) 
Ge<^gilown University. 5 
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tfesegrcgatkwi plan. 70 

federal nundaie, 35 
Goal setting, 51 
Golightly, Ckjmelias 6 
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GovOTimem role (see also Federal i^^jvemmwit; Slate intoiivL^s) 

a^fency ^tion, 69-71 

financial sur^xm, 36-37 

Utig^cai,65 69 

pnxjding, 7 

state aaioi, 55 
Gtsidiu^e ProfcJisional C^f^mintiies Prc^ram, S^i 
Giadu^e study 

£KimL^(Kis pruct?34s, 32 33 

s^e &ct<x, 23 

barriers to, 38 

ckxtt^ fellcjwships» S9 

loan frwgiveness, 55 

science ard engineering, 54 
GRE sct)ffejs 54 
"Gre^ Society/' 10 
Grievance procedures, 28, 52 
Cr^ n Duke f^Kr Company, 65 
GTE FbundatuMi, 57 
GuHlelines 

ACE, 57 

SHliH>. 72 

H 

Hampton. Alfrixl. 60 
llaiassment, 28, 58 
Harvard University, 5 
IMch, Orrin, 36 
Healey. Patrick, 5 

HEW (sc^ US, IXpartinent of Ht alth, Eduratitm sun! Wdfare) 
H^HT EducalioH Gukkfhrtes for Afjirmaiuv Avium, 48 
Higha: Education Rc*search Ia««iiutc, IH 
Himon.WiUtani A, 5 
Hiring 

disoriminatiofi, 6, 65 
gcxil^t 13, 14 
imx*nrives, 79 
Httle change, 48 
politit*s, 44 
process, 12 13 
Hispartk^ 

avaiiai^iiity, 14, :$6 

carctT choice, 24 

a)ik*ge eligible students, 56 57 

competition wkh w^K^n, 50 

den^nd for, 52, 53 

(kxtc^es by field, 22 23 

expertise, 45 
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&cultv re|M»ent2ttion, 2-5, 13, 15, 17 20, 40, 41, 46, 67, 68, 
71 73,75, 76.79 

financial akl, 39 

hiring {Kix'edureH, 12 13 

lack <)f fxt^ress, 24 25 

leadership p(>sitkMis, 44 

litigation, 69 

mcnuxing, 55, 78 

Ph.D. pcx>l, 21-22, 53 

pre affirmative zakm presence, 4, 7, 8 

pre cdlcge programs, 57 

pa>fess<wrial pijxriine, 31 35 

quality of fec^ihy life, 26 31 

acTuitmcHii, 66 

SAT saxes, 32 

student pixJ, 32 

wwkftxce represcntatitin, 41 
Hodgkin^Mi, Haarfd, 56 
Howard llrtivtTsity, 6 
Hunter, Gary, 57 

I 

Inceiitiv'cs 

graduate students, 53 56 

rewarding aflinmtive ^tion, 79 
Interview pnxxrss, 50 

J 

Japanese America redress, 2 
Jensen, Arthur, 4 
Johnson, L>Tick>n, 9 

Johnson v. Tramportaiion A^fuy, Santa Oarfd County, 
C(diJ(nnia, 68 

K 

Kcan College, 53 

Kennedy, Jdhn F., 9 

Kentucky: dest?j9^€??ation plan, 70 

L 

LangstiKi Hughes Visiting Professonshi{>, 59 
Leatfcrsliip 

iasiitutkmal, 43-44, 57- 5H 

minority appointments, 44 

role mcxiek, 2 
l>fcnse Fund (NAACP). 66. 68 
Legisbtkm (see also Fed^al government), 12, 55 
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Loans 

burden, 37 38 

ftxgiveness, 55 
Uxii^uia: ckrscgregation dfcwrts* 70 
Uicius, Alocancfer, 60 



A^i^ngAjfirmi4Hi/ejMwft Work in Hif^nr Education, 10, 71 

Mann, HcKace, 60 

Maiyiand: desegrcga^on plan, 70 

Massadiusets UwitiHe erf Technology, 59 

Master's dej?t?es, 34 

McKnig}u Black Doctotal FtlUwship Prc^nis, 54 

Medical schods 33 

Meniois 

inqx)itance, 78 

lack of, 26-27, 32 

netwofte f<^, 30 

0(^>itunities for, 55, 59, 76 

patronage merit system, 46 

with sch(X)K 57 
Meritoonacy, 45, 46, 47 
Mexican Americaas 

cUuoititmal q^portunilies, 4 

numbers, 5 

SAT scores 32 
Miami-Dade Community College, 57 
Miami Univt!»ity, 57 
Mkrhigan: iegisiaticm, 55 
Mkidlebuiy Cv^ege, 60 
MincHity Academk: Career Pn^^, 55 
Mincsity Gr^uate Fellowrf^ip ftogmni, 55 
Mississif^i: desegregation efforts, 70 
Missouri: ifcsegr^g;^ion pfan, 70 
Mount Holyoke College, 54 
Mourn Saint Mary*s a>llq5e CA 57 
Myrdal, Gunnar, 1 
Myths 

"prime hires/* 25 
salary derrunds, 25 
**we can't find any/' 2 1 

N 

NAACP (see National Associaticm for the Advancement <rf Colored 
Peqjle) 

NASA (see National Aeamautics and 5f»ce AdniinistraticKi) 
N^cHial AKisory Commission on Ci\il DLsimJers, 1 
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NaticKial AdvfecKy Cocnmitiec on Bh^ Higher Edm.'sttion ami 

Colleges ami Universities 80 
National Aeronautics and Sf^.'e Administraticxi (NASA), % 
Natiimal A^sscxiation fof the Advancement of Q>loied Pet^k- 

(NAACPX66,68 
Nattioial Center EdiK^^c^ Stetfetk-s (r«:ES), 18 
NaticKial CcMt^^^ trf hbdi Riculty, 7H 
NMicml Oxtsonium &x Eduo^icMml Access 54 
National CcKiscHtiutn ftx Giaduare Deg?^ in EngtnecTing 

(GEM), 54 

Natkxial Etefense Educ^iim Act FellowsliifKs 39 
N^onal Latino FsKrulty Surv^, 27 
NaUtxial Reseaich Council, 34, 55, 59 
N^cHial ScioKe Foimuatit^ (NSF), 22, 38, 55 
Native AnK!ncans 

conpoisatiiHi for iand, 2 

doctcKStte a^^ards, 35 

l^k of pnigti^ 25 

stereotyping, 4 
NCES (see Natit^ial Center for Education Statistics) 
Netwc^ development, 59 
New Jersey 

AkSSociaticHi Affirmative AiiitMi in Higher EdiK-aiiiHi, 52 
It^islaihm, 55 

MinOTty Acatit^mic Career Fa)gnini, 55 
New York Ceitol Cdlegc, 5 
Carxjiina 

amsent dtttee, 68-69 

def^gregation plan, 70 
NSF (see NatitHia! Sc ieiKe FiHinctotiin ) 

O 

O'CtMiniH-, Sandra I>iy, 69 

Oberiin Colle^, 5. 54 

(X;R (see Offic e of Civil Rights) 

ORXP (see Office of Fetteral Q>ntnKt a^mpliamre ftograras) 

Office of Civil Rights (OCRX 18, 35, 37, 66, 67, C>8, 70, 79 

Office of Federal Qsitract Q^mpliance Pn^grams (CffOT), 9 10 

Offict? erf Min<»ity (xmceras (ACE), 73 

Ohio, dt^jeg^egtaion effi^ 70 

Ohio Jtote University, 53, 56 

Oklahoma 

desegregatii^ plan, 70 

fetteral mandate, 35 
"Old bc^" network, 12, 47 
Olivet Qdi^e, 6 
Oie Vnrd of a IVatkm, 72 
Ostar, Alan W., 3H 



104 




ERLC 



p 

felt time ^ucten^ 38 

Ra^sak: OxHHy a»nmunlty Qrflege, 52 
**ft«rana^ nwrlt syjaiem/' 46 
I^^usytvanM: desc^^negaticm plan, 70 
Ph,a ptxrf. 6, 17, 24 26, 34 35, 53 
I^l^kl{:^td sdKxils 57 
Pipeline 

{Ki)fbiS(Kiat, 31-35 

elcmeniary/seajndary sch(x>l, 56 57 

Micy 

ctevelopmem, 31. 51, 58 

jud^pnem of, 76 

public, 10, 78-79 
Rcwdl, Lewis E, Jr, 66 
Prattt,Jdin, 67,68 
Preculkge prti^prams, 56-57 
Pineck^inantly while tx>lfcges 

color bar, 5-8 

minority underrepresentation, 17, 20, 24 25 
ftnesktenl's Q>mniid:ee on Equal Employment QppiMtunky, 9 
Wme hires;* 25 
ftincettm Univefsity, 5 
PrcrfesksitMiai schcx>k, 33, 37 
PttHTiodon decisions, 30 
Public policy. 10,78 79 
Pu jato Rkran siudenLs, 32 

Q 

<^Kdity/5aan<jbtftK 45 
QiKJias, 13,40,45,68 

R 

Racism (see also Discrimination) 
bunJen, 26 
dtpaitmental, 46 
effect, 1 

employment, 6, 14 15 

gixjwth, 42 
Reagan ^Jministiatscm, 37, 69 
Iteason, Charies L, 5 
Recruitment 

faculty, 57 60, 66, 8a 81 

innt>vati\^, 80 

le^rship positiiMis, 44 

seaah prtxress, 48 % 

special pjiij^ams, 52- 57 
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student, 21, 35, 58 

m>nten, 58 
Keseafth needs, sa^l 
Research .schdbr fm^^ram, 54 
Resistance to affimiative ^tkxi, 45 46 
Retention efforts, 2K>-31, 35 
Reverse disoiminaiion, 45, 65 
Ridinr.cmd, \1iginia, CMxlinance. 69 
Role models 

diversity, 2, 3» 76 

bck,32, 47 
Roosevelt, Fianklin D,, 9 
Rosenwald Oulius) Fund, 6, 20 

$ 

Salaries, 25, 2a 
Sanaions, 50, 51, 79 
SATscxxes, 32 
Sstturday Academy, %, 57 
Schtdarship, 27, 45 
Scholar^if:^, 38, 58 
School p3itnei:ships, 56 57 
Schuster, Jack H.. 55 
Science ami engineering 

ao^ss to, 54, 55, 59 

Ph D holders, 25 

pre cdlege, 56. 57 
.Search ccMTimittees, 12 
Sec(»idaiy education, 31 32, S6 57 
Segreg^ion 

lej^ity, 1,67 

SHEEO (see State Higher F^iut^atitm Executive Offlceis) 
ScHHh CaioUi^; dt^egregatic^ plan, 70 
.^jnsc^ship, 26-27, ^ 

Stale Fair Employment Hr^ttc^ Cxmimissicm, 70 71 
State Higher Education Executive Offkers (SHEEO), 71, 72 
^^e initiatfvei 

gnuJuiHe fdlowshifw, 54, 55 

pi^ tx)ilege pn^ams, 56 

sanctioas, 79 
StatisiicTS: availahiliry, 18 
Sttrret)Cypiiig, 3, 76 
Strategies: dTective» 57 
fkudents 

chasing ft)r,29 30 

graduate iixrenfivc^, 53-56 

iecruftm«it, 21, 35, 54, 56 57 
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Afi1(^ Amerk"am/}!ij^TCink'?s 17- 18 
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issues, 20-26 

trends, 41 
Suf^iit mtWDrks, 27 

T 

Takmi banks, 49 

TargeilJiS^' 2XKH)AiX Ckkik/orAchwiirtji HqsIht Kdutxukm F{fi4H}> 

/(V" Black America^is, SO 
Tax law, 38 
llsaching careers 59 
Tcadiing load, 2H 
Teniple University, 53 
Tenure 

ct^deiatic^ for, 

discnminatkm, 69 

incidence of, 28 

stiKjies trf, 81 

tmdk positii»)s, 5H 
Test taking skills, 54 
Texas: desegrx^ion plan, 70 

Third Annuai SkUus fliport (m Mimmtivs in lumber Hducatkm, 28 

Title VII, 18,69 

Tokenism, 50 

Tribblc, Ismel. 54 

TRIO pro-ams, 20, 59 

TVpe casting, 27 

U 

IIS, Coutt of A}>peals, 65, 67 

US. Ilepanmeni of Educatiim, IB, 57, 55, 67, 6h, 69, 70 
U.S. !>epartmem of Health, KdiK^titm and Welfare (HEW), 35, 
66,68 

US. Depanraeni of jastkx\ 67, 70 

U,S, Depairmait of Labor, 70 

U,a Supreme Qnm, 65, 68, 69 

UiKjexgtadimeedisc^um, 31 52 

University of California. 59, 66 

Uni\'ei^iiy t>f Chic^ago, 6 

UnivtTsiry of UlimMS at I Irhana (Champagne. 59 

University of Kansas, 59 

lAiiveisity of Massac hust^as at Boston, 57, 58 

University of Nt«re Dunn:, 54 
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University of NcxfUl Carolina 

at Chapel Hill, 59 

syst^, 68-69 
IJntvCTUry irf^Pcniisylvania, 5 
IJniwrsity erf Puato Rico» 4 
University irf the Dij^ict of CcJumhia. 56 
Universfty of WiscxHisin MadiM^m, 58 
Upward Bound, 210, 39 

V 

ViA^uirte tK SmUb, 65 
Virginia 

dt^e^egaticxi pbn, 70 

feder^ mandtoe, 35 
Viiginia Tedh Univeisfey, 58 
VisiUng {^esscniship^ 59 
Vitae banks, 49 
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Washington Sale Supreme CcHan, 65 

Washingtcm University, 53 

>JK3yne State University, 53 

Wayne University, 28 

Wcb^'u Ktiim^Abiminum, 65 

West Vlig;inia: des^^grcg^itxi plan, 70 

White supren»7, 4 
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dixtCTiates earned, 34 

males, 65, 66 

pe«.:epiii^s, 4C$ 

progress, 75 

SAT sanes, 32 
WiUiam Ptmn College, 6 
Williams College, 54, 59 
•'Vrmtkjw dresu^g." 50 
Wonien 

affirmative action uphekl, 68 
ccMTipetition with mintxities, 50 
gradus^e study, 32. 33 
Hij^pank: gaia%, 31 
loan jxogram, 55 
military iastitutu^is, 44 
of c<:rfor, 25 
gijfied, 57 
progress. 40, 75 
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Wright, Kenneth E, *i2 
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